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Domains of learning
“The correct analogy for the mind is not a vessel that needs filling, but wood that needs igniting.”
(Plutarch- On Listening to Lectures)
It has been known for millennia that the role of an educator is not one
of filling minds with facts but of creating something much more lastingto ignite in students a passion for learning and a self-sufficiency to
navigate their world around them and to think for themselves. As
Plutarch put it, our business as educators it not solely a coldly academic
one but also a passionate, emotionally engaged one.
The work of Benjamin Bloom- and the committee of educators which
he chaired- is often quoted by schools in reference to his taxonomy of
skills within the cognitive domain, however it is much rarer to see
teachers using the affective or the psychomotor taxonomy to ensure
there is progression in these areas of the children’s learning1.
A complete curriculum is one that seeks to engage children in all three domains in tandem, developing new
skills and acquiring knowledge; reflecting on their learning and engaging with topics on an emotional level
and utilizing these skills in an ethical and controlled manner to create practical objects or moving works of art.

In order to achieve this, we have used the Education for Global Citizenship- A Guide for Schools created by
Oxfam Education to underpin and augment our wider syllabus, connecting children’s learning to a vibrant and
relevant curriculum that is based on issues which shape our world.

Affective objectives typically target the awareness and growth in attitudes, emotion, and feelings. Skills in the
psychomotor domain describe the ability to physically manipulate a tool or instrument like a hand or a
hammer. Psychomotor objectives usually focus on change and/or development in behaviour and/or skills.
(Bloom, B. S.; Engelhart, M. D.; Furst, E. J.; Hill, W. H.; Krathwohl, D. R. (1956). Taxonomy of educational
objectives: The classification of educational goals.)
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Education For Global Citizenship
In order to help us to achieve the goal of engaging children in all of their
domains of learning, we have used Education for Global Citizenship- A
Guide for Schools created by Oxfam Education to underpin and augment
our wider syllabus. Education for global citizenship is not an additional
subject – it is a framework for learning, reaching out from school to the
wider community and beyond. In doing so, it is our hope that pupils
connect their learning to a vibrant and relevant curriculum that is based
on issues which shape our world.
Education for global citizenship is a framework to equip
learners for critical and active engagement with the
challenges and opportunities of life in a fast-changing and
interdependent world. It is transformative, developing the
knowledge and understanding, skills, values and attitudes
that learners need both to participate fully in a globalised
society and economy, and to secure a more just, secure and
sustainable world than the one they have inherited.
-Education for Global Citizenship- A Guide for Schools (OXFAM Education)

Learning, thinking and acting
Kilburn Junior School believes that young people’s learning, thinking and actions – both now and in their adult
lives – are integral to the achievement of that more just, secure and sustainable global future. Therefore,
alongside a rigorous development of global understanding and multiple perspectives, an education for global
citizenship should also include opportunities for young people to develop their skills as agents of change and
to reflect critically on this role.

What is a global citizen?
Kilburn Junior School sees the global citizen as someone who:


Is aware of the wider world and has a sense of their own role as a world citizen.

•

Respects and values diversity.

•

Has an understanding of how the world works.

•

Is passionately committed to social justice.

•

Participates in the community at a range of levels, from the local to the global.

•

Works with others to make the world a more equitable and sustainable place.

•

Takes responsibility for their actions.

Excellent education
Global citizenship education can develop and enhance values and skills seen as integral to the educational
aims and ethos of a school. In short, it is synonymous with excellence in education and integral to a broad and
balanced curriculum. Education for global citizenship can support a wide range of school-improvement
priorities and educational outcomes. That is because it involves a wealth of real-life contexts for learning, which
can inspire learners and raise their motivation and attainment. It also emphasises developing skills in critical
and creative thinking, reasoning and communication. The wide range of participatory teaching and learning
methodologies supports learners’ acquisition of such skills as well as their understanding of the global context
of their lives.

