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Kilburn Junior School 

Music CURRICULUM 
 

At Kilburn Junior School, Music is viewed as a way to develop social, physical, spiritual, 
cultural and even mathematical skills. A high-quality music education provides children 
with a creative outlet to express themselves and work collaboratively alongside peers. A 
sound grasp of Music is critical to understanding world cultural and differing time periods. 
Without having a sound grasp of Music, children will be denied the freedom of expression, 
which can be noted through the arts. 

____________________________________________________________________________ 
 

INSPIRE CURRICULUM VALUES AND ATTRIBUTES  
 

 

 

 

At the heart of the music curriculum is the Embark Federation Multi-Academy Trust 
values. We understand that only through teamwork can we expedite our learning. We 
strive for integrity to enable us to reflect honestly on our achievements and our learning 
gaps so that we can experience academic success for ourselves. 

 

The music curriculum celebrates the rich culture of the subject and the contributions 
made to it by people from all over the world as well as different walks of life. It recognises 
that the subject has been developed over time with contributions from all walks of life 
for the betterment of all. 

 

Music allows children to demonstrate and develop a multitude of You 22 values: 
creativity, independence, inquisitiveness, collaboration, perseverance, self-control, 
precision, resilience, communication and positivity 

 

Music is a subject which allows children to develop an understanding of how artists 
produce different style of music, how they publisise this and create a living from their 
art. Music helps children to work collaboratively and communicate with one another in 
order to express their creativity.  

 

Trailblazers can provide children with the opportunity to make instruments out of 
natural materials and experiment with the sounds they create. Children are also 
provided with the opportunity to create songs which mimic the sounds of nature and to 
retell stories through music. 



Singing with control 
Skills 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A I can sing with confidence 

and with a wide vocal range. 
3B   I can begin to sing in tune  
3C   I can begin to show 

awareness of pulse, control 
and rhythm 

3D   With the support of an adult, 
I      can identify phrases based on 
where I might breathe.  
3E  I can sing confidently as a class 

4A I can sing with expression (i.e. 
timbre, tempo, dynamics) 

4B I can sing in tune  
4C I can show an awareness of 

pulse, control and rhythm 
(recognising simple structures) 

4D I can begin to identify phrases      
though breathing in appropriate 
places. 
4E I can sing confidently as a 
small group  
 

5A I can sing with increasing 
control of my breathing and 
posture  

5B   I can sing in tune as part of a 
small group  

5C   I can comment on the pulse, 
control and rhythm in a song.  
5D  I can identify phrases through 
breathing in appropriate places. 
5E I can sing confidently with a 
partner 
5F I begin to sing in a round in 
two parts. 
 

6A I can sing with increasing 
control of my sound 
projection and rehearse with 
others. 

6B   I can sing in tune with an 
awareness of other parts and 
begin to show awareness of 
improvisation with the voice. 

6C   I can evaluate the use of 
pulses and rhythms within a 
song. 

6D  I can identify where I need to 
breathe by finding the 
different melodic phrases. 

6E I can sing confidently with a 
partner or alone. 

6F I can sing in a round in two 
parts, noting where the 
melodic phrases fit together. 

 

 

 

 

 

 

 

 

 



Singing with control 

KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Tempo 
Pitch  

Dynamics  
Structure  

Pulse  
Control 

 
 

Tempo 
Pitch  

Dynamics  
Structure 

Pulse  
Control 
Timbre 

Tempo 
Pitch  

Dynamics  
Timbre 
Pulse 

Projection  
Posture  
Control  

Melodic phrase  
Round  

Tempo 
Pitch  

Dynamics  
Timbre 
Pulse 

Projection  
Posture  
Control  

Melodic phrase 
Improvisation  

Round 

 

 

 

 

 

 

 

 

 

 

 

 

 



Listening, memory and movement  

Skills  
YEAR 3 YEAR 4 YEAR 5 YEAR 6 

3A Identify melodic phrases and 
play them (humming, 
clapping) by ear. 

3B Create a sequence of 
movements in response to a 
sound 

3C Identify whether a song is 
happy or sad. 

3D Begin to identify features of 
a short piece of music 
(tempo, pitch, dynamics, 
instruments used) 

3E With support, begin to identify 
the introduction, interlude 
and ending to a song  

 

4A Identify melodic phrases and 
place them back, by ear, 
confidently.  

4B As a group create a sequence 
of movements in response to 
a singular sound. 

4C Identify and explain why a 
song is ‘happy’ or ‘sad’ 

3D Listen to a short piece of music 
and identify musical features 
(tempo, pitch, dynamics, 
instruments used) 

4E Begin to identify the 
introduction, interlude and 
ending to a song 
independently 

 
 

5A Create melodic phrases, play 
your own and play others 
back on percussion 
instruments by ear. 

5B Begin to create a dance that 
reflects a musical piece 

5C Identify varying moods across 
a singular piece of music. 

5D Begin to identify features of a 
longer piece of music (tempo, 
pitch, dynamics, instruments 
used) 

5E Identify the structure of a song 
throughout a piece of music 
including and repetitions. 

 
 

6A Create, evaluate and play (on 
instruments)  our own 
melodic phrases and those of 
others 

6B Create a dance that reflects a 
musical piece 

6C Identify and compare varying 
moods across a singular piece 
and multiple pieces of music. 

6D Listen to a longer piece of 
music and identify musical 
features (tempo, pitch, 
dynamics, instruments used)  

6E Identify and analyze the 
structure of a song throughout 
a piece of music including and 
repetitions. 

 
 

 

 

 

 

 

 

 

 



Listening, Memory and movement 

KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Melodic phrase  

Mood 
Texture  

Structure  
Expression  

Introduction  
Interlude  
Ending 

Melodic phrase  
Mood 

Texture  
Structure  
Expression  

Introduction  
Interlude  
Ending 
Pitch  

Dynamics 

Melodic phrase  
Mood 

Texture  
Structure  
Expression  

Introduction  
Interlude  
Ending 
Pitch  

Dynamics 

Melodic phrase  
Mood 

Texture  
Structure  
Expression  

Introduction  
Interlude  
Ending 
Pitch  

Dynamics 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



controlling pulse and rhythm 

Skills 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A I can recognise rhythmic 

patterns and copy there. 
3B I can perform a repeated 

pattern to a steady pulse  
3C I can explain whether a 

rhythmic piece, as a whole, is 
fast or slow. 

 

4A      I can identify, create and 
recall rhythmic and melodic 
patterns.  

4B I can identify repeated 
patterns used in a variety of 
music and perform these to 
a steady beat 

4C I can identify different 
tempos across a piece of 
music, explaining when it is 
fast or slow 

 

5A I can begin to recall rhythmic 
and melodic patterns, 
changing to tempo as 
directed by the teacher. 

5B I can identify rhythmic 
patterns, improvise from 
these and perform to a 
steady beat  

5C I can identify different 
tempos across a piece of 
music and begin to explain 
the effect of this (mood) 

5D I can begin to perform and 
independent part in a piece 
of music keeping a steady 
beat 

5E I can play alongside a 
partner, keeping in time 
with each other. 

 

6A Play the same rhythmic 
patterns, at different tempos 
confidently and in time with 
a small group 

6B I can perform an 
independent repeated 
pattern part keeping to a 
steady beat, alongside others. 

6C I can identify different 
tempos across a piece of 
music and explain the effect 
of this (mood) 

6D I can play an independent 
part keeping to a steady 
beat. 

6E Play alongside a small group, 
keeping in time with each 
other. 

 

 

 

 

 

 

 

 

 



 Controlling pulse and rhythm  
KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Slow  
Fast  
Pulse  

Tempo  
Pattern  
Rhythms  

Steady beat  
Perform 

Pulse  
Tempo  
Pattern  
Rhythms  

Steady beat  
Perform 

Effect  
Perform 

Pulse  
Tempo  
Pattern  
Rhythms  

Steady beat  
Perform 

Effect 
Perform 

Pulse  
Tempo  
Pattern  
Rhythms  

Steady beat  
Perform 

Effect 
Perform 

 

 

 

 

 

 

 

 

 

 

 

 

 



Exploring sounds, melody and accompaniment 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A Identify ways sounds are used 

to accompany a song. 
3B Comment on how sounds are 
used to create different moods. 

3C Explore and perform different 
types of accompaniment.  

4A Identify different instruments 
that accompany a song 

4B Analyse how sounds are used 
to create different moods. 

4C Explore and play different 
melodic patterns.  

4D Explore different combinations 
of sounds and pitches  

Consolidation of year 3&4 skills + 
composition and control of 

instruments. 

Consolidation of year 3&4 skills + 
composition and control of 

instruments. 

 

 

KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Melody  
Explore  
Perform  
Create  

Compose  
Melodic pattern 

Melody  
Explore  
Perform  
Create  

Compose  
Melodic pattern 

Melody  
Explore  
Perform  
Create  

Compose  
Melodic pattern 

Melody  
Explore  
Perform  
Create  

Compose  
Melodic pattern 

 

 

 

 

 



Control of instruments 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A Identify melodic phrases and 

play them by ear. 
3B Select instruments to describe 

visual images. 

4A Select and play a suitable 
instruments for a given 
melodic phrase/mood/visual 
image 

5A Identify and control percussion 
instruments in different ways, 
creating different sounds.  

5B Play accompaniments with 
control and accuracy.  

6A Create different effects using 
combinations of instruments 
and pitched sounds. 

6B Use ICT to change and 
manipulate sounds. 

 
KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Melodic phrases  

Instruments  
Woodwind  
Percussion 

Strings  
Brass  
Pitch  

Tempo 

Melodic phrases  
Instruments  
Woodwind  
Percussion 

Strings  
Brass  
Pitch  

Tempo 

Melodic phrases  
Instruments  
Woodwind  
Percussion 

Strings  
Brass  
Pitch  

Tempo 

Melodic phrases  
Instruments  
Woodwind  
Percussion 

Strings  
Brass  
Pitch  

Tempo 

 

 

 
 

 



composition 

SHAPE AND GEOMETRY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A Create music which describes 
contrasting emotions 
3B Create textures by combining 
sounds in different ways. 
3C Copy and improvise on simple 
tunes.  
3D Compose a short rhythm in 
pairs and make improvements to 
their own work.  

4A Create a descriptive piece of 
music in pairs or small groups 
4B Create an accompaniment to 
a known song.  
4C Compose a piece of music (30 
seconds) in pairs and make 
improvements.  

5A As a class, begin to, explore, 
select, combine and exploit a 
range of different sounds to 
create a soundscape. 

5B Write lyrics to a known song. 

6A Compose music in pairs using 
a range of stimuli and developing 
their musical ideas into a 
soundscape. 
6B Compose a short song to own 
lyrics based on everyday phrases  
 
 

 

KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Compose  
Texture  

Pitch  
Tempo  
Timbre 

Compose  
Texture  

Pitch  
Tempo  
Timbre 

Compose  
Texture  

Pitch  
Tempo  
Timbre 

Compose  
Texture  

Pitch  
Tempo  
Timbre 

 

 

 

 



reading and writing notation 

Skills 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A Perform long and short sounds 
in a response to symbols. 
3B Create long and short sounds 
on instruments.  
3C Play and sing phrases from dot 
notation, with support  
3D Create their own phrase and 
with support write this down. 

4A Perform long and short sounds 
in a response to symbols 
(beginning sight reading) 

4B Play the above rhythms on an 
instrument. 

4C Play and sing phrases from 
dot notation 

4D Make their own phrases and 
record this with dot notation  

5A Refer to short and longs 
sounds as crochets and 
minimums, (1,2 and 4 beat) 

5B Create, read and perform long 
and short sounds in response 
to symbols  

5C Play a partners composition 
on an instrument.  

5D Record their own phrases, in 
4/4 timings, using notation  

5E Use correct notations of 
crochets and minimums.  

6A Refer to short and longs 
sounds as crochets and 
minimums, (1,2,3,4 and half 
beat) using the correct 
notations 

6B Create, read, perform and 
evaluate long and short 
sounds in response to symbols 

6C Play and evaluate a partners 
composition on an instrument 

6D Record their own phrases, in 
4/4 and 3/4 timings, using 
notation 

6E Evaluate and improves own 
notation/phrases. 

 

KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Long sounds  
Short sounds  
Dot notation 

Long sounds  
Short sounds  
Dot notation 

Long sounds  
Short sounds  
Dot notation 

Semi breve (4)  
Minim (2)  
Crochet (1) 

Dotted minim (3) 
Quaver (1/2) n 

Semi quaver (1/8) 

Long sounds  
Short sounds  
Dot notation 

Semi breve (4)  
Minim (2)  
Crochet (1) 

Dotted minim (3) 
Quaver (1/2) n 

Semi quaver (1/8) 

 



Performance  
OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A Perform a singular part 

alongside the class. 
3B Perform different types of 

music, exploring the way different 
songs are a different resource. 

4A Perform with an awareness of 
parts 

4B Perform a variety of different 
pieces with growing 

expression. 

5A Begin to perform a variety of 
parts selecting the most 
effective part for you. 

5B Perform a variety of different 
pieces with an awareness of 

audience. 

6A Perform a variety of parts 
selecting the most effective part 

for you, with reasoning. 
6B Perform a variety of different 
pieces effectively, with awareness 
of audience, venue and occasion, 

 

 
KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Parts  

Performance  
Resources. 

Parts  
Performance  

Audience  
Parts  

Occasion  
Performance 

Audience  
Venue  

Occasion  
Effectiveness  
Performance 

Projection 
 

 

 

 

 

 



Evaluating and Appraising 
Skills 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
3A Reflect how music can reflect 
different moods. 

4A Recognise how music can 
reflect different intentions and 
moods. 

5A Begin to improve their own 
work through analysis and 
evaluations, comparing their 
music to other composers. 

6A Improve their own work 
through analysis and 
evaluations, comparing 
their music to other 
composers. 

6B comment on the effectiveness 
of pieces already composed. 

 

 

KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Reflect  

Recognise 
Evaluate  
Improve  

 

Reflect  
Recognise 
Evaluate  
Improve  

 

Evaluate  
Analyses  
Improve  

 

Evaluate  
Analyses  
Improve  

 

 

 



 Kilburn Junior School 

Domain Taxonomies 
 

 

 

 
 
 
 
 
 
 
 

Taxonomy VERBS 
COGNITIVE AFFECTIVE PSYCHOMOTOR 

Synthesising – Categorizes, Combines, 
Compiles, Composes, Creates, Devises, Designs, 
Explains, Generates, Modifies, Organizes, Plans, 
Rearranges, Reconstructs, Relates, Reorganizes, 
Revises, Rewrites, Summarizes, Tells, Writes 

Evaluating –  Appraises, Compares, 
Concludes, Contrasts, criticizes, critiques, 
defends, describes, discriminates, evaluates, 
explains, interprets, justifies, relates, summarizes, 
supports 

Analysing – Analyzes, Breaks Down, 
Compares, Contrasts, Diagrams, Deconstructs, 
Differentiates, Discriminates, Distinguishes, 
Identifies, Illustrates, Infers, Outlines, Relates, 
Selects, Separates 

1. Applying – Applies, Changes, Computes, 
Constructs, Demonstrates, Discovers, 
Manipulates, Modifies, Operates, Predicts, 
Prepares, Produces, Relates, Shows, Solves, Uses 

Understanding – Comprehends, Converts, 
Defends, Distinguishes, Estimates, Explains, 
Extends, Generalizes, Gives an Example, Infers, 
Interprets, Paraphrases, Predicts, Rewrites, 
Summarizes, Translates 

Remembering – Defines, Describes, Identifies, 
Knows, Labels, Lists, Matches, Names, Outlines, 
Recalls, Recognizes, Reproduces, Selects, States 

Characterising – Act, Discriminate, Display, 
Influence, Internalize, Listen, Modify, Perform, 
Practice, Propose, Qualify, Question, Revise, 
Serve, Solve, Use, Verify 

Organising –  Adhere, Alter, Arrange, Codify, 
Combine, Compare, Defend, Discriminate, 
Display, Explain, Generalize, Identify, Integrate, 
Modify, Order, Organize, Prepare, Relate, 
Systemize, Weigh 

6. Valuing – Accept, Complete, Defend, 
Describe, Devote, Differentiate, Explain, Follow, 
Form, Initiate, Invite, Join, Justify, Propose, 
Puruse, Read, Report, Seek, Select, Share, 
Study, Work 

7.  
8. Responding – Answer, Assist, Complete, 

Comply, Conform, Cooperate, Discuss, Examine, 
Greet, Help, Label, Obey, Perform, Practice, 
Present, Read, Recite, Report, Respond, Select, 
Tell, Write 

1. Receiving – Accept, Ask, Attend, Choose, 
Describe, Develop, Follow, Give, Hold, Identify, 
Locate, Name, Point to, Recognize, Select, Sit 
Erect, Reply, Use  

Origination – Arranges, Builds, Combines, 
Composes, Constructs, Creates, Designs, Initiate, 
Makes, Originates. 

Adaptation – Adapts, Alters, Changes, 
Rearranges, Reorganizes, Revises, Varies 

Complex overt response – NOTE: The Key 
Words are the same as Mechanism, but will 
have adverbs or adjectives that indicate that 
the performance is quicker, better, more 
accurate, etc. 

Mechanism – Assembles, Calibrates, 
Constructs, Dismantles, Displays, Fastens, Fixes, 
Grinds, Heats, Manipulates, Measures, Mends, 
Mixes, Organizes, Sketches 

Guided response – Copies, Traces, Follows, 
React, Reproduce, Responds 

Set – Begins, Displays, Explains, Moves, 
Proceeds, Reacts, Shows, States, Volunteers 

Perception – Chooses, Describes, Detects, 
Differentiates, Distinguishes, Identifies, Isolates, 
Relates, Selects 

 

 

COGNITIVE AFFECTIVE PSYCHOMOTOR 
1. Synthesising – creating new material, 

putting together distinct ideas to create a 
coherent whole 

2. Evaluating – presenting and defending 
opinions about information, criticality 

3. Analysing – examining and breaking 
down information into component parts 
and identifying relationships between 
those parts  

4. Applying – using acquired knowledge 
in a new situation 

5. Understanding – comprehension may 
be demonstrated by describing, 
organising or interpreting 

6. Remembering – key information is 
memorised 

1. Characterising – 
abstract knowledge is 
built 

2. Organising – 
different pieces of 
learning can be 
structured and linked 
within a schema 

3. Valuing – value is 
assigned to a piece of 
learning 

4. Responding – active 
participation 

5. Receiving – passively 
paying attention 

1. Origination – new movement patterns can 
be created in response to complex situation   

2. Adaptation – learned responses can be 
modified for different situations 

3. Complex overt response – skilful 
performance of complex motor patterns 

4. Mechanism – the action has become 
habitual and can be performed with some 
confidence and accuracy 

5. Guided response – imitation, trial and 
error, practice is needed 

6. Set – readiness to act 
7. Perception – the use of sensory cues to 

guide motor activity 

DEEPER  
LEARNING 

SURFACE 

LEARNING 



NOTES 
 



 

 

 

 

Graphic Notation  
progression  
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Graphic Notation progression  
 

What is graphic notation? 

For the purpose of this document ‘graphic notation’ refers to the written form of music.  The way this is 
presented will depend on the year group in which a child a is in.  

 

What does the Graphic Notation Progression document aim to do? 

This document aims to: 

• Support the subject knowledge of all members of teaching staff. 
• Support the planning and teaching of the music curriculum. 
• Increase the musical confidence of all members of staff.  
• Ensure the progression of musical skills across the school and consistency within year groups. 
• A clear progression to support teacher in the differentiation of lessons. 
• To enable teaching staff to see where the children have come from (including Key Stage 1)  
• To support teaching staff in preparing the children for a KS3 Music Curriculum  

 

Why is Graphic Notation important for children? 

At Kilburn Junior School, we believe that we should provide all children with a rich and valuable music 
curriculum so that all children are able to access music during the time with us and throughout further 
education.  

By providing the children with a strong progression in graphical notation we are providing them with a 
strong foundation to learn an instrument of choice, whether that be during their time with us or later in 
life. 

 

What is included in the graphic progression document?  

• Progression in pitch and stave 
• Progression in Rhythm and Tempo 
• Progression in Dynamics and articulation 
• Appendix 1 – Musical Stave (Treble clef) 
• Appendix 2 – Relationship between musical notes 
• Appendix 3 – Notation names 

 



 Pitch & Stave 

Skills 
KEY STAGE 1 YEAR 3 YEAR 4 YEAR 5 YEAR 6 

Children should show the 
pitch of a sound through the 
use of their own personal 
symbols: 

 
 
 
 

Begin to introduce the dot 
notation for pitch. 
 

 

Children within this year 
group should be introduced 
to the idea of iconic 
notation. This should begin 
by using one note to play 
different rhythms.  

 
Each time a new note is 
introduced the children 
should practise this note with 
differing rhythms.  
 
As children to begin to 
develop they will see 
different iconic notation 
alongside each other. 

 
Eventually, this should begin 
to subconsciously embed the 
idea that notes sit on 
different places on the stave. 
 
 
 
 

In this year the children 
should be introduced to the 
notation of different notes 
alongside the iconic 
notation. 

 

 
Children should be able to 
arrange the notations they 
have learnt so far into 4, 2 or 
3 beats per bar using stick 
notation: 

 

 
or iconic notation: 

 

Children should be familiar 
with reading and creating 4 
beat bar phrases: 

 
 
In this year children will use 
standard notation for 
notes C-C (a full octave).  
 
They may still use letters 
underneath their notation to 
support them in the reading 
of notes. 

 
Children should be 
introduced to the following 
time signatures: 
 
2 beats per bar 
 
3 beats per bar 
 
4 beats per bar 

Children should be familiar 
with reading and creating 4 
beat bar phrases: 

 
And begin to experiment 
with creating two & three 
beat bar phrases. 
 
In this year children should 
be encourage to embed and 
master their learning of 
standard notation for notes 
C-C (a full octave) 

 

Children should be 
consolidating their learning 
on time signatures: 
 
2 beats per bar 
 
3 beats per bar 
 
4 beats per bar 

 All children will be introduced to notes C through to C on their corresponding instruments and these will be repeated each year as part of reviewing 
and embedding learning. *For full musical stave see appendix 1 



rhythm & Tempo 

 

Skills 
KEY STAGE 1 YEAR 3 YEAR 4 YEAR 5 YEAR 6 

Teachers should model 
using basic stick formation, 
using words to dictate the 
speed in which the children 
should play.  

 
 
 

Children should continue to 
use stick notation to show 
and identify different 
rhythms.  
Children should use formal 
terminology to refer to these.  
 

 

 
Or use iconic notation to see 
these rhythms: 

 
  ta  ta   ta   tete too 
 
And the following terms: 
Fast: 

 
Slow: 

 

Children should continue 
to use stick notation but 
use the formal notes 
alongside this. 

 
 
 
And the following terms: 
Getting faster: 

 
 
 

Getting Slower: 

 

Children are to use the 
standard notation with this 
year group. These should be 
referred to by their correct 
name: 
 

 
*See appendix 3 
 

Consolidation of year 3/4 
terms. 

 
 
 
 
 

Children are to use the 
standard notation with this 
year group. These should be 
referred to by their correct 
name: 
 

 
*See appendix 3 
 

Consolidation of year 3/4 
terms. 

 Children will be taught a variety of rhythms through songs and stick notation in each year to revise and embed this learning. 
*For the relationship between notations see appendix 2 



Dynamics & Articulation 

 

Skills 
KEY STAGE 1 YEAR 3 YEAR 4 YEAR 5 YEAR 6 

Children should demonstrate 
dynamics by changing the 
size of their dot notation: 
 

 
Children could also show the 
changing of dynamics by 
changing the colour of their 
dot notation: 

 
Changing colour could also 
apply to line notation: 

 

The children should be 
introduced to the musical 
symbol for: 
 
Loud 

 
 
Quiet 

 

The children should be 
introduced to the musical 
symbol for: 
 
Getting louder: 

 
 

Getting quieter: 

 
 
Play smoothly (with a 
slur): 

 
 
Play detached (short & 
snappy): 

 

The children should be 
introduced to the musical 
symbol for: 
 
Very loud: 

 
 
Very quiet: 

 
 
 
 

The children should be 
introduced to the musical 
symbol for: 
 
Moderately loud: 

Moderately quiet: 

 
 



 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 



 



The Nuvo instruments used in the WindStars program have been developed by expert musicians 
and engineers to help children start learning important skills at an early age and prepare them to 
play traditional instruments after completing the WindStars course.

Alto Saxophone

Soprano Saxophone

Tenor Saxophone

Baritone Saxophone

Euphonium

Flugelhorn

French Horn

Tuba

Trumpet

Trombone

Clarinet

Bassoon

Oboe

Alto Flute

Bass Flute

Piccolo

Concert Flute

Contrabass Flute

Silicone keys make it 
easier to play than a 
standard recorder so 
students start early and 
progress fast! 

Recorder+

A mini-flute with recorder 
fingering to teach real 
flute skills at an early age. 

Toot

The perfect "first flute." 
Shorter, and lighter!

jFlute

A mini-clarinet with 
recorder fingering to 
teach fundamental single 
reed skills. 

Dood
Step-up from the Dood 
and leads to traditional 
reed instruments.

Clarinéo

Early brass instrument 
before transitioning to 
traditional brass 
instruments.

jHorn

This mini-saxophone 
leads to saxophones and 
other reed instruments 
such as Clarinet.

jSax

Pre-WindStars

WindStars 1

WindStars 2 & 3
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Super Seven Learning Experiences in 
Music

The Super Seven will help guide you in the teaching process. They are inspired by the
“Sounds, before sight, before theory” approach.
Below are some suggested classroom activities that will incorporate on or more of the
Super Seven approach. It is recommended that you try to incorporate at least a few of
the Super Seven during each lesson, returning to others in subsequent sessions. Activities
can be adapted to suit the needs of the class or further ones created.



• Conductor says: Similar to “Simon Says,” students should only 
repeat your rhythmic pattern when you say “Conductor Says.” 
Students can practice being the conductor as well.

• Cup Choreography: Visually practice a steady beat and 
rhythm patterns by creating ostinato patterns with cup 
choreography. (See WindStars 1 page 85 for support in this)

• Music in Motion: Walk, sway, skip or jump to reflect a steady 
beat or specific rhythm. Music can be selected to support body 
travelling through a space or a done in place movement.

• Pass the beat: Play recorded and or improvised music that 
has a clear and pronounced steady beat. Students sit in a circle 
and pass an object round, Encourage them to speak the word 
“pass” on the beat. 

• Sound to Body: Gather several instruments of different 
timbres. Place a picture of a hand or a foot or mouth in front of 
each instrument, Each time a child hears a particular instrument, 
they keep a steady beat on the corresponding instrument. For 
an extension hide the instruments you are playing.

• All ears: Ask students to echo your rhythmic patterns with their 
voicecd and/ or with percussion instruments. You can keep a 
steady beat or use a WindStars track. This can be revisited on 
the instruments the children are learning to play. 

• Rhythm Pattern Telephone: Have students sit in a straight 
line or multiple straight lines. Whisper a chosen pattern to the 
first student and play like Chinese whispers. When the pattern 
reaches the last student they can recreate it using stick or Iconic 
notation. 

• Collect composition: Have students compose a bar or two of 
rhythms through iconic notation or standard notation. Combine 
the patterns to create a larger piece. This larger work can be 
performed together through chanting, movement or unpitched 
percussion before moving onto their instrument.

• Rhythm Flashcard Fun: Have students organise a ser of 
rhythm cards to arrange their own rhythmic composition. As am 
extension, students can use various body percussion or 
instruments to perform their arrangement.

Super Seven Learning Experiences in 
Music



• Create and connect: You can use lolly pop sticks to create 
rhythmic figures without noteheads. Students can create and 
perform their own patterns. You can also use pictures, words or 
different objects to make connections to corresponding syllables 
and rhythms.

• Trace it: When starting to introduce concepts of writing 
standard notation, allow students time to trace large images of 
rhythms. Gradually make the images smaller as the students get 
stronger in their writing. Students can also use whiteboards to 
practice writing rhythmic patterns that you chant, sing or play. 

• Match it: Visually identify pictures of objects that have the 
same amount of syllables as the corresponding rhythms. 

• Merry Go Round the Rhythm: Arrange flashcards of rhythmic 
patterns in a circle on the floor so there is one card per person. 
Have students walk a steady beat. When students hear a specific 
cue they will stop at the card in front of them. Children take turns 
to play their rhythm.

• Sight Reading Rodeo: Challenge them to sight read and 
perform rhythmic patterns with notes values previously leaned. 

• Finish it: Provide students with an instruments or you can use 
chanting. While keeping a steady beat, give a student a rhythm 
for the first beat in 4/4 metre. Do not provide a rhythm for beast 
2, 3 and 4 but keep a steady beat. The student will respond by 
copying your beat one and filling in the rest of the measure with 
their own rhythms. 

• Sizzling Solos: Create a short rhythmic pattern that will be 
chanted by the whole class after each solo. In a call and response 
format, alternate this group pattern with invidually improvised 
chanted rhythms. This activity can be adapted with instruments 
when they are later introduced.

• Allow children to play a variety of percussion 
instruments as well as the instruments that they are 
doing in their chosen year. 

Super Seven Learning Experiences in 
Music
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This glossary includes the musical terms that appear in the Model Music Curriculum. 

As music is a subject rich in terminology and language (often not English) with which non-specialists may not initially 
be familiar, the glossary provides a single reference-point for all subject-specific words, whether instruments, musical 
periods, genres, terminology to denote musical components or non-English common musical terms.  

Word Definition 
6/8 time A time signature that shows to count 6 quavers in a bar. 

Accelerando Gradually growing faster 

Adagio At a slow speed 

Allegro At a brisk speed 

Arrangement A reworking of a piece of music so that it can be played by a different 
instrument or combination of instruments from the original. 

Baroque period Music written between c.1600 and c.1750. Periods and eras of music 
overlap and are not always distinct. 

Bars A segment of time corresponding to a specific number of beats. 

Beat/Pulse A basic unit of time marking out the speed at which the music is played. 

Beat groupings Collecting beats into recognised groups within the bar. 

Body percussion Sounds produced using fingers, hands and feet plus mouthed effects, e.g. 
cheek pops, tongue clicks, clapping, and a wide range of vocal sounds. 

Brass band A group of musicians playing brass instruments and sometimes including 
percussion 

Brass family The instrument family that consists of Trumpet, Cornet, Flugelhorn, 
French Horn, Eb Horn, Baritone, Euphonium, Trombone, Bass Trombone 
and Tuba. 

Call and response Two distinct phrases, where the second phrase is heard as a direct 
response to the first. 

Chants Text spoken rhythmically, not sung. 

Chord Two or more notes played together to achieve harmony. 

Chord Progressions A succession of chords, one after another 

Classical period Music written between c.1750 and c.1830. Periods and eras of music 
overlap and are not always distinct. 

Classroom percussion Untuned and tuned percussion instruments specifically designed for use 
in the classroom (e.g. boomwhackers). 

Clef  A symbol found at the beginning of a line of music to show how high or 
low the notes are. 

Compound time Music that is written in a metre of 2 but where each beat is subdivided 
into 3 quavers, providing a bouncy, skipping, jig-like rhythm, for 
example in Row, Row, Row your Boat. (e.g. 6/8) 

Contemporary music 
ensemble 

A group of musicians who play music written in the late 20th or 21st 
century. Instrumentation is decided by the music the group wish to 
perform. 

Crescendo Gradually getting louder 

Crotchet A note worth one beat, represented by a solid dot with a stem. 

Crotchet rest (See Rests) 

Cuckoo interval A pitch pattern of two notes found in many Early Years and KS1 songs, 
sounding exactly like a ‘cuc-koo’ call. (Also described as So-Mi interval in 
Solfege). 

Decrescendo Gradually getting quieter. 

Do, Re, Mi, Fa, So, La, 
Ti, Do (Solfege) 

Many people would use Solfege before introducing written notation. 
Syllables are assigned to the notes of the scale, often used in sight-
singing. Solfege can be used with hand signals to distinguish pitch 
visually. It can be used to learn to mentally hear the pitches of music 
before playing or singing them. 

Dot notation Visual symbols used to represent musical notes and chords 



Dotted crotchet A note value lasting one and a half beats 

Downbeat The accented first beat of a group of notes in any metre, e.g. in 1 2 3 | 1 2 
3 

Drone A sustained sound, which could be a single note or a chord. 

Duet A piece played or sung by two performers. 

Dynamics Volume:  
very soft (pianissimo) 
soft (piano)  
moderately soft (mezzo-piano) 
moderately loud (mezzo-forte)  
loud (forte)  
very loud (fortissimo)  

Echo-playing Repeating a given phrase. 

Ensemble i) A group of players of any size and instrumental mix.  
ii) ‘A sense of ensemble’ describes a musical performance in which players 
keep together rhythmically and maintain a balance between parts. 

Flutter tongue A tonguing technique for woodwind and brass players, in which a 
performer flutters their tongue to make a 'frrrr' sound. 

