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Kilburn Junior School 

SMSC CURRICULUM 
 

SMSC- the spiritual, moral, social and cultural aspects of learning- contributes to the 
holistic development of pupil and permeated through all other areas of the 
curriculum. SMSC objectives can help to deepen a child’s understanding of their 
learning across the core and foundation subjects in equal measure. For instance, we 
may view history through the concept of social justice or use empathy to develop a 
better understanding of environmental issues in geography. When addressed 
properly, SMSC development has the potential to raise aspirations; develop 
empathy; deepen spirituality; connect young people with their communities; create 
opportunities for pupils to learn and practise human virtues; instill values such as 
compassion, hope, faith and forgiveness; and develop the values that challenge individuals beyond the 
material world. 

_____________________________________________________________________________________________________________________________ 

 

INSPIRE CURRICULUM VALUES AND ATTRIBUTES  
 

 

 

Through SMSC, we can explore our relationship with the Embark values and discuss how we can use 
these values in our daily lives to ensure we live active, positive lives as part of our school community 
and get the most out of our learning. 

 

Through the discussion of British Values in the SMSC curriculum, and then reinforcing these values 
throughout the rest of their learning, children are encouraged to explore their place in modern British 
society. Further to this, they are encouraged to explore being a British citizen impacts on their lives 
and learning. 

 

You 22 gives us a set of values and attitudes that can help us to be effective learners. SMSC helps us 
to see why it is our own personal responsibility to ensure that we live by these values and how these 
values can help to have a positive impact on our future lives. 

 

Big business means big decisions and through SMSC, we can explore how businesses have a 
responsibility to act in an ethical manner, serving their entrepreneurial intentions whilst having the 
greatest positive impact on the community.  

 

Trailblazers supports the SMSC curriculum by providing children with the space- both physical and 
psychologically- to discuss issues around their lives and their learning. Trailblazers aims to support 
the positive mental health of children and to improve their connection to the natural world. 



Kilburn Junior School 

SMSC and the curriculum  
What is SMSC ? 
 

Spiritual, Moral, Social and Cultural (SMSC) development is the over-arching umbrella that 
encompasses personal development across the whole curriculum. School inspectors will evaluate 
the effectiveness of the school’s provision for pupils’ spiritual, moral, social and cultural education. 
This is a broad concept that can be seen across the school’s activities, but draws together many of 
the areas covered by the personal development judgement.  Before making the final judgement 

on overall effectiveness, inspectors will always consider the spiritual, moral, social and cultural development of 
pupils at the school, and evaluate the extent to which the school’s education provision meets different pupils’ 
needs, including pupils with SEND. 

 
“Ofsted continue to put SMSC ‘at the heart’ of school development. It requires 
schools to think about the kind of people we aspire to be, the kind of world we 
aspire to create, and the kind of education we aspire to provide.” 

 
The spiritual development of pupils is shown by their: 
 

• ability to be reflective about their own beliefs (religious or otherwise) and perspective on life; 
• knowledge of, and respect for, different people’s faiths, feelings and values; 
• sense of enjoyment and fascination in learning about themselves, others and the world around them; 
• use of imagination and creativity in their learning; 
• willingness to reflect on their experiences. 

  
 

The moral development of pupils is shown by their: 
 

• ability to recognise the difference between right and wrong and to readily apply this understanding in 
their own lives, recognise legal boundaries and, in so doing, respect the civil and criminal law of 
England; 

• understanding of the consequences of their behaviour and actions; 
• interest in investigating and offering reasoned views about moral and ethical issues and ability to; 

understand and appreciate the viewpoints of others on these issues. 
  
 
The social development of pupils is shown by their: 
 

• use of a range of social skills in different contexts, for example working and socialising with other 
pupils, including those from different religious, ethnic and socio-economic backgrounds; 

• willingness to participate in a variety of communities and social settings, including by volunteering, 
cooperating well with others and being able to resolve conflicts effectively; 

• acceptance and engagement with the fundamental British values of democracy, the rule of law, 
individual liberty and mutual respect and tolerance of those with different faiths and beliefs; they 
develop and demonstrate skills and attitudes that will allow them to participate fully in and 
contribute positively to life in modern Britain. 