Global Citizenship involves…

It is not…



asking questions and critical thinking

telling people what to think and do



exploring local-global connections and our views,

only about far-away places and peoples



values and assumptions

providing simple solutions to complex issues



exploring the complexity of global issues and engaging with

focused on charitable fundraising

multiple perspectives

abstract learning devoid of real-life application and



exploring issues of social justice locally and globally

outcomes



applying learning to real-world issues and contexts

tokenistic inclusion of learners in decision-making



opportunities for learners to take informed, reflective

too difficult for young children to understand



action and have their voices heard

an extra subject



all ages

just a focus for a particular day or week



all areas of the curriculum

limited to the classroom



enrichment of everyday teaching and learning



the whole school environment

These diverse learning goals may seem disparate, but are actually synergistic–
by encouraging active participation and emphasizing critical thinking,
children’s acquisition of basic literacy and maths can be promoted at the same
time they are gaining necessary skills for the 21st century.
- The Global learning crisis: why every child deserves a quality
education (United Nations Educational, Scientific and Cultural

Organization)

Global Citizenship and pedagogy
In his seminal work The Pedagogy of Poverty Versus Good Teaching (1991), Martin
Haberman describes the practices of teachers from research conducted from as
early as 1958. He observed many different pedagogies including direct instruction,
cooperative learning, peer tutoring, individualized instruction, computer-assisted
learning, behaviour modification, the use of student contracts, media-assisted
instruction, scientific inquiry, lecture/discussion, tutoring by specialists or volunteers,
and the use of problem-solving units amongst others. Despite this varied menu of
pedagogic styles, Haberman identified a group of practices that seemed
ubiquitous within all urban classrooms and was (and still is) the typical formal
constituents of teaching that has become accepted as standard in all education settings.
“This basic teaching style, which encompasses a body of specific teacher acts, seems to
have grown stronger each year since I first noted it in 1958. A teacher in an urban school
of the 1990s who did not engage in these basic acts as the primary means of instruction
would be regarded as deviant.”
-Martin Haberman
These practices- which will be detailed below- seem ingrained into educators and underpin even seemingly
disparate pedagogies and can be recognised in classrooms around the world today. These practices are not
always conducive to good teaching, especially when practiced as ‘basic teaching practice’.
The teaching acts that constitute the core functions of ‘urban teaching’ are:
Giving information,
Asking questions,
Giving directions,
Making assignments,
Monitoring seatwork,
Reviewing assignments,
Giving tests,
Reviewing tests,
Assigning homework,
Reviewing homework,
Settling disputes,
Punishing noncompliance,
Marking papers, and
Giving grades.

Taken separately, there may be nothing wrong with these activities. There are occasions when any one of the
14 acts might have a beneficial effect. Taken together and performed to the systematic exclusion of other acts,
they have become the norm. They constitute the pedagogy of poverty — not merely what teachers do and
what youngsters expect but, for different reasons, what parents, the community, and the general public assume
teaching to be.
Unfortunately, the ‘pedagogy of poverty’ does not work. Children achieve neither minimum levels of life skills
nor what they are capable of learning. The classroom atmosphere created by constant teacher direction and
student compliance seethes with passive resentment that sometimes bubbles up into overt resistance. Teachers
burn out because of the emotional and physical energy that they must expend to maintain their authority
every hour of every day. Nor is the the pedagogy of poverty a professional methodology at all. It is actually
certain ritualistic acts that, much like the ceremonies performed by religious functionaries, have come to be
conducted for their intrinsic value rather than to foster learning. Global Citizenship redresses this imbalanced
classroom, giving the teacher the opportunity to do the things that they initially got into teaching to do.

The Pedagogy of poverty

vs

Good Teaching

In this ‘pedagogy of poverty’ students are absolved from the responsibility of learning but still rule the classroom
with tacit compliance with what is fed to them or through their misbehaviour, causing teachers to avoid certain
activities and narrow their pedagogy.
In presenting these common practices as unfit for purpose (if carried out routinely and ritualistically), we must
then present an alternative with which to base teaching and learning on within our school. In The Pedagogy
of Poverty Versus Good Teaching, Martin Haberman describes the practices with which we can combat
children’s “evanescent attention”, their indifference to the “adult world” and their poor sense of the future and
their place within it:

1) Whenever students are involved with issues they regard as vital concerns, good teaching is going on.
2) Whenever students are involved with explanations of human differences, good teaching is going on.
3) Whenever students are being helped to see major concepts, big ideas, and general principles and are
not merely engaged in the pursuit of isolated facts, good teaching is going on.
4) Whenever students are involved in planning what they will be doing, it is likely that good teaching is
going on.
5) Whenever students are involved with applying ideals such as fairness, equity, or justice to their world,
it is likely that good teaching is going on.
6) Whenever students are actively involved, it is likely that good teaching is going on.
7) Whenever students are directly involved in a real-life experience, it is likely that good teaching is
going on.
8) Whenever students are actively involved in heterogeneous groups, it is likely that good teaching is
going on.
9) Whenever students are asked to think about an idea in a way that questions common sense or a
widely accepted assumption, that relates new ideas to ones learned previously, or that applies an
idea to the problems of living, then there is a chance that good teaching is going on.
10) Whenever students are involved in redoing, polishing, or perfecting their work, it is likely that good
teaching is going on.
11) Whenever teachers involve students with the technology of
information access, good teaching is going on.
12) Whenever students are involved in reflecting on their own
lives and how they have come to believe and feel as they do,
good teaching is going on.
These teaching behaviours tend to be evident more in what the
students are doing than in the observable actions of the teacher.
Indeed, teachers may appear to be doing little and at times may, to
the unsophisticated visitor, seem to be merely observers. Good
teaching transcends the particular year group or subject and makes
connections both within school and without, enabling children to
understand their place in the world.
The whole school faculty and school community — not the individual
teacher — must be the unit of change. The Inspire Curriculum is
designed to ensure that our pedagogy is a joint exercise to implement
lasting change. The practices detailed above, coupled with the Inspire
Curriculum’s relevant and engaging outline of the intended learning,
ensure the school’s pedagogy is one of mutual teaching and learning in an
environment where pupils’ voices are heard and teachers can do what they got into teaching to do: to inspire
considered thought, deep learning, and the confidence for children to be active members of their communities,
seeking to make their place in the world.

A Curriculum For Global Citizenship
Knowledge and Understanding
Ages 3-5

Ages 5-7

• what is fair
and unfair
• importance
of caring and
sharing

• what fairness
means
• examples of what it
can mean to be rich
or poor in local and
other contexts

Ages 11-14

Ages 14-16

Ages 16-19

• how fairness may not
always mean equal
treatment
• some causes and
effects of poverty and
inequality (including
gender inequalities)
at local, national and
global levels

• ways of defining and
measuring poverty
(relative and absolute)
and inequality
• inequalities within and
between
societies and how these
change
• wider causes and effects
of poverty, inequality
and
exclusion

• underlying causes of
poverty and inequality and
relationship to policies,
power and systems
• differing views on how
poverty, inequality and
inequity can be reduced
• national and international
initiatives to tackle poverty
and inequality

• challenges and dilemmas
associated with social
justice and equity
• differing perspectives on
social justice and ways of
achieving it

• uniqueness
and value of
every person
• similarities
and
differences
between self
and others

• similarities and
differences
between peoples in
local setting and also
in wider
contexts
• what contributes
to self-identity and
belonging

• diversity of cultures and
societies within and
beyond own experience
• contributions of different
cultures to our lives
• nature of prejudice,
racism and sexism and
ways to combat these

• role of language in
prejudice, discrimination
and exclusion
• impacts of historical
processes (e.g. slavery and
colonisation) on people’s
identities, cultures, and
power today

• the multi-faceted and
flexible nature of identity
• tendencies of dominant
cultures to promote
certain ways of seeing and
understanding the world
and to subordinate others

• similarities and
differences between
places in various
parts of the world,
including own
setting
• links between local
community and
wider world

• global connections
between peoples
and countries (e.g.
through trade and
communications)
• how local actions affect the
wider world

• benefits and challenges
of
diversity
• impacts of stereotyping,
prejudice and
discrimination and
how to challenge these
• importance of
language, beliefs and
values in cultural
identities
• connections and
interdependencies
between global and
local issues
• changing global forces
and effects on people’s
lives
• impacts of decisions
made at local, national
or global levels on
people and the
environment across
national boundaries

• immediate
and local
environment
• simple links
with other
places (e.g.
through
food)

• complexity of globalization
and global issues
• imbalances in power
relations between rich and
poor countries and the
impacts of these
• global economic and
political systems

• impacts of globalisation on
wealth and inequality at
different scales
• critiques of different
approaches to trade,
financial flows, movement
of people and global
governance
• challenges and
opportunities of
globalisation for

Social Justice
and Equity

Identity and
Diversity

Globalisation
and
Interdependence

Ages 7-11

Ages 3-5
•
•

Sustainable
Development

•

living things
and their
needs
how to take
care of
immediate
environment
possibility of
change in the
future

Ages 5-7
•

•

Ages 7-11
• people’s dependencies
on the environment
• basics of climate
change (causes and
effects)
• environmentallyresponsible living and
global inequalities in
ecological footprints

positive and
negative impacts of
people’s actions
(including own
personal choices)
on others and the
environment
how people can
damage or improve
the environment

Ages 11-14
•

•

•
•

•
•

Peace and
Conflict

how own
actions have
consequences
some basic
ways to
avoid,
manage and
resolve
conflict

•

•

causes of
disagreement and
conflict at personal,
classroom and
household levels
some ways of
avoiding, managing
and resolving
conflict

•

•

•
•

basic needs for
human life

•
•
•

Human Rights

•
•

Power and
Governance

rules in class
and school
how rules can
help us

rights in class and
school
the need to respect
the rights of others
basic human rights
and how some
people have these
denied

• how to take part in
making and hanging
rules in own class /
school
• uneven sharing of
power and how some
people are excluded
from decision-making

•
•
•

•

•

some causes and
effects of conflict at all
levels from personal to
global
strategies for
managing, resolving
and preventing conflict,
including ‘win-win’
solutions
examples of conflicts
past and present in own
society and others
UN Convention on the
Rights of the Child
reasons why some
people have their rights
denied
those responsible for
rights being met (e.g.
teachers, local and
national government)

•

the need for rules in
own school and wider
society and how people
can take part in making
and changing them
basics of how own country
and region is
governed

•

•
•

•
•

•

•
•

•

•

Ages 14-16

differing views about
development and
quality of life and their
measurement
UN Sustainable
Development Goals and
progress against
them
importance of
biodiversity
wider causes and
implications of climate
change

•

wider causes and effects
of
conflict at all levels
importance of resolving
conflict
fairly
role of non-violent
protest in social and
political change

•

Universal Declaration of
Human Rights
importance of citizens,
societies
and governments
respecting and
defending people’s
human rights
current and historical
human rights issues and
movements in own
country and elsewhere
basic national, regional
(e.g. EU) and global
governance
structures and systems,
and differences
between countries
how a lack of power
and representation can
result in discrimination
and exclusion
the power of collective
action and role of social
movements and
governments in tackling
injustice

•

•

•

•
•

•

•

•

Ages 16-19

dilemmas in development
and
sustainability
moral, ethical, social,
economic and
environmental implications
of scientific
discoveries and
technological
developments
role of governments,
businesses, NGOs and
citizens in sustainable
development
links between justice and
peace, and conditions for
lasting peace
creative and positive
outcomes of conflict
just war theory and its
critiques

•

underlying causes of
human rights violations
and the political, legal,
socio-cultural, religious
and economic factors that
support or undermine
human rights in particular
contexts
state obligations on
human rights

•

global governance
structures and processes
international
collaboration on global
challenges
how the expansion of
power and influence of
countries or organisations
may impact on the
cultures, attitudes and
experiences of those
involved

•

•
•

•

•

•

•

•

•
•

development theories and
their critiques
contested nature of the
concept of sustainable
development
role of participation and
empowerment of
individuals and
communities in
development

complexity of conflicts
and why some are more
difficult to resolve
than others
role of conflict in creating
conditions for change at
national and global
levels

history and philosophy of
human rights
contested nature of
human rights and ideas
relating to their
universality, indivisibility
and interdependence
challenges to human
rights and sdilemmas
facing governments
how individuals and
groups, and public and
private sectors, engage
in global governance
how unequal power
relations between nation
states affect
global issues
factors hindering
citizenship and civic
engagement at global,
national and local levels

A Curriculum For Global Citizenship
Skills
Ages 3-5

Critical and
Creative
Thinking

Empathy

Self-Awareness
and Reflection

Ages 5-7

Ages 7-11

Ages 11-14

Ages 14-16

• ask questions
• suggest a way
to solve a
problem
• wonder about
ideas

• ask relevant questions
• consider merits of
different viewpoints
• use different
approaches to solve
problems

• begin to identify bias and
opinion
• give evidence for an
argument, assess different
viewpoints and present
counter-arguments
• imagine alternative
possibilities and suggest new
ideas to solve problems

• evaluate media and
other sources for
bias, stereotypes and
range of voices and a
perspectives
• analyse own and others’
assumptions about
people and issues
• keep mind open to new
ideas

• evaluate and synthesise
a range of perspectives,
arguments and evidence
about issues and begin to
analyse use of statistics
• identify implicit values and
assumptions
• make connections between
ideas and information

• show sensitivity
to people’s
feelings and
needs

• show awareness of, and
concern for, people’s
feelings
• show interest in, and
concern for, others
outside immediate
circle and in contexts
different to own

• adapt behaviour to take into
account feelings of others
• empathise with people
in local and more distant
contexts
• understand impacts of
prejudice and discrimination

• listen empathically to
others
• view the world and localglobal issues from a wide
range of perspectives

• recognise, name
and deal with
feelings in a
positive way
• notice some
effects
• of own actions
on others
• identify how
people are
feeling (e.g.
happy, sad,
worried)

• recognise effects of own
behaviour on others
and use this to help
make choices
• identify matters that
are important to self
and others
• learn from mistakes
and use feedback

• identify connections
between personal decisions
and issues affecting people
locally and globally
• explore reasons for negative
feelings towards others and
in new or difficult situations

• discern how people are
feeling through their
words, body language,
gestures and tone
• recognise how different
backgrounds, beliefs
and personalities affect
behaviour and world
views
• recognise personal
strengths and
weaknesses
• evaluate ways in which
own emotions, words
and behaviour can affect
people both locally and
globally

• show awareness of cultural
lenses through which
one views the world and
recognise the limitations of
own perspective
• evaluate experiences,
learning and feedback
and use it to inform future
learning, thinking and
action

Ages 16-19
• evaluate different
approaches to tackling
global challenges
• assess how power affects
views, voice, decisionmaking, governance and
construction of knowledge
• synthesise ideas and engage
in development of new
solutions to local and global
issues
• understand how people’s
social and economic
circumstances can shape the
way they view situations
and make choices
• understand complexity of
motivations of a wide range
of actors in given situations
• analyse, clarify and
challenge own values and
how they influence choices
and lifestyle
• analyse how our minds are
conditioned by social,
cultural and historical
contexts and how this affects
our thinking about issues
• articulate a personal
understanding of what it
means to be a global citizen

Ages 3-5

Ability to
Manage
Complexity and
Uncertainty

Informed and
Reflective Action

Ages 7-11

Ages 11-14

Ages 14-16

Ages 16-19

• listen to others
• take turns to
express a view

• participate in
discussions about issues
that affect self, others
and the wider world
• state opinions and
start to give reasons
for these
• listen carefully to
others

• listen attentively, question
and respond to others
• express own views and
ideas on issues clearly,
using a range of appropriate
methods
• give reasons, evidence and
examples in support of an
opinion

• communicate effectively
through a range of
media about issues to
suit subject, audience
and purpose
• use active listening
skills
• adapt behaviour to new
cultural environments

• argue rationally and
persuasively about global
issues
• analyse impact of manner,
medium and content
of communications on
different groups

• listen to, reflect on and
evaluate another person’s
point of view and
respond appropriately
• identify and address
challenges of
intercultural communication

• participate in
group
activities
• take turns and
share
• manage
disputes
peacefully

• play and work
cooperatively
• help to ensure that
everyone in own group
is included
• begin to show tact
and diplomacy

• work cooperatively to solve
problems or achieve goals
• use strategies to manage
anger, frustration and
aggressive feelings
• use knowledge of others’
viewpoints to resolve
problems and compromise

• take on different roles in
group work
• employ effective
strategies for repairing
damaged relationships

• reflect on the roles played
in group situations,
including leadership
• identify win/win solutions
for resolving some conflict
situations
• show sensitivity to diverse
perspectives and cultural
norms when managing
conflict

• negotiate effectively in
relationships with peers and
adults
• mediate disputes
• use a range of strategies to
resolve or manage conflict

• ask for help if
unsure what to
do

• describe feelings
about changes in own
life and locality

• describe feelings about
changes and events in own
setting and the wider world
• use strategies to cope with
challenging times
• recognise when there may
be no single right or wrong
answer

• adapt to new situations
and explore new ways of
seeing local and global
issues
• explore multiple
perspectives and
alternative visions of the
future

• integrate new or revised
perspectives into own
learning, thinking and
acting on global issues
• break goals into achievable
steps and anticipate and
overcome obstacles

• take responsibility for own
life and make wise choices
• deal with changing demands
and relationships in a
positive way

• support others
in group or class

• contribute actively
and constructively to
the life of own class and
school
• take action when
something is unfair

• participate in decisionmaking in school
• contribute to the well-being
of the wider community
• share opinions and evidence
on issues with others including
decision-makers and elected
representatives

• identify and plan
appropriate action(s)
and opportunities to
make own voice heard
• challenge viewpoints
which perpetuate
inequality and injustice
• reflect on learning from
taking action

• understand need to critically
examine own attitudes,
assumptions and behaviours
• understand roles of elected
decision-makers and how
to influence them
• select appropriate goals and
plan a course of action to
achieve them

• analyse impacts of various
actors on global issues and
how they can be influenced
• participate in relevant
political processes
• lead others in exploring
global issues and taking
reflective action

Communication

Cooperation
and Conflict
Resolution

Ages 5-7

A Curriculum For Global Citizenship
Values and Attitudes

Sense of Identity
and Self-Esteem

Commitment to
Social Justice
and Equity

Ages 3-5

Ages 5-7

• awareness of
self and own
uniqueness
• sense of selfworth and
worth of others

• sense of belonging and
valuing of relationships
with others
• awareness of, and
pride in, own
individuality

• positivity about the ways
in which one is both
similar to others and
uniquely different
• value what contributes to
own identity

• valuing of own and
others’ individuality
• openness to new ideas
and perspectives which
challenge own

• appreciation of human
interconnectedness and
interpendency at local and
global levels
• sense of belonging to local
and global communities

• appreciation of
multifaceted and flexible
nature of personal identity

• sense of fair play
• willingness to
take turns and
share

• willingness to stand up
and speak up for others
• fairness in dealings with
others

• offence at unfair treatment
of others locally and globally
• sense of justice
• growing interest in world
events and global issues

• active concern at
injustice, exploitation and
denial of human rights
• willingness to take action
against injustice and
inequity

• sense of personal and
collective responsibility
towards local and global
issues
• willingness to get involved
in activities promoