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Kilburn Junior School 

READING CURRICULUM 
 

At Kilburn Junior School, English is viewed as a creative and highly inter-connected 
discipline that is essential for everyday life and for success, universally, in the world 
of work. A high-quality English education, therefore, provides the foundation for 
pupils to understand the world around them. A sound grasp of English is critical to 
understanding all subjects across the curriculum. Without having confidence and 
competence in English, children will be denied the language with which to 
understand, unlock and quantify their experiences of the world. 

____________________________________________________________________________ 
 

INSPIRE CURRICULUM VALUES AND ATTRIBUTES  
 

 

 

At the heart of the English curriculum is the Embark Federation Multi-Academy Trust 
values. Through teamwork, we can reflect upon our own and others work and provide 
purposeful and meaningful feedback to progress and improve on our reading, writing 
and grammatical skills. Using the spoken word, we can express our successes and can 
speak openly with integrity and consideration for others.  
 

 

The English curriculum enables our learners to explore the richness and diversity of our 
multicultural society. Through a diet of rich and varied selection of texts children can 
learn to appreciate and show respect and tolerance for a range of authors and their 
historical and cultural background. We provide children with the opportunities to 
express their views and opinions using standard English, enabling them to articulate 
themselves with confidence and clarity. 

 

English serves as a useful vehicle to enable children to demonstrate and develop a 
multitude of You22 Values: creativity, independence, inquisitiveness, collaboration, 
perseverance, resilience and communication. Developing these skills will empower 
children to achieve their full potential.  

 

English facilitates opportunities for children to rationalize, research and present their 
findings. Working within teams, children will effectively communicate and confidently 
imagine and explore new products and services.  

 

The outdoor environment of Trailblazers opens up a whole new world of imaginary and 
purposeful activities. Children are encouraged to express themselves through drama, 
role play and musical activities, in which the spoken word and composition skills are vital 
for success.  



Teaching Reading Fluency 
 

Fluent readers can read accurately, at an appropriate speed without great effort (automaticity), and with 
appropriate stress and intonation (prosody). A fluent reading style can support comprehension because pupils’ limited 
cognitive resources are freed from focusing on word recognition and can be redirected towards comprehending the 
text. For this reason, fluency is sometimes described as a bridge from word recognition to comprehension. There are no 
quick ways to develop reading fluency and most pupils will benefit from being explicitly taught and being encouraged 
to practise. The following approaches are well supported by evidence: 
 

• Guided oral reading instruction: fluent reading of a text is modelled by an adult or peer and pupils then read 
the same text aloud with appropriate feedback; 
 
• Repeated reading: pupils re-read a short and meaningful passage a set number of times or until they reach a 
suitable level of fluency. 
 

 
 

Fluency Rubric 
It is important to note that while fluent reading is a key skill that supports comprehension, fluency is not sufficient to 
guarantee comprehension. Some children become skilled at word recognition while still struggling with comprehension, 
meaning they may be able to read aloud fluently but struggle to understand what they are reading. Children may 
find it more difficult to 
read aloud with 
appropriate expression 
and intonation if they are 
unsure of the meaning of 
the 
sentences that they are 
reading, although 
children may be able to 
mimic the expression and 
intonation of others 
during shared reading 
activities. Fluency can be 
assessed by listening to 
pupils read from an 
appropriate text. Various 
tools, such as the fluency 
rubric below (Zutell and 
Rasinski [1991]), can be 
used to inform accurate 
diagnosis and identify 
areas where pupils may 
need further support. 
 
 



Teaching Reading Comprehension 
 

Reading comprehension can be improved by teaching pupils specific strategies that they can apply both to monitor and 
overcome barriers to comprehension. When used successfully, such strategies can improve pupils’ understanding of written 
texts and ability to infer meaning from context. Where appropriate, these approaches can be combined with phonics 
activities, or collaborative learning approaches, to develop reading skills. 
 
The following strategies should be modelled and practised to ensure they become embedded and fluent:  
• Prediction: pupils predict what might happen as a text is read. This causes them to pay close attention to the text, 
which means they can closely monitor their own comprehension.  
• Questioning: pupils generate their own questions about a text in order to check their comprehension. 
• Clarifying: pupils identify areas of uncertainty, which may be individual words or phrases, and seek information to 
clarify meaning. 
• Summarising: pupils describe succinctly the meaning of sections of the text. This causes pupils to focus on the key 
content, which in turn supports comprehension monitoring. This can be attempted using graphic organisers that illustrate 
concepts and the relationships between them using diagrams. 
• Activating prior knowledge: pupils think about what they already know about a topic, from reading or other 
experiences, and try to make links. This helps pupils to infer and elaborate, fill in missing or incomplete information, and 
use existing mental structures to support recall. 
 

These strategies can be introduced in isolation but pupils should also be taught how to integrate combinations of 
strategies to develop effective comprehension of different texts. The effectiveness of teaching pupils to integrate multiple 
strategies is well supported by research evidence and this approach is likely to be more effective than relying on single 
strategies in isolation. 

 



PEER Framework 
 
The PEER Framework is a simple sequence that can be used to promote dialogue during shared 
reading activities.  
 
When reading with a child, adults can: 
• Prompt the child to say something about the book; 
• Evaluate their response;  
• Expand their response by rephrasing or adding information to it; and 
• Repeat the prompt to help them learn from the expansion. 
 
The PEER Framework was developed for use with younger children, but approaches included within 
it, such as prompting and questioning to scaffold engagement with texts, can also be effective for 
older pupils and may support purposeful dialogue when reading with Key Stage 2 pupils. 
 
There are five main types of prompt that can be used as part of the PEER sequence. The prompts 
can be remembered using the acronym CROWD: 
 
• Completion: leave a blank at the end of a sentence for children to complete (this works 
particularly well with books with rhymes or repetitive phrases); 
• Recall: ask children about something they have already read (these prompts support children to 
understand the story’s plot); 
• Open-Ended: ask children questions that cannot be answered with a short response such as ‘yes’ 
or ‘no’, prompting them to express their ideas;  
• ‘Wh’ Words: prompts that begin with ‘who’, ‘what’, ‘where’, ‘when’, ‘why’, and ‘how’ (‘why’ and 
‘how’ questions tend to prompt the most linguistically complex responses from children); and 
• Distancing: connects the book to children’s own life experiences and provides an opportunity for 
high quality discussion. 

 
 

 
 

 

PROMPT

EVALUATE

EXPAND

REPEAT



Fluency Rubric  
 

 
  



Word Meaning 
Give and explain the meaning of words in context. 

 

Skills 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
• Practise re-reading a sentence and 

reading on in order to locate the 
meaning of unfamiliar words.  

• *Discuss unfamiliar words and their 
possible meaning to clarify their 
understanding of a sentence or 
passage. 

 
 
 

• Decide where unfamiliar words are 
explained in the text or where they 
need to use a dictionary or glossary to 
find a word meaning.  

• Identify unfamiliar vocabulary in a 
text and adopt appropriate strategies 
to locate the meaning, including re-
reading surrounding sentences and/ or 
paragraphs to identify an explanation. 

• Identify unfamiliar vocabulary in a 
text and adopt appropriate strategies 
to locate or infer the meaning. (E.g.re-
reading surrounding sentences and/ or 
paragraphs to identify an explanation 
or develop a sensible inference, by 
identifying root words and derivatives, 
using the context and syntax, or using 
aids such as glossaries or dictionaries.)  

• Identify where unfamiliar words are 
not explained in the text and where a 
dictionary needs to be 

• Use a range of strategies, including the 
context and where necessary a 
dictionary, to make sense of the words 
used in a text.  

• Explain the meaning of words used in 
a text. 

• Identify when they do not understand 
the vocabulary used in a text and 
need to clarify the meaning.  

• Give increasingly precise explanations 
of word meanings that fit with the 
context of the text they are reading.  

• Check the plausibility and accuracy of 
their explanation or inference of the 
word meaning. 

 

• Apply appropriate strategies (re-
reading, reading on, visualising, word 
knowledge, syntax) in order to find the 
meaning of unfamiliar vocabulary 
met in independent reading. Check 
the plausibility and accuracy of their 
suggestions. 

