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Kilburn Junior School 

RE CURRICULUM 
 

At Kilburn Junior School, Religious Education underpins our ethos and curriculum. The 
ability to recognise and appreciate diversity in a world of difference is central to our 
teaching and learning. Exploring, examining and reflecting on our own ideas and values, 
alongside those of the major religions of the world, enables all our children to develop a 
deeper understanding of the world around us. We aim to provide a curriculum, which 
promotes spiritual development and provokes challenging questions, enabling our children 
to reflect and respect.  

____________________________________________________________________________ 
 

INSPIRE CURRICULUM VALUES AND ATTRIBUTES  
 

 

 

At the heart of the R.E curriculum is the Embark Federation Multi-Academy Trust 
values. Through teamwork, we can work together to explore and appreciate the world 
around us. Our family community enables us to embrace and explore new experiences. 
Exploring our own and others’ values helps to promote moral guidance and learning, 
helping to create successful and empathetic individuals. 
 

 

The R.E curriculum enables our learners to explore the richness and diversity of our 
multicultural society. Learning about and from religions motivates us all to respect and 
tolerate differences in opinions, ideals and faiths. A mutual respect and tolerance of 
people with different faiths and people of no faith is a vital part of our ethos of British 
Values. 

 

R.E works well alongside the You22 Values: knowledgeable, independence, 
inquisitiveness, collaboration, confident, perseverance, resilience and communication. 
Developing these skills enables our children to flourish and express their thoughts and 
values. 

 

R.E facilitates opportunities for children to investigate thought processes; to 
communicate and rationalise their ideas; and confidently promote their thoughts, 
opinions and analyses.  

 

The outdoor environment of Trailblazers provides excellent opportunities to put into 
action values taught and explored through R.E. The children will face challenges and 
opportunities whereby they will utilise their value system to make rational, thoughtful 
and creative decisions. 



The importance of RE in the curriculum 

 

The study of religious and non-religious world views is a core component of 
a rounded academic education. This has long been recognised as essential 
in Britain. Indeed, one could argue that it is more important now than ever. 
Young people today are growing up in a world where there is increasing 
awareness of the diversity of religious and non-religious world views and 
they will need to live and work well with people with very different outlooks 
from their own. 

RE, taught well, provides a safe space to discuss, experience and respond 
well to difference – a space where students can engage with controversial issues and learn to disagree 
respectfully with each other. This can play a key role in fostering good relationships between different groups 
within the school and in later adult life. 

RE can contribute a great deal to mutual understanding in a multi-ethnic society. While it can be quite 
straightforward to cover the factual information about the rituals and observances and meeting places of 
different faiths, there is far more that it can do. RE also has the potential to develop pupils’ understanding of 
the diversity that often exists within, as well as between faiths: after all, most faiths encompass a spectrum of 
views, from liberal to conservative.  

Therefore, Religious Education needs to explore the important role that religious and non-religious world views 
play in all human life. To become a Global Citizen, it is essential that  pupils are well-prepared for life in a 
world where controversy over such matters is pervasive and where many people feel they lack the knowledge 
to make informed decisions. It is a subject for all pupils, whatever their own family background and personal 
beliefs and practices.  

RE helps pupils understand where values overlap and where they diverge and hence the basis for the tensions 
that can arise between and sometimes within faiths. It can help them understand the tensions that can arise 
between faith and other legally established rights, such as the rights of women and rights relating to sexuality. 
Done well, RE allows pupils to understand how their own faith or beliefs relate to the wider world, both in 
terms of attitudes and the prevailing law. Belief is a protected characteristic and is something, therefore, all 
children should have an awareness of and a sympathetic understanding towards.  

RE education at Kilburn Junior School reflects the British Value of ‘A 
mutual respect and tolerance for people with different faiths and people 
of no faith. The existential questions that non-religious world views grapple 
with are often the same as those that religious world views seek to respond 
to. These questions include the nature of reality, the meaning and purpose 
of human life and what constitutes a good life. Likewise, questions of 
identity, belonging, commitment, behaviour and practice cut across both 
religious and other world views. These, too are questions for every pupil, 
and good RE has a strong personal dimension. 

RE done well is empathy, debate, understanding and information; it is never indoctrination. 
The curriculum for RE needs to be more than learning ‘facts’ about a series of institutional world 
views. It is about understanding the human quest for meaning, being prepared for life in a 
diverse world and having space to reflect on one’s own religious or non-religious world view. 

 



The aims of the RE curriculum 

 

The Principle Aim 

The principal aim of RE is to engage pupils in systematic enquiry into significant 
human questions which religion and worldviews address, so that they can develop the 
understanding and skills needed to appreciate and appraise varied responses to these 
questions, as well as develop responses of their own. 

 

The threefold aim of RE elaborates the principal aim. 

The curriculum for RE aims to ensure that all pupils: 

1) Know about and understand a range of religions and worldviews so that they can: 

• describe, explain and analyse beliefs and practices, recognising the diversity which exists within and 
between communities and amongst individuals. 

• identify, investigate and respond to questions posed, and responses, offered by some of the sources of 
wisdom found in religions and worldviews. 

• appreciate and appraise the nature, significance and impact of different ways of life and ways of 
expressing meaning. 

2) Express ideas and insights about the nature, significance and impact of religions and worldviews, so that 
they can: 

• explain reasonably their ideas about how beliefs, practices and forms of expression influence individuals 
and communities. 

• express with increasing discernment their personal reflections and critical responses to questions and 
teachings about identity, diversity, meaning and value, including ethical issues 

• appreciate and appraise varied dimensions of religion.  

3) Gain and deploy the skills needed to engage seriously with religions and worldviews, so that they can: 

• find out about and investigate key concepts and questions of belonging, meaning, purpose and truth, 
responding creatively. 

• enquire into what enables different individuals and communities to live together respectfully for the 
wellbeing of all. 

• articulate beliefs, values and commitments clearly in order to explain why they may be important in 
their own and other people’s lives. 

•  

 



Lower School 

Believing 

Skills 

YEAR 3 YEAR 4 
• Identify beliefs about God that are held by Christians, Hindus and/or 

Muslims. 
• Retell and suggest the meanings of stories from sacred texts about people 

who encountered God.   
• Recall and name some Bible stories that inspire Christians.  
• Identify at least two ways Christians use the Bible in everyday life. 
• Describe some of the ways in which Christians Hindus and/or Muslims 

describe God.  
• Ask questions and suggest some of their own responses to ideas about 

God.  
• Suggest why having a faith or belief in something can be hard   
• Identify how and say why it makes a difference in people’s lives to believe 

in God.  
• Make connections between stories in the Bible and what Christians 

believe about creation, the Fall and salvation.  
• Give examples of how and suggest reasons why Christians use the Bible 

today.  
• Describe some ways Christians say God is like, with examples from the 

Bible, using different forms of expression.  
• Discuss their own and others’ ideas about why humans do bad things and 

how people try to put things right. 
• Identify some similarities and differences between ideas about what God 

is like in different religions.  
• Discuss and present their own ideas about why there are many ideas 

about God and express their own understanding of God through words, 
symbols and the arts.  

• Explain how the Bible uses different kinds of stories to tell a big story.  
• Suggest why Christians believe that God needs to rescue/save human 

beings. 

• Ask questions raised by the stories and life of Jesus and followers today, 
and give examples of how Christians are inspired by Jesus. 

• Suggest some ideas about good ways to treat others, arising from their 
learning. 

• Make connections between some of Jesus’ teachings and the way 
Christians live today.  

• Describe how Christians celebrate Holy Week and Easter Sunday.  
• Identify the most important parts of Easter for Christians and say why 

they are important.  
• Give simple definitions of some key Christian terms (e.g. gospel, 

incarnation, salvation) and illustrate them with events from Holy Week 
and Easter. 

• Make connections between the Easter story of Jesus and the wider ‘big 
story’ of the Bible (creation, the Fall, incarnation, salvation), reflecting on 
why this inspires Christians.  

• Present their own ideas about the most important attitudes and values 
to have today, making links with Christian values. 

 

 
 

  



Upper School 

Believing 

Skills 

YEAR 5 YEAR 6 
• Define the terms theist, atheist and agnostic and give examples of 

statements that reflect these beliefs.  
• Give two reasons why a Christian believes in God and one why an atheist 

does not.  
• Outline clearly a Christian understanding of what God is like, using 

examples and evidence.  
• Give examples of ways in which believing in God is valuable in the lives of 

Christians, and ways in which it can be challenging.  
• Express thoughtful ideas about the impact of believing or not believing in 

God on someone’s life.  
• Present different views on why people believe in God or not, including 

their own ideas.  
• Explain how Christians sometimes disagree about what God is like, giving 

examples of how they interpret texts differently.  
• Enquire into what some atheists, agnostics and theists say about God, 

expressing their own ideas and arguments, using evidence and examples. 
• Make connections between some of Jesus’ teachings and the way 

Christians live today.  
• Discuss their own ideas about the importance of values to live by, 

comparing them to Christian ideas.  
• Outline Jesus’ teaching on how his followers should live.  
• Offer interpretations of two of Jesus’ parables and say what they might 

teach Christians about how to live.  
• Explain the impact Jesus’ example and teachings might have on 

Christians today.  
• Express their own understanding of what Jesus would do in relation to a 

moral dilemma from the world today.  
• Explain the links between Jesus’ death on the cross and Christian belief in 

love and forgiveness, giving reasons why Christians want to follow Jesus.  
•  Investigate and explain the challenges of following Jesus’ teaching about 

love, forgiveness justice and/or generosity, expressing their own ideas. 

• Raise thoughtful questions and suggest some answers about life, death, 
suffering, and what matters most in life.  

• Give simple definitions of some key terms to do with life after death, e.g. 
salvation, heaven, reincarnation. 

• Express ideas about how and why religion can help believers when times 
are hard, giving examples.  

• Outline Christian, Hindu and/or nonreligious beliefs about life after death.  
• Explain some similarities and differences between beliefs about life after 

death.  
• Explain some reasons why Christians and Humanists have different ideas 

about an afterlife.  
• Explain what difference belief in judgement/heaven/karma/reincarnation 

might make to how someone lives, giving examples.  
• Interpret a range of artistic expressions of afterlife, offering and explaining 

different ways of understanding.  
 

 

 



Lower School 

Expressing 

Skills 

YEAR 3 YEAR 4 
• Describe what some believers say and do when they pray.  
• Respond thoughtfully to examples of how praying helps religious 

believers. 
• Describe the practice of prayer in the religions studied.  
• Make connections between what people believe about prayer and what 

they do when they pray.  
• Describe ways in which prayer can comfort and challenge believers.  
• Describe and comment on similarities and differences between how 

Christians, Muslims and Hindus pray. 
• Explain similarities and differences between how people pray.  
• Consider and evaluate the significance of prayer in the lives of people 

today. 
• Recognise and identify some differences between religious festivals and 

other types of celebrations.  
• Retell some stories behind festivals (e.g. Christmas, Divali, Pesach). 
• Make connections between stories, symbols and beliefs with what 

happens in at least two festivals.  
• Ask questions and give ideas about what matters most to believers in 

festivals (e.g. Easter, Eid). 
• Identify similarities and differences in the way festivals are celebrated 

within and between religions.  
• Explore and suggest ideas about what is worth celebrating and 

remembering in religious communities and in their own lives.  
• Discuss and present their own responses about the role of festivals in the 

life of Britain today, showing their understanding of the values and beliefs 
at the heart of each festival studied, using a variety of media.  

• Suggest how and why religious festivals are valuable to many people. 
 

 

• Recall and name some of the ways religions mark milestones of 
commitment (including marriage).  

• Identify at least two promises made by believers at these ceremonies and 
say why they are important.  

• Suggest why some people see life as a journey and identify some of the 
key milestones on this journey.  

• Describe what happens in Christian, Jewish, and/or Hindu ceremonies of 
commitment and say what these rituals mean.  

• Suggest reasons why marking the milestones of life are important to 
Christians, Hindus and/or Jewish people.  

• Link up some questions and answers about how believers show 
commitment with their own ideas about community, belonging and 
belief.  

• Explain similarities and differences between ceremonies of commitment.  
• Discuss and present their own ideas about the value and challenge of 

religious commitment in Britain today. 
• Recall and name some of the ways religions mark milestones of 

commitment (including marriage).  
• Identify at least two promises made by believers at these ceremonies and 

say why they are important.  
• Suggest why some people see life as a journey and identify some of the 

key milestones on this journey.  
• Describe what happens in Christian, Jewish, and/or Hindu ceremonies of 

commitment and say what these rituals mean.  
• Suggest reasons why marking the milestones of life are important to 

Christians, Hindus and/or Jewish people.  
• Link up some questions and answers about how believers show 

commitment with their own ideas about community, belonging and 
belief.  

• Explain similarities and differences between ceremonies of commitment.  
• Discuss and present their own ideas about the value and challenge of 

religious commitment in Britain today. 

 

 

 



Upper School 

Expressing 

Skills 

YEAR 5 YEAR 6 
• Recall and name some key features of places of worship studied.  
• Find out about what believers say about their places of worship.   
• Make connections between how believers feel about places of worship 

in different traditions.  
• Select and describe the most important functions of a place of worship 

for the community. 
• Give examples of how places of worship support believers in difficult 

times, explaining why this matters to believers.  
• Present ideas about the importance of people in a place of worship, 

rather than the place itself.   
• Outline how and why places of worship fulfil special functions in the lives 

of believers.  
• Comment thoughtfully on the value and purpose of places of worship in 

religious communities. 
 

• Respond with ideas of their own to the title question.  
• Find out about religious teachings, charities and ways of expressing 

generosity.  
• Describe and make connections between examples of religious 

creativity (buildings and art).  
• Show understanding of the value of sacred buildings and art.  
• Suggest reasons why some believers see generosity and charity as more 

important than buildings and art.  
• Apply ideas about values and from scriptures to the title question. 
• Outline how and why some Humanists criticise spending on religious 

buildings or art. 
• Examine the title question from different perspectives, including their 

own. 

 

 

 



Lower School 

living 

Skills 

YEAR 3 YEAR 4 
• Identify and name examples of what Christians have and do in their 

families and at church to show their faith.  
• Ask good questions about what Christians do to show their faith. 
• Describe some examples of what Christians do to show their faith, and 

make connections with some Christian beliefs and teachings.  
• Describe some ways in which Christian express their faith through hymns 

and modern worship songs.  
• Suggest at least two reasons why being a Christian is a good thing in 

Britain today, and two reasons why it might be hard sometimes.  
• Discuss links between the actions of Christians in helping others and 

ways in which people of other faiths and beliefs, including pupils 
themselves, help others.  

• Explain similarities and differences between at least two different ways 
of worshipping in two different Christian churches.  

• Discuss and present ideas about what it means to be a Christian in 
Britain today, making links with their own experiences. 

 

 

 

• Identify and name examples of what Hindus have and do in their 
families and at mandir to show their faith.  

• Ask good questions about what Hindus do to show their faith. 
• Describe some examples of what Hindus do to show their faith, and 

make connections with some Hindu beliefs and teachings about aims 
and duties in life.  

• Describe some ways in which Hindus express their faith through puja, 
aarti and bhajans.  

• Suggest at least two reasons why being a Hindu is a good thing in 
Britain today, and two reasons why it might be hard sometimes.  

• Discuss links between the actions of Hindus in helping others and ways in 
which people of other faiths and beliefs, including pupils themselves, 
help others.  

• Explain similarities and differences between Hindu worship and worship 
in another religious tradition pupils have been taught.  

• Discuss and present ideas about what it means to be a Hindu in Britain 
today, making links with their own experiences. 

• Recall and talk about some rules for living in religious traditions.  
• Find out at least two teachings from religions about how to live a good 

life.  
• Give examples of rules for living from religions and suggest ways in 

which they might help believers with difficult decisions.  
• Make connections between stories of temptation and why people can 

find it difficult to be good.  
• Give examples of ways in which some inspirational people have been 

guided by their religion.  
• Discuss their own and others’ ideas about how people decide right and 

wrong.  
• Explain some similarities and differences between the codes for living 

used by Christians and the followers of at least one other religion or 
non-religious belief system.  

• Express ideas about right and wrong, good and bad for themselves, 
including ideas about love, forgiveness, honesty, kindness and 
generosity. 

 



Upper School 

Living 

Skills 

YEAR 5 YEAR 6 
• Describe the Five Pillars of Islam and give examples of how these affect 

the everyday lives of Muslims.  
• Identify three reasons why the Holy Qur’an is important to Muslims, and 

how it makes a difference to how they live.  
• Make connections between Muslim practice of the Five Pillars and their 

beliefs about God and the Prophet Muhammad.  
• Describe and reflect on the significance of the Holy Qur’an to Muslims.  
• Describe the forms of guidance a Muslim uses and compare them to 

forms of guidance experienced by the pupils.  
• Make connections between the key functions of the mosque and the 

beliefs of Muslims.  
• Comment thoughtfully on the value and purpose of religious practices 

and rituals in a Muslim’s daily life.  
• • Answer the title key question from different perspectives, including 

their own. 

• Identify the values found in stories and texts.  
• Suggest ideas about why humans can be both good and bad, making 

links with Christian ideas.  
• Describe what Christians mean about humans being made in the image 

of God and being ‘fallen’, giving examples.  
• Describe some Christian and Humanist values simply.  
• Express their own ideas about some big moral concepts, such as fairness, 

honesty etc., comparing them with the ideas of others they have 
studied.  

• Suggest reasons why it might be helpful to follow a moral code and why 
it might be difficult, offering different points of view.  

• Give examples of similarities and differences between Christian and 
Humanist values.  

• Apply ideas about what really matters in life for themselves, including 
ideas about fairness, freedom, truth, peace, in the light of their learning.  

• Describe what Ahimsa, Grace or Ummah mean to religious people.  
• Respond sensitively to examples of religious practice with ideas of their 

own.  
• Make connections between beliefs and behaviour in different religions.  
• Outline the challenges of being a Hindu, Christian or Muslim in Britain 

today.  
• Make connections between belief in ahimsa, grace and Ummah, 

teachings and sources of wisdom in the three religions.  
• Consider similarities and differences between beliefs and behaviour in 

different faiths.  
• Explain similarities in ways in which key beliefs make a difference to life 

in two or three religions.  
• Consider and evaluate the significance of the three key ideas studied, in 

relation to their own ideas. 

 
 



Kilburn Junior School 

Domain Taxonomies 
 

 

 

 
 
 
 
 
 
 
 

Taxonomy VERBS 
COGNITIVE AFFECTIVE PSYCHOMOTOR 

Synthesising – Categorizes, Combines, 
Compiles, Composes, Creates, Devises, Designs, 
Explains, Generates, Modifies, Organizes, Plans, 
Rearranges, Reconstructs, Relates, Reorganizes, 
Revises, Rewrites, Summarizes, Tells, Writes 

Evaluating –  Appraises, Compares, 
Concludes, Contrasts, criticizes, critiques, 
defends, describes, discriminates, evaluates, 
explains, interprets, justifies, relates, summarizes, 
supports 

Analysing – Analyzes, Breaks Down, 
Compares, Contrasts, Diagrams, Deconstructs, 
Differentiates, Discriminates, Distinguishes, 
Identifies, Illustrates, Infers, Outlines, Relates, 
Selects, Separates 

1. Applying – Applies, Changes, Computes, 
Constructs, Demonstrates, Discovers, 
Manipulates, Modifies, Operates, Predicts, 
Prepares, Produces, Relates, Shows, Solves, Uses 

Understanding – Comprehends, Converts, 
Defends, Distinguishes, Estimates, Explains, 
Extends, Generalizes, Gives an Example, Infers, 
Interprets, Paraphrases, Predicts, Rewrites, 
Summarizes, Translates 

Remembering – Defines, Describes, Identifies, 
Knows, Labels, Lists, Matches, Names, Outlines, 
Recalls, Recognizes, Reproduces, Selects, States 

Characterising – Act, Discriminate, Display, 
Influence, Internalize, Listen, Modify, Perform, 
Practice, Propose, Qualify, Question, Revise, 
Serve, Solve, Use, Verify 

Organising –  Adhere, Alter, Arrange, Codify, 
Combine, Compare, Defend, Discriminate, 
Display, Explain, Generalize, Identify, Integrate, 
Modify, Order, Organize, Prepare, Relate, 
Systemize, Weigh 

6. Valuing – Accept, Complete, Defend, 
Describe, Devote, Differentiate, Explain, Follow, 
Form, Initiate, Invite, Join, Justify, Propose, 
Puruse, Read, Report, Seek, Select, Share, 
Study, Work 

7.  
8. Responding – Answer, Assist, Complete, 

Comply, Conform, Cooperate, Discuss, Examine, 
Greet, Help, Label, Obey, Perform, Practice, 
Present, Read, Recite, Report, Respond, Select, 
Tell, Write 

1. Receiving – Accept, Ask, Attend, Choose, 
Describe, Develop, Follow, Give, Hold, Identify, 
Locate, Name, Point to, Recognize, Select, Sit 
Erect, Reply, Use  

Origination – Arranges, Builds, Combines, 
Composes, Constructs, Creates, Designs, Initiate, 
Makes, Originates. 

Adaptation – Adapts, Alters, Changes, 
Rearranges, Reorganizes, Revises, Varies 

Complex overt response – NOTE: The Key 
Words are the same as Mechanism, but will 
have adverbs or adjectives that indicate that 
the performance is quicker, better, more 
accurate, etc. 

Mechanism – Assembles, Calibrates, 
Constructs, Dismantles, Displays, Fastens, Fixes, 
Grinds, Heats, Manipulates, Measures, Mends, 
Mixes, Organizes, Sketches 

Guided response – Copies, Traces, Follows, 
React, Reproduce, Responds 

Set – Begins, Displays, Explains, Moves, 
Proceeds, Reacts, Shows, States, Volunteers 

Perception – Chooses, Describes, Detects, 
Differentiates, Distinguishes, Identifies, Isolates, 
Relates, Selects 

 

 

COGNITIVE AFFECTIVE PSYCHOMOTOR 
1. Synthesising – creating new material, 

putting together distinct ideas to create a 
coherent whole 

2. Evaluating – presenting and defending 
opinions about information, criticality 

3. Analysing – examining and breaking 
down information into component parts 
and identifying relationships between 
those parts  

4. Applying – using acquired knowledge 
in a new situation 

5. Understanding – comprehension may 
be demonstrated by describing, 
organising or interpreting 

6. Remembering – key information is 
memorised 

1. Characterising – 
abstract knowledge is 
built 

2. Organising – 
different pieces of 
learning can be 
structured and linked 
within a schema 

3. Valuing – value is 
assigned to a piece of 
learning 

4. Responding – active 
participation 

5. Receiving – passively 
paying attention 

1. Origination – new movement patterns can 
be created in response to complex situation   

2. Adaptation – learned responses can be 
modified for different situations 

3. Complex overt response – skilful 
performance of complex motor patterns 

4. Mechanism – the action has become 
habitual and can be performed with some 
confidence and accuracy 

5. Guided response – imitation, trial and 
error, practice is needed 

6. Set – readiness to act 
7. Perception – the use of sensory cues to 

guide motor activity 

DEEPER  
LEARNING 

SURFACE 

LEARNING 
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