  
 



The cultural development of pupils is shown by their: 
 

• understanding and appreciation of the wide range of cultural influences that have shaped their own 
heritage and that of others; 

• understanding and appreciation of the range of different cultures in the school and further afield as 
an essential element of their preparation for life in modern Britain; 

• ability to recognise, and value, the things we share in common across cultural, religious, ethnic and 
socio-economic communities; 

• knowledge of Britain’s democratic parliamentary system and its central role in shaping our history 
and values, and in continuing to develop Britain; 

• willingness to participate in and respond positively to artistic, musical, sporting and cultural 
opportunities; 

• interest in exploring, improving understanding of and showing respect for different faiths and cultural 
diversity and the extent to which they understand, accept and respect diversity. This is shown by their 
respect and attitudes towards different religious, ethnic and socio-economic groups in the local, 
national and global communities. 

 
 
In order to ensure these outcomes , we work with children in both discrete SMSC lessons as well as underpin 
this this values based approach with our Global Citizenship approach to the curriculum. 

              

   

   

 

 

 

 



Kilburn Junior School 

Relationships and Sex Education 
 

The driving force behind the RSE curriculum within 
Kilburn Junior School is to teach the fundamental 
building blocks and characteristics of positive 
relationships, with particular reference to friendships, 
family relationships, and relationships with other 
children and with adults. This starts with pupils being 
taught about what a relationship is, what friendship 
is, what family means and who the people are who 
can support them.  

Building on early education, pupils are taught how to 
take turns, how to treat each other with kindness, 
consideration and respect, the importance of honesty 

and truthfulness, permission seeking and giving, and the concept of personal privacy. Establishing personal 
space and boundaries, showing respect and understanding the differences between appropriate and 
inappropriate or unsafe physical, and other, contact – these are the forerunners of teaching about consent, 
which takes place at secondary.  

Respect for others is taught in an age-appropriate way, in terms of understanding one’s own and others’ 
boundaries in play, in negotiations about space, toys, books, resources and so on. From the beginning, teachers 
talk explicitly about the features of healthy friendships, family relationships and other relationships which 
young children are likely to encounter. Drawing attention to these in a range of contexts enables pupils to form 
a strong early understanding of the features of relationships that are likely to lead to happiness and security. 
This will also help them to recognise any less positive relationships when they encounter them.   

The principles of positive relationships also apply online especially as, by the end of primary school, most children 
will already be using the internet frequently. When teaching relationships content, teachers address online 
safety and appropriate behaviour in a way that is relevant to pupils’ lives.  

Learning about families requires sensitive and well-judged teaching based on knowledge of pupils and their 
circumstances. Families of many forms provide a nurturing environment for children. (Families can include for 
example, single parent families, LGBT parents, families headed by grandparents, adoptive parents, foster 
parents/carers amongst other structures.)  

A growing ability to form strong and positive relationships 
with others depends on the deliberate cultivation of character 
traits and positive personal attributes in the individual. At 
Kilburn Junior School, our whole school approach to the 
development of personal character traits is called the ‘You 
22’. These attributes form the basis of our holistic 
development of children which is reflected in our school 
rewards system. 



To embrace the challenges of creating a happy and successful adult life, pupils need knowledge that will enable 
them to make informed decisions about their wellbeing, health and relationships and to build their self-efficacy. 
Pupils can also put this knowledge into practice as they develop the capacity to make sound decisions when 
facing risks, challenges and complex contexts. 

The Relationships Education, Relationships and Sex Education and Health Education (England) Regulations 
2019, made under sections 34 and 35 of the Children and Social Work Act 2017, make Relationships Education 
compulsory for all pupils receiving primary education and Relationships and Sex Education (RSE) compulsory 
for all pupils receiving secondary education. They also make Health Education compulsory in all schools. 

Lesbian, Gay, Bisexual and Transgender (LGBT) 

In teaching RSE, Kilburn Junior School ensures that the needs of all pupils are appropriately met, and that all 
pupils understand the importance of equality and respect. Staff ensure that they comply with the relevant 
provisions of the Equality Act 2010, under which sexual orientation and gender reassignment are amongst the 
protected characteristics. We ensure that all teaching is sensitive and age appropriate in approach and content.  

 

 



Families and People who care for me 

 

  

 
1 SMSC objectives are routinely reinforced and discussed in school assemblies delivered by staff and outside agencies. 
2 Children in school are instructed about agencies such as ‘ChildLine’ and ‘Kooth’ which can be accessed to seek advice on relationships and family issues. 

OBJECTIVES1
 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A  I know families are important 

for people growing up 
because they can give love, 
security and stability. 

 
3B  I know the characteristics of 

healthy family life, 
commitment to each other, 
including in times in difficulty, 
protection and care for 
children and other family 
members, the importance of 
spending time together and 
sharing each other’s lives. 

 
3C  I know others’ families, either 

in school or in the wider 
world, sometimes look 
different from my family, but 
that I should respect those 
differences and know that 
other children’s families are 
also characterised by love 
and care. 

 

4A I know that others’ families, 
either in school or in the 
wider world, sometimes look 
different from my family, but 
that I should respect those 
differences and know that 
other children’s families are 
also characterised by love 
and care.  

 
4B I know that stable, caring 

relationships, which may be 
of different types, are at the 
heart of happy families, and 
are important for children’s 
security as they grow up. 

5A I know that marriage 
represents a formal and 
legally recognised 
commitment of two people 
to each other which is 
intended to be lifelong. 

6A I know how to recognise if 
family relationships are 
making me feel unhappy or 
unsafe, and how to seek help 
or advice from others if 
needed.2 

 



Caring friendships3 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A  I know how important 

friendships are in making us feel 
happy and secure, and how 
people choose and make friends. 

 
3B I know the characteristics of 

friendships, including mutual 
respect, truthfulness, 
trustworthiness, loyalty, kindness, 
generosity, trust, sharing interests 
and experiences and support with 
problems and difficulties. 

4A I know that healthy 
friendships are positive 
and welcoming towards 
others, and do not make 
others feel lonely or 
excluded. 

5A  I know that most 
friendships have ups and 
downs, and that these can 
often be worked through 
so that the friendship is 
repaired or even 
strengthened, and that 
resorting to violence is 
never right. 

6A I know how to recognise 
who to trust and who not 
to trust, how to judge 
when a friendship is 
making me feel unhappy 
or uncomfortable, 
managing conflict, how to 
manage these situations 
and how to seek help or 
advice from others. 

 

 

 

 

 

  

 
3 Children are supported in managing their relationships with friends through the school’s ‘Keeping Ourselves and Others Safe’ guidance (displays in all classrooms and shared 
spaces.) The school’s bullying policy also forms work carried out by classes to ensure children are aware of how school prevents and manages instances of bullying. 



respectful relationships4 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A  I know the importance of 

respecting others, even 
when they are very 
different from myself (for 
example, physicality, in 
character, personality or 
backgrounds), or make 
different choices or have 
different preferences or 
beliefs. 

 
3B   I know practical steps I can 

take in a range of different 
contexts to improve or 
support respectful 
relationships. 

4A I know the conventions of 
courtesy and manners. 

 
4B I know that in school and in 

wider society I can expect to 
be treated with respect by 
others, including those in 
positions of authority.  

 
4C I know about different types 

of bullying (including 
cyberbullying), the impact 
of, responsibilities of 
bystanders (primarily 
reporting bullying to an 
adult) and how to get 
help.5 

 

5A  I understand the importance 
of self-respect and how this 
links to my happiness. 

 
5B   I know what a stereotype is, 

and how stereotypes can be 
unfair, negative or 
destructive. 

 

6A I know the importance of 
permission-seeking and 
giving in relationships with 
friends, peers and adults.6 

  

 

 

  

 
4 In all interactions with children, staff model the conventions of courtesy through positive exchanges and respectful discourse. Children are encouraged to mirror these 
courteous and respectful interactions in their own exchanges with others. 
5 Cyberbullying is covered within SMSC lessons and in the Computing curriculum in particular, through the Be Internet Legends materials. 
6 RSE link. 



online relationships7 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A  I know that people sometimes 

behave differently online, 
including by pretending to be 
someone they are not. 

4A I know that the same 
principles apply to online 
relationships as face-to-face 
relationships, including the 
importance of respect for 
others online when we are 
anonymous. 

 
4B I know the rules and principles 

for keeping safe online, how to 
recognise risks, harmful 
content and contact, and how 
to report them. 

 

5A  I know how to critically 
consider my online friendships 
and sources of information 
including having an awareness 
of the risks associated with 
people I have never met. 

6A I know how information and 
data is shared online. 

 

 

 

  

 
7 Staying safe online is covered in a cross-curricular manner within Computing lessons, in particular, through the Be Internet Legends materials. 



being safe8 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A I know what sorts of 

boundaries are appropriate in 
friendships with peers and 
others (including in a digital 
context). 

 
3B  I understand the concept of 

privacy and the implications of 
it for both children and adults; 
including that it is not always 
right to keep secrets if they 
relate to being safe. 

4A I know that each person’s 
body belongs to them, and the 
differences between 
appropriate and 
inappropriate or unsafe 
physical, and other, contact. 

 
4B I know how to respond safely 

and appropriately to adults I 
may encounter in all contexts, 
including online) whom I do 
not know.   

 

5A  I know how to critically 
consider my online friendships 
and sources of information 
including awareness of the 
risks associated with people 
they have never met. 9 

 
5B  I know how to ask for advice 

or help for myself or others, 
and to keep trying until I am 
heard.10 

 

6A  I know  how to report 
concerns or abuse, and the 
vocabulary and confidence 
needed to do so.  

 
6B  I know where to get advice 

about being safe e.g. family, 
school and /or other sources. 

 

 

  

 
8 SMSC objectives are routinely reinforced and discussed in school assemblies delivered by staff and outside agencies. 
9 Staying safe online is covered in a cross-curricular manner within Computing lessons, in particular, through the Be Internet Legends materials.  
10 Children in school are instructed about agencies such as ‘ChildLine’ and ‘Kooth’ which can be accessed to seek advice on relationships and family issues. 



mental wellbeing 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A  I know that physical 

wellbeing is a normal part of 
daily life, in the same way as 
physical health. 

 
3B  I understand that there is a 

normal range of emotions (e.g. 
happiness, sadness, anger fear, 
surprise, nervousness,) and 
scale of emotions that all 
humans experience in relation 
to different experiences and 
situations. 

 
3C I can recognise and talk about 

my emotions, including having 
a varied vocabulary of words 
to use when talking about 
mine and other’s feelings. 

 
3D  I know how to judge whether 

what I am feeling and how 
others are feeling and if they 
are behaving appropriately 
and proportionately. 

4A I know the benefits of physical 
exercise, time outdoors, 
community participation, 
voluntary and service-based 
activity on mental wellbeing 
and happiness. 

 
4B I know simple self-care 

techniques, including the 
importance of rest, time spent 
with friends and family and 
the benefits of hobbies and 
interests. 

 
4C I know isolation and loneliness 

can affect children and that it 
is very important for children 
to discuss their feelings with an 
adult and seek support. 

 
4D I know that bullying 

(including cyberbullying) has a 
negative and often lasting 
impact on mental wellbeing.11 

 

5A  I know where and how to 
seek support (including 
recognising the triggers for 
seeking support), including 
whom in school I should speak 
to if I am worried about my 
own or someone else’s mental 
wellbeing or ability to control 
my emotions (including issues 
arising online).12 

 

6A I understand that it is 
common for people to 
experience mental ill health. 
For many people who do, the 
problems can be resolved if the 
right support is made 
available, especially if accessed 
early enough. 

 

 

  

 
11 Cyberbullying is covered within SMSC lessons and in the Computing curriculum in particular, through the Be Internet Legends materials. 
12 Staying safe online is covered in a cross-curricular manner within Computing lessons, in particular, through the Be Internet Legends materials. 



internet safety and harm13 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A  I understand that for most 

people the internet is an 
integral part of life and has 
many benefits. 

 
3B  I know about the benefits of 

rationing time spent online, the 
risks of excessive time spent on 
electronic devices and the 
impact of positive and 
negative content online on my 
own and others’ mental and 
physical wellbeing. 

 
3C  I can consider the effect of my 

online actions on others and 
know how to recognise and 
display respectful behaviour 
online and the importance of 
keeping personal information 
online. 

4A I know why social media, 
some computer games and 
online gaming, for example, 
are age restricted. 

4B I know that the internet can 
also be a negative place 
where online abuse, trolling, 
bullying and harassment can 
take place, which can have a 
negative impact on mental 
health. 

4C I know how to be a discerning 
consumer of information 
online including understanding 
that information, including 
that from search engines, is 
ranked, selected and targeted. 

 

5A  I know how to be a discerning 
consumer of information 
online including understanding 
that information, including 
that from search engines, is 
ranked, selected and targeted. 

6A I know where and how to 
report concerns and get 
support with issues online. 

 

 

  

 
13 See also the ‘Be Internet Legends’ materials and the Computing curriculum.  



physical health and fitness14 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A  I know the mental and 

physical benefits of an active 
lifestyle. 

4A I know the importance of 
building regular exercise into 
daily and weekly routines 
and how to achieve this; for 
example walking or cycling 
to school, a daily active mile 
or other forms of regular, 
vigorous exercise. 

5A   I understand the risks 
associated with an inactive 
lifestyle (including obesity). 

6A I know how and when to seek 
support including which 
adults to speak to in school if 
they are worried about their 
health. 

 

 

 

 

 

  

 
14 These objectives are reinforced through work carried out in PE where we aim to develop a positive attitude towards physical activity as well as the appropriate knowledge 
to maintain their physical health as they grow up and their fitness becomes their solely their own responsibility. 



healthy eating15 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A  I know what constitutes a 

healthy diet (including 
understanding calories and 
other nutritional content). 

 
3B  I understand the principles of 

planning and preparing a 
range of healthy meals. 

4A I know what constitutes a 
healthy diet (including 
understanding calories and 
other nutritional content). 

 
4B I know the principles of 

planning and preparing a 
range of healthy meals. 

 

5A  I know the characteristics of a 
poor diet and risks associated 
with unhealthy eating 
(including, for example, 
obesity and tooth decay) and 
other behaviours (e.g. the 
impact of alcohol on diet or 
health). 

6A I know the characteristics of a 
poor diet and risks associated 
with unhealthy eating 
(including, for example, 
obesity and tooth decay) and 
other behaviours (e.g. the 
impact of alcohol on diet or 
health). 

 

  

 
15 Work through the Science curriculum supports the development of knowledge in this area with D&T also giving children the knowledge of how to prepare and cook meals 
of their own (including through Trailblazer activities). 



Drugs, alcohol and tobacco16 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
N/A N/A 5A  I know the facts about legal 

and illegal harmful substances 
and associated risks, including 
smoking, alcohol use and 
drug-taking. 

6A I know the facts about legal 
and illegal harmful substances 
and associated risks, including 
smoking, alcohol use and 
drug-taking. 

 

 

 

 

 

 

 

 

 

  

 
16 The school is supported in developing this knowledge through outside agencies such as the police and ambulance service.  



health and prevention17 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A  I know about safe and unsafe 

exposure to the sun, and how 
to reduce the risk of sun 
damage, including skin cancer. 

 
3B  I know about dental health 

and the benefits of good oral 
hygiene and dental flossing, 
including regular check-ups at 
the dentist. 

4A I know about safe and unsafe 
exposure to the sun, and how to 
reduce the risk of sun damage, 
including skin cancer. 
 
4B I know about dental health 
and the benefits of good oral 
hygiene and dental flossing, 
including regular check-ups at 
the dentist. 
 

5A  I know about personal 
hygiene and germs including 
bacteria, viruses, how they are 
spread and treated, and the 
importance of handwashing. 

 
5B  I know the facts and science 

relating to allergies, 
immunisation and 
vaccination. 

 
5C  I know how to recognise early 

signs of physical illness, such as 
weight loss, or unexplained 
changes to the body. 

 
 
5D  I know the importance of 

sufficient good quality sleep 
for good health and that a 
lack of sleep can affect 
weight, mood and ability to 
learn. 

6A I know how to recognise early 
signs of physical illness, such as 
weight loss, or unexplained 
changes to the body.  

 
6B I know the importance of 

sufficient good quality sleep for 
good health and that a lack of 
sleep can affect weight, mood 
and ability to learn. 

 
6C I know about personal 

hygiene and germs including 
bacteria, viruses, how they are 
spread and treated, and the 
importance of handwashing. 

 
6D I know the facts and science 

relating to allergies, 
immunisation and vaccination. 

 

  

 
17 The development of this knowledge is supported through the Science curriculum. 



basic first aid18 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A   I know how to make a clear 

and efficient call to emergency 
services if necessary. 

4A I know how to make a clear 
and efficient call to emergency 
services if necessary. 

 

5A  I know the concepts of basic 
first-aid, for example dealing 
with common injuries, 
including head injuries. 

6A I know the concepts of basic 
first-aid, for example dealing 
with common injuries, 
including head injuries. 

  

 

 

 

  

 
18 The school is supported in developing this knowledge through outside agencies such as the ambulance service and St John’s Ambulance. 



Changing adolescent body19 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
NA 4A I know the key facts about 

puberty and the changing 
adolescent body, particularly 
from age 9 through to age 11, 
including physical and 
emotional changes. 

 
4B I know about menstrual 

wellbeing including the key 
facts about the menstrual 
cycle. 

 

5A I know about menstrual 
wellbeing including the key 
facts about the menstrual 
cycle. 

 
5B  I know the key facts about 

puberty and the changing 
adolescent body, particularly 
from age 9 through to age 11, 
including physical and 
emotional changes. (opposite 
sex) 

 

6A I know the key facts about 
puberty and the changing 
adolescent body, particularly 
from age 9 through to age 11, 
including physical and 
emotional changes. 

 

 
19 This aspect of the SMSC curriculum covers the key components of the school’s RSE (Relationships and Sex Education) policy following the statutory guidance from the 
government. Currently, we use the ‘Living and Growing’ materials developed by Channel 4 to support our learning in this area. 



Kilburn Junior School 

Domain Taxonomies 
 

 

 

 
 
 
 
 
 
 
 

Taxonomy VERBS 
COGNITIVE AFFECTIVE PSYCHOMOTOR 

Synthesising – Categorizes, Combines, 
Compiles, Composes, Creates, Devises, Designs, 
Explains, Generates, Modifies, Organizes, Plans, 
Rearranges, Reconstructs, Relates, Reorganizes, 
Revises, Rewrites, Summarizes, Tells, Writes 

Evaluating –  Appraises, Compares, 
Concludes, Contrasts, criticizes, critiques, 
defends, describes, discriminates, evaluates, 
explains, interprets, justifies, relates, summarizes, 
supports 

Analysing – Analyzes, Breaks Down, 
Compares, Contrasts, Diagrams, Deconstructs, 
Differentiates, Discriminates, Distinguishes, 
Identifies, Illustrates, Infers, Outlines, Relates, 
Selects, Separates 

1. Applying – Applies, Changes, Computes, 
Constructs, Demonstrates, Discovers, 
Manipulates, Modifies, Operates, Predicts, 
Prepares, Produces, Relates, Shows, Solves, Uses 

Understanding – Comprehends, Converts, 
Defends, Distinguishes, Estimates, Explains, 
Extends, Generalizes, Gives an Example, Infers, 
Interprets, Paraphrases, Predicts, Rewrites, 
Summarizes, Translates 

Remembering – Defines, Describes, Identifies, 
Knows, Labels, Lists, Matches, Names, Outlines, 
Recalls, Recognizes, Reproduces, Selects, States 

Characterising – Act, Discriminate, Display, 
Influence, Internalize, Listen, Modify, Perform, 
Practice, Propose, Qualify, Question, Revise, 
Serve, Solve, Use, Verify 

Organising –  Adhere, Alter, Arrange, Codify, 
Combine, Compare, Defend, Discriminate, 
Display, Explain, Generalize, Identify, Integrate, 
Modify, Order, Organize, Prepare, Relate, 
Systemize, Weigh 

6. Valuing – Accept, Complete, Defend, 
Describe, Devote, Differentiate, Explain, Follow, 
Form, Initiate, Invite, Join, Justify, Propose, 
Puruse, Read, Report, Seek, Select, Share, 
Study, Work 

7.  
8. Responding – Answer, Assist, Complete, 

Comply, Conform, Cooperate, Discuss, Examine, 
Greet, Help, Label, Obey, Perform, Practice, 
Present, Read, Recite, Report, Respond, Select, 
Tell, Write 

1. Receiving – Accept, Ask, Attend, Choose, 
Describe, Develop, Follow, Give, Hold, Identify, 
Locate, Name, Point to, Recognize, Select, Sit 
Erect, Reply, Use  

Origination – Arranges, Builds, Combines, 
Composes, Constructs, Creates, Designs, Initiate, 
Makes, Originates. 

Adaptation – Adapts, Alters, Changes, 
Rearranges, Reorganizes, Revises, Varies 

Complex overt response – NOTE: The Key 
Words are the same as Mechanism, but will 
have adverbs or adjectives that indicate that 
the performance is quicker, better, more 
accurate, etc. 

Mechanism – Assembles, Calibrates, 
Constructs, Dismantles, Displays, Fastens, Fixes, 
Grinds, Heats, Manipulates, Measures, Mends, 
Mixes, Organizes, Sketches 

Guided response – Copies, Traces, Follows, 
React, Reproduce, Responds 

Set – Begins, Displays, Explains, Moves, 
Proceeds, Reacts, Shows, States, Volunteers 

Perception – Chooses, Describes, Detects, 
Differentiates, Distinguishes, Identifies, Isolates, 
Relates, Selects 

 

 

COGNITIVE AFFECTIVE PSYCHOMOTOR 
1. Synthesising – creating new material, 

putting together distinct ideas to create a 
coherent whole 

2. Evaluating – presenting and defending 
opinions about information, criticality 

3. Analysing – examining and breaking 
down information into component parts 
and identifying relationships between 
those parts  

4. Applying – using acquired knowledge 
in a new situation 

5. Understanding – comprehension may 
be demonstrated by describing, 
organising or interpreting 

6. Remembering – key information is 
memorised 

1. Characterising – 
abstract knowledge is 
built 

2. Organising – 
different pieces of 
learning can be 
structured and linked 
within a schema 

3. Valuing – value is 
assigned to a piece of 
learning 

4. Responding – active 
participation 

5. Receiving – passively 
paying attention 

1. Origination – new movement patterns can 
be created in response to complex situation   

2. Adaptation – learned responses can be 
modified for different situations 

3. Complex overt response – skilful 
performance of complex motor patterns 

4. Mechanism – the action has become 
habitual and can be performed with some 
confidence and accuracy 

5. Guided response – imitation, trial and 
error, practice is needed 

6. Set – readiness to act 
7. Perception – the use of sensory cues to 

guide motor activity 
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Kilburn Junior School 

Evaluating Personal Development 
The curriculum provided by schools should extend beyond the academic, technical or vocational. 
Schools support pupils to develop in many diverse aspects of life. The personal development 
judgement is used by inspectors to evaluate the school’s intent to provide for the personal 
development of all pupils, and the quality with which the school implements this work. Inspectors 
will recognise that the impact of the school’s provision for personal development will often not be 
assessable during pupils’ time at school. 

At the same time as the school is working with pupils, those pupils are also being influenced by other factors in their home 
environment, their community and elsewhere. Schools can teach pupils how to build their confidence and resilience, for 
example, but they cannot always determine how well young people draw on this. Schools are crucial in preparing pupils for 
their adult lives, teaching them to understand how to engage with society and providing them with plentiful opportunities to 
do so. In this judgement, therefore, inspectors will seek to evaluate the quality and intent of what a school provides (either 
directly or by drawing on high-quality agencies and providers, for example the Duke of Edinburgh’s Award scheme, Cadet 
Forces and the National Citizenship Service), but will not attempt to measure the impact of the school’s work on the lives of 
individual pupils. 

This judgement focuses on the factors that research and inspection evidence indicate contribute most strongly to pupils’ 
personal development. These include how the school: 

• ensures that curriculum subjects such as citizenship, RE and other areas such as personal, social, health and economic 
education, and relationships and sex education, contribute to pupils’ personal development – including by considering 
the provision, quality and take-up of extra-curricular activities offered by the school; 

• develops pupils to become responsible, respectful and active citizens who are able to play their part and become actively 
involved in public life as adults; 

• through the curriculum, assemblies, wider opportunities, visits, discussions and literature, develops and deepens pupils’ 
understanding of the fundamental British values of democracy, individual liberty, the rule of law, and mutual respect 
and tolerance; 

• promotes equality of opportunity so that all pupils can thrive together, understanding that difference is a positive, not a 
negative, and that individual characteristics make people unique. This includes, but is not limited to, pupils’ understanding 
of the protected characteristics and how equality and diversity are promoted; 

• ensures an inclusive environment that meets the needs of all pupils, irrespective of age, disability, gender reassignment, 
race, religion or belief, sex or sexual orientation, and where no discrimination exists, for example in respect of wider 
opportunities for pupils; 

• develops pupils’ characters, which we define as a set of positive personal traits, dispositions and virtues that informs pupils’ 
motivation and guides their conduct so that they reflect wisely, learn eagerly, behave with integrity and cooperate 
consistently well with others. This gives pupils the qualities they need to flourish in our society; 

• develops pupils’ confidence, resilience and knowledge so that they can keep themselves mentally healthy; 
• enables pupils to recognise online and offline risks to their well-being – for example, risks from criminal and sexual 

exploitation, domestic abuse, female genital mutilation, forced marriage, substance misuse, gang activity, radicalisation 
and extremism – and making them aware of the support available to them; 

• enables pupils to recognise the dangers of inappropriate use of mobile technology and social media; 
• develops pupils’ understanding of how to keep physically healthy, eat healthily and maintain an active lifestyle, including 

giving ample opportunities for pupils to be active during the school day and through extra-curricular activities; 
• develops pupils’ age-appropriate understanding of healthy relationships through appropriate relationships and sex 

education; 
• supports readiness for the next phase of education, training or employment so that pupils are equipped to make the 

transition successfully, including, for secondary schools, through careers information education, advice and guidance. 

OFSTED will expect the school’s relationships, sex and health education (RSHE) curriculum (and wider curriculum) to 
specifically address sexual harassment, online abuse and sexual violence. The curriculum should also address safeguarding risks 
(including online risks), issues of consent, and what constitutes a healthy relationship both online and offline. We will also expect 
schools to provide effective pastoral support. This includes being alert to factors that increase a child’s vulnerability, or potential 
vulnerability, such as mental ill health, domestic abuse, having additional needs, and being at greater risk of exploitation 
and/or of feeling unable to report abuse (for example, girls and lesbian, gay, bisexual and transgender children). 
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