• Check the plausibility and accuracy of 
their explanation of or inference about 
a word meaning.  

• Identify when they do not understand 
the vocabulary used in a text and 
apply appropriate strategies (re – 
reading, reading on, using the context, 
knowledge of syntax or word roots) to 
clarify the meaning. 

 

Cognitive Domains (Comprehension) 

• Word Meaning (Give and explain the meaning of words in context) 
• Retrieve and Record (Retrieve and record information / identify key details from fiction and non-fiction) 
• Summary (Summarise main ideas from more than one paragraph) 
• Inference (Make inferences from the text / explain and justify inferences with evidence from the text) 
• Prediction (Predict what might happen from details stated or implied) 
• Narrative Content (Identify / explain how narrative content is related and contributes to meaning as a whole) 
• Narrative Structure (Identify / explain how narrative structure is related to the content and purpose of the text.) 
• Word Choice (Identify / explain how meaning is enhanced through choice of words or phrases) 
• Comparisons (Make comparisons within the text, to other texts and to their own experiences) 



 Retrieve and Record 
Retrieve and record information / identify key details from fiction and non-fiction. 

 

Skills 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
• Use different formats to retrieve, 

record and explain information 
about what they have read in 
both fiction and non-fiction texts, 
e.g. flow charts, for and against 
columns, matrices and charts of 
significant information.  

• *Record their understanding of a 
text in different ways, using a 
range of formats.  

• *Take information from 
diagrams, flow charts and forms 
where it is presented graphically.  

• *Express and record their 
understanding of information 
orally, using simple graphics, or in 
writing. 

• Skim opening sentences of each 
paragraph to get an overview of 
a page or section of text.  

• *Scan contents, indexes and 
pages to locate specific 
information accurately.  

• *Identify sections of a text that 
they need to read carefully in 
order to find specific information 
or answer a question. 

 

• Retrieve and collect information 
from different sources and re-
present it in different forms, e.g. 
chart, poster, diagram.  

• Answer questions on a text using 
different formats (matching, 
ordering, tabulating, etc.).  

• Pick out key sentences and 
phrases that convey important 
information.  

• Take information from diagrams, 
flow charts and forms where it is 
presented graphically.  

• Collect information from different 
sources and present it in a simple 
format, e.g. chart, poster, 
diagram. 

• Skim read a text to get an 
overview of it, scan for key words, 
phrases and headings.  

• Decide which sections of text to 
read more carefully to fulfil a 
particular purpose, e.g. to 
summarise a text. 

• Use different formats to capture, 
record and explain information 
about what they have read, e.g. 
flow charts, for and against 
columns, matrices and charts of 
significant information.  

• Recognise different types of 
comprehension questions 
(retrieval/ inferential) and know 
whether the information required 
to answer will be explicitly stated 
or implied in the text.  

• Vary the reading strategies they 
use to answer questions, 
depending on the different types 
asked.  

• Answer questions by explaining 
their ideas orally and in writing, 
including questions requiring 
open- ended responses.  

• Locate information confidently 
and efficiently, using the full 
range of features of the 
information text being read, 
including information presented 
graphically. 

• Locate information accurately 
through skimming to gain an 
overall sense of the text.  

• Scan a text to gain specific 
information.  

• Use the skills of skimming and 
scanning to identify sections of 
text to read more carefully and 
re-read/read on as appropriate. 

 

• Record details retrieved from the 
text about characters, events and 
ideas, e.g. by making a 
comparisons table, true or false 
grid etc.  

• Recognise different types of 
comprehension questions 
(retrieval/ inferential) and know 
whether the information required 
for the answer will be explicitly 
stated or implied in the text.  

• Vary the reading strategies they 
use and mode of answering 
according to what is expected of 
them by the question.  

• Use confidently the different 
formats (matching, ordering etc.) 
to answer questions on a text.  

• Answer questions by explaining 
their ideas orally and in writing.  

• Evaluate texts for their reliability 
and usefulness when researching 
a topic.  

• Record important details 
retrieved from a text using an 
appropriate format, e.g. by 
making a comparisons table. 

• Evaluate the value of a text for 
an identified purpose, drawing 
on information acquired by 
skimming and scanning. 

• Read carefully sections of texts to 
research information and to 
answer questions. 



 Summary 
Summarise main ideas from more than one paragraph. 

 

Skills 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
• Retell main points of a story in 

sequence.  
• Identify a few key points from 

across a non- fiction passage. 
 

• Summarise a sentence or 
paragraphs by identifying the most 
important elements.  

• Make brief summaries at regular 
intervals when reading, picking up 
clues and hints as well as what is 
directly stated. 

• Make regular, brief summaries of 
what they’ve read, identifying the 
key points.  

• Summarise a complete short text 
or substantial section of a text.  

• Summarise what is known about a 
character, event or topic, explain 
any inferences and opinions by 
reference to the text. 

 

• Make regular, brief summaries of 
what they’ve read, linking their 
summary to previous predictions 
about the text. Update their ideas 
about the text in the light of what 
they’ve just read.  

• Summarise ‘evidence’ from across 
a text to explain events or ideas.  

• Summarise their current 
understanding at regular intervals 
when reading an extended text. 
 

 

 

 

 

 

 

 

  



Inference 
Make inferences from the text / explain and justify inferences with evidence from the text. 

 

Skills 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
• Re-read sections of texts carefully 

to find ‘evidence’ to support their 
ideas about a text.  

• Answer simple retrieval and 
inference questions by making a 
point and supporting it with 
‘evidence’ from a text. 

• Understand how what a 
character says or does impacts on 
other characters, or on the events 
described in the narrative.  

• Infer characters’ feelings in fiction. 
 
 

• Support their ideas about a text 
by quoting or by paraphrasing 
from it.  

• Answer retrieval and inferential 
questions both orally and in 
writing, by making a point, and 
explaining it. 

• Deduce the reasons for the way 
that characters behave from 
scenes across a short story. 

• Evaluate a book or section of it, 
referring to details and examples 
in a text to back up their 
judgement and support their 
reasoning.  

• Identify and summarise evidence 
from a text to support a 
hypothesis. 

• Understand what is implied 
about characters and make 
judgements about their 
motivations and attitudes from 
the dialogue and descriptions. 

 

• Identify material from texts to 
support an argument, know 
when it is useful to quote directly, 
paraphrase or adapt. 

• Identify and summarise evidence 
from across a text (more than 
one passage) to support a more 
detailed hypothesis about it.  

• Understand what is implied 
about characters through the 
way they are presented, 
including through the use of a 
narrator or narrative voice, 
explaining how this influences the 
readers’ view of characters. 
 

 

  



Prediction 
Predict what might happen from details stated or implied. 

 

Skills 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
• Update and modify predictions 

about the events, characters or 
ideas in a text on a regular basis 
throughout their reading.  

• Predict from what they have 
read or had read to them how 
incidents, events, ideas or topics 
will develop or be concluded 

 

• Make predictions about a text 
based on prior knowledge of the 
topic, event or type of text. 
Modify predictions as they read 
on.  

• Use information about characters 
to make plausible predictions 
about their actions. 

• Make regular and increasingly 
plausible predictions as they 
read, modifying their ideas as 
they read the next part of the 
text.  

• Learn to anticipate events based 
on their own experience, what 
has been read so far and 
knowledge of other similar texts.  

• Discuss the plausibility of their 
predictions and the reason for 
them. 

 

• Make plausible predictions and 
explain what they are basing 
them on. Discuss how and why 
they need to modify their 
predictions as they read on.  

• Make predictions, discussing the 
reasoning behind them, drawing 
on their knowledge of the world, 
from reading other similar texts 
and what they read earlier in the 
text. 

• Compare their predictions with 
the events that occurred and 
consider why their predictions 
were accurate, plausible, or off 
the mark. 
 

 

  



Narrative Content 
Identify / explain how narrative content is related and contributes to meaning as a whole. 

 

Skills 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
• Identify typical story themes, e.g. 

trials and forfeits, good and evil, 
weak over strong, wise and foolish.  

• Discuss how characters’ feelings, 
behaviour and relationships 
change over a text. 

 

• Identify social, moral or cultural 
issues or themes in stories, e.g. the 
dilemmas faced and dealt with by 
characters or the moral of the 
story.  

• Link cause and effect in narratives 
and recounts.  

• Explain how ideas are developed 
in non-fiction texts. 

• Begin to distinguish between plot 
events/ details and the main 
themes in the texts they read.  

• Identify how ideas and themes are 
explored and developed over a 
text, e.g. how a story opening can 
link to its ending or how characters 
change over a narrative.  

• Explain how a detailed picture can 
emerge from a non-fiction text by 
examining different aspects of the 
topic. 

 

• Understand how a writer develops 
themes, ideas or points of view 
over a text.  

• Identify how the narrative or 
author’s voice influences the 
reader’s point of view and frames 
their understanding. Discuss how 
this can change over the course of 
a text.  

• In non- fiction texts distinguish 
between explicit and implicit 
points of view and discuss how the 
sense of the writer can develop 
over a text, e.g. in 
autobiographies. 
 

 

 

 

 

 

 

 

 

 



Narrative Structure 
Identify / explain how narrative structure is related to the content and purpose of the text. 

 

Skills 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
• Investigate the features of 

traditional stories – openings and 
endings, how events and new 
characters are introduced, how 
problems are resolved.  

• Explain how the organisational 
features of non-fiction texts 
support the reader in finding 
information or researching a 
topic.  

• Distinguish between rhyming and 
non-rhyming poetry and 
comment on the impact of the 
poem’s layout.  

• Use the organisational features of 
non-fiction texts in their own 
reading and research. 

 

• Explore narrative order 
(introduction, build up, crisis, 
resolution, and conclusion) and 
how scenes are built up and 
concluded through description, 
action and dialogue.  

• Identify the main features of 
non-fiction texts (both print and 
computer based) including 
headings, captions, lists, bullet 
points and understand how these 
support the reader in gaining 
information efficiently.  

• Identify different patterns of 
rhyme and verse in poetry, e.g. 
choruses, rhyming couplets, 
alternate line rhymes and read 
these aloud effectively. 

• Compare the structure of 
different stories to discover how 
they differ in pace, build up, 
sequence, complication and 
resolution.  

• Identify the features of different 
non-fiction text, including 
content, structure, vocabulary, 
style, layout and purpose, e.g. 
recounts, instructions, 
explanations, persuasive writing 
and argument.  

• Discuss the way that writers of 
non-fiction match text structure 
to their intentions. 

• Read poems by significant poets 
and identify what is distinctive 

about the style or presentation of 
their poems. 

 

• Understand aspects of narrative 
structure, e.g. how paragraphs 
build up a narrative, how 
chapters or paragraphs are 
linked together.  

• Understand how writers use the 
features and structure of 
information texts to help convey 
their ideas or information.  

• Analyse how the structure or 
organisation of a poem supports 
the expression of moods, feelings 
and attitudes.  

• Understand and explain how 
different conventions and 
presentational features are used 
across a range of information or 
non-narrative texts.  

• Compare different types of 
information texts, including texts 
which are a mix of text types or 
were written for a number of 
purposes simultaneously, and 
identify differences in the way 
that they are structured. 
 

 
  



Word Choice 
Identify / explain how meaning is enhanced through choice of words or phrases. 

 

Skills 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
• Discuss authors’ choice of words 

and phrases that describe and 
create impact, e.g. adjectives and 
expressive verbs. 

• Discuss the language used to 
create significant aspects of a 
text, e.g. opening, build up, 
atmosphere, and how a writer 
implies as well as tells. 

• Begin to identify some of the 
language differences between 
fiction and non-fiction texts.  

• Develop their understanding of 
key words met in reading non-
fiction texts. 

 

• Understand how writers use 
figurative and expressive 
language to create images and 
atmosphere, e.g. to create 
moods, arouse expectations, build 
tension, describe attitudes or 
emotions. 

• Discuss the meaning of similes 
and other comparisons they have 
read. 

• Investigate the language features 
of different sorts of non-fiction 
texts.  

• Investigate the meaning of 
technical or subject specific words, 
e.g. by reading the text 
explanation or using a glossary or 
dictionary. 

• Identify and discuss idiomatic 
phrases, expressions and 
comparisons (metaphors, similes 
and embedded metaphors) met 
in texts, considering why authors 
might have used them.  

• Consider the language used in a 
text and pick up the implications 
and associations being made by 
the writer. 

• Investigate how writers use words 
and phrases for effect, e.g. to 
persuade, to convey feelings, to 
entice a reader to continue.  

• Investigate the use of language in 
different types of information 
text, e.g. words and phrases 
which signal a point of view in 
persuasive texts, how 
encyclopaedia convey authority.  

• Compare the explanations or 
definitions given for technical or 
subject specific words and phrases 
in non-fiction texts. 

 

• Identify and discuss idiomatic 
phrases, expressions and 
comparisons (metaphors, similes 
and embedded metaphors) met 
in texts, using an appropriate 
technical vocabulary.  

• Consider how authors have 
introduced and extended ideas 
about characters, events or topics 
through the language choices 
and the way they have 
developed them.  

• Identify the hints and suggestions 
that writers use for 
characterisation. 

• Comment critically on how a 
writer uses language to imply 
ideas, attitudes and points of 
view.  

• Discuss the way that writers of 
non-fiction match language and 
text structure to their intentions – 
to amuse, persuade etc.  

• Explain and use accurately the 
subject specific vocabulary used 
in different non-fiction texts. 

 

 

 

 

 



Comparisons 
Make comparisons within the text, to other texts and to their own experiences. 

 

Skills 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
• Link the events or topic from a 

text to their own experience and/ 
or information gathered.  

• *Begin to make links to similar 
books they have read.  

• *Link what they read to their 
knowledge and experience of a 
topic and to their knowledge of 
similar texts.  

• *Make regular predictions and 
brief summaries as they read, 
thinking about the clues and 
hints they’ve picked up, as well as 
what is directly stated. 

• Make comparisons between 
events in narrative or 
information texts on the same 
topic or theme.  

• Compare and contrast writing by 
the same author. 

 

• Link what they’ve read in a text 
to what they know, their 
experience and that of others, 
and their experience of reading 
similar texts.  

• Make predictions and brief 
summaries at regular intervals 
when reading  

• Think about what they’ve read, 
re-read sections of texts carefully 
to find ‘evidence’ to support their 
speculations and interpretation 
of characters and events. 

• Collect information to compare 
and contrast events, characters or 
ideas.  

• Compare and contrast books and 
poems on similar themes. 

• Use background knowledge or 
information about the topic or 
text type to establish 
expectations about a text. 
Compare what is read to what 
was expected.  

• Link what they read to what 
they know (prior knowledge and 
experience), their knowledge of 
texts, and to what they have 
read in previous sections, to 
make inferences and deductions.  

• Know how to gain a rapid 
overview of a text, e.g. by 
skimming and scanning, and how 
and when to read slowly and 
carefully.  

• Build ‘thinking time’ into their 
reading, identifying questions 
that they want answered. 

• Summarise their current 
understanding at regular 
intervals when reading an 
extended text 

• Make comparisons between the 
ways that different characters or 
events are presented.  

• Compare the way that ideas or 
themes are presented in different 
texts or in different versions 
(including in other media, e.g. 
film) of the same text. 

 
 

• Comment on what they have 
read and compare this to what 
they expected to read, e.g. in 
relation to events, ideas etc.  

• Make comparisons between a 
text and others they have read.  

• Link what they have just read to 
what they know (prior 
knowledge and experience), their 
knowledge of texts, and what 
they have read in previous 
sections, to make inferences and 
deductions.  

• Know how to gain a rapid 
overview of a text, e.g. by 
skimming and scanning and how 
and when to read slowly and 
carefully.  

• Build ‘thinking time’ into their 
reading, identifying questions 
that they want answered.  

• Make comparisons and draw 
contrasts between different 
elements of a text and across 
texts.  

• Compare and contrast the work 
of a single author.  

• Investigate different versions of 
the same story or different books 
on the same topic, identifying 
similarities and differences. 

 



Cognitive Domain Termly focus by Year Group 
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