Folk band A group of players who play music in a folk style/genre. 

Full diatonic scale A scale which is traditional in European classical music (e.g. C-D-E-F-G-
AB). 

Genre Music that shares a certain style or particular tradition is said to belong 
to a genre, e.g. ‘Avant-garde’ or ‘Gospel Blues’. 

Graphic notation, 
symbols or scores 

Images or a mark that can signify a particular musical action. 

Groove Persistent repeated units, giving a feel of swing or togetherness. 

Harmony A musical effect created by combining two or more notes played or sung 
simultaneously. 

Improvisation/improvise Creating and inventing music in real time, i.e. ‘on the spot’. 

Interval The pitch difference between two notes 

Layered texture A piece of music with more than one contrasting part, 'layering' the 
music 

Legato Smooth 

Major and Minor A simple major scale can be played using all the white notes on the 
piano starting and ending on C, and minor scale from A to A. An 
example major chord is C-E-G, and minor A-C-E. Often music in major 
keys or using major scales is referred to as happy with minor meaning 
sad. 

Melodic phrase A musical ‘sentence’ that makes sense played or sung on its own. 

Melody and 
accompaniment 

A melodic tune which is accompanied by another line of music. 

Metre The different groupings of beats, most commonly occurring in 2, 3 and 4 
time 

Middle C The note C in the middle of the keyboard. If a keyboard has 88 keys, like 
a standard piano, this is where Middle C is found, i.e. C4. 

 
Minim A note worth two beats, represented by a hollow dot with a stem. 

Moving and static parts A static part of music might be a drone or a repeated pattern. A moving 
part might be a long phrase that changes more frequently than the 
accompaniment. It’s another way of describing Melody and 
Accompaniment. 

Note values A semibreve is worth 4 beats  
A minim is worth 2 beats  



A crotchet is worth 1 beat  
A quaver is worth half a beat 
A semiquaver is worth a quarter of a beat 

Octave The musical alphabet is A-B-C-D-E-F-G, which then repeats. For 
example, A to the next A is a distance of 8 notes (Oct = 8) therefore an 
octave is the range between an A and the next A 

Orchestra An ensemble of instruments, usually combining string, woodwind, brass 
and percussion. 

Ostinato/ostinato A musical phrase or rhythm which is repeated. 

Paired quaver A quaver is a note value that is worth half a beat. Paired quavers are 2 
quavers next door to each other, with a horizontal line joining the two 
note stems together. 

Partner songs Songs with two (or more) complete melodies that can be sung 
separately but go together because they are the same length and follow 
the same harmony (e.g. She’ll Be Comin’ Round the Mountain, and 
When the Saints). 

Pause The note or rest that the pause is assigned to should be prolonged. 

Pentatonic scale A scale with five notes, e.g. C D E (F) G A (B), very common in folk 
music. 

Percussion family The instrument family that consists of untuned (e.g. snare drum) and 
tuned (e.g. xylophone) percussion instruments, i.e. instruments that make 
a sound or note when struck with a mallet, beater or stick 

Phrasing Connecting or grouping several notes or rhythms to create a sequence of 
sounds that make sense musically and satisfy both performer and 
listener. Phrasing in a song indicates where the singer should breathe. 

Pitch How high or low a note is. 

Pizzicato Plucking the string on a violin, viola, cello or double bass. 

Playing by ear The skill of ‘picking out’ a phrase or melody on a pitched instrument 
without the support of written music: this skill may require dedicated 
practice 

Playing/singing at sight 
(sight-reading) 

The skill of reading and playing or singing notation without preparation 
time. 

Quaver A note worth half a beat (half a crotchet), represented by a solid dot, a 
stem and a tail. 

Question & answer Two distinct phrases usually written in different parts of the music, but 
which operate like a conversation, with the second phrase answering the 
first. 

Rallentando  Gradually growing slower. 

Renaissance period Music written between c.1400 and c.1600. Periods and eras of music 
overlap and are not always distinct. 

Rests A moment of silence in music. Rests can last for different lengths of time; 
4 beat (semibreve) rest 2 beat (minim) rest 1 beat (crotchet) rest half a 
beat (quaver) rest 

Rhythm Variable sound patterns that fit over a steady pulse or beat: in songs, 
rhythms are dictated by the arrangement of syllables. 

Romantic period Music written between c.1830 and c.1900. Periods and eras of music 
overlap and are not always distinct 

Rondo form Music composed in a set pattern of sections. The main initial musical 
theme alternates with contrasting musical sections and is often 
represented as AB-A-C-A-D-A 

Round A song in which singers perform the same melody but at staggered 
starting points, producing overlapping harmony. Rounds are most 
commonly performed in 2, 3 or 4 parts 

Scale A sequence of eight adjacent notes which together span an octave. 

Score A written document of a piece of music using notation 



Semibreve A note worth four beats represented as a hollow oval with no stem 
attached. 

Semiquaver A note worth a quarter of a beat. A single semiquaver note has two 
"tails" on its note stem. If several semiquavers are written in succession, 
the tails join up to form double lines above the note. 

Sequence The order or arrangement of phrases to form a longer piece 

Solo A section of music, of any length, played or sung by one performer alone. 

Sound-maker (sound-
effect) 

Naturally created music, made using materials found outside traditional 
music making, e.g. rustling leaves, scrunching newspaper. 

Staccato Short and spiky, the opposite of Legato. 

Staff notation Note values are placed on a set of five lines, or in the four spaces within 
the lines, to denote their pitch. The lines (and spaces) are called a stave 
or staff. The higher the position of the note on the stave, the higher its 
pitch. 

Stave A set of five horizontal lines and four spaces. 

Stick notation A method of teaching music-reading that uses the sticks of the notes 
without the circular heads of the notes. 

String family The instrument family that consists of violin, viola, cello, double bass and 
guitar. 

Structure How a piece is organised 

Sustain pedal The right foot pedal on a piano, which sustains the sound produced 
longer than the physical action of playing a note 

Syncopation Playing on the off-beat. 

Tempo/tempi The speed or pace of music (fast/slow, faster/slower). 

Ternary form Music composed in three sections, often referred to as ’sandwich’ music, 
illustrating that the outer sections are the same with a contrasting 
middle section: e.g. Twinkle, Twinkle Little Star. Ternary form is often 
represented as ABA. 

Texture The overall effect of how melody, harmony and rhythm are combined in 
a piece of music. 

Time signature Two numbers sit on top of each other next to the clef (see below) and 
specify how many beats are contained in each musical bar, and which 
note value is equivalent to a musical beat. 

Treble clef This sign is placed on the stave at the start of a piece of music. It lets the 
performer know that the note values on the lines and in the spaces can 
be played by instruments such as violin, flute, clarinet, recorder, oboe, 
trumpet, piano (right hand), and soprano and alto singers. 

Tremolo On string instruments, rapidly moving the bow back and forth; a roll on 
a percussion instrument; or two notes or chords played rapidly on a 
piano or marimba. 

Triad A three-note chord, often built on the tonic, or ‘home’ note – the lowest 
of the three in pitch – and played together with the third and fifth note 
above it. A C major triad would contain the notes C, E and G. 

Tuned instrument Percussion and orchestral instruments that can produce different notes 
e.g. xylophone, chime bars, glockenspiel, hand bells; violin, trumpet, 
flute, cello, piano, etc. 

Two/three/four part 
song 

A song written for two, three or four soloists or groups of singers, with 
melodies that complement each other harmonically. Part songs are 
often notated with multiple staves 

Unison Playing or singing the same notes together, at the same pitch. 

Untuned instruments Percussion that makes a unpitched sound when hit, shaken or scraped, 
e.g. woodblock, maracas, guiro, cymbal, drum 

Verse and chorus Music composed in a set pattern of sections, often Verse-Chorus-
VerseChorus-Bridge- Chorus or similar. Used in most Pop songs. 

Vocal balance Maintaining appropriately even dynamics and accurate pitching 
between groups of singers when performing. 



Wind band A group of musicians playing woodwind instruments, sometimes with 
percussion. 

Woodwind family The instrument family that includes flute, clarinet, recorder, oboe, 
bassoon and saxophone. 

World music ensemble A group of musicians playing instruments traditional to a country, 
continent or culture. 

 

 



Music Long Term Planning Y3/4*

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10 Week 11 Week 12

A
u

tu
m

n

Building a song repertoire focussing 
on songs that use the note BAG. 

How to hold our instruments
Making our first sound.

Children to become familiar with 
semi breve(ta-a –a-a) , minim (ta-

a) and crotchet (ta)

Introducing new note 
B. 

Practising rhythms 
using this note.

Introducing new note 
A. 

Practising rhythms 
using this note.

Introducing new note 
G practising rhythms 

with this note.

Combining notes BAG. 
Performance tracks: 

Hot cross Buns. 
Au Claire de la lune

Mary had a little lamb. 

Finding the beat, copying rhythms 4/4 time signature 2/3 time signature Repeat Sign Crochet rests & semibreve rests.

S
p

ri
ng Review of 

BAG. 

Introducing new note 
C. 

Practising rhythms 
with this. 

Combing notes BAG & 
C

Tie my shoe (40 song 
book)

Shufflin (WS1)
Start of mary mary

quite contrary.

Introducing new note 
F. 

Practising rhythms 
with this.

Combining notes 
BAGC & F

Merrily (WS1)

Introducing new note 
E. 

Practising different 
rhythms with this. 

Introduce 
A-tisket, 
A-tasket

Practise 
over half 

term?

4/4, 2/4 Quavers (te-te) Pick up notes

S
u

m
m

er

Combing notes BAGCF 
& E

A sailor went to sea. 

Introducing new note 
D. 

Practising rhythms 
with this.

Combining previous 
notes and D

Introducing new note 
C. 

Practising rhythms 
with this.

Performing a variety or pieces from Wind
Stars and fun easy recorder songs. 

Also the use of Garage band within this, 

Music Technology 

*Individual year group long term plans to be reviewed once new scheme has run a year.



Music Long Term Planning Y5/6*

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10 Week 11 Week 12

A
u

tu
m

n jSax
assembly
Changing 
the reeds.

Holding 
and first 

sounds on 
the 

mouth
piece.

Making 
our first 

sound on 
the 

instrumen
t as a 
whole.

Starting with B Adding in A Adding in G Adding in C

Finding the beat, copying rhythms
Semibreves (+rest), 

minims (+rest) Repeats
2/4 time signature, car 
lines, grouped quavers

Breath marks
6/8 time signature
Dotted crotchet

Multiple bar rests
Dotted 

S
p

ri
ng

Practice 
tines C. B, 

A & G
Adding in D Adding in E Adding in F

Composition focus using the notes 
learnt (this could be linked to the 

topic). 

Record own piece using garage 
band.

3/4 time signature, dotted minim
6/8 time signature, 

dotted crochet
Comparing time signatures

S
u

m
m

er Using garage band to create a 
backing for their own piece

Funky Latin (P25 
WS2)

Bilbo’s Blues (P26 
WS2)

Dongle’s Dance (P26 
WS2)

Caribbean Candy
(P27 WS2)

Bilbo’s Blues

Music Technology Four grouped quavers First and Second endings

*Individual year group long term plans to be reviewed once new scheme has run a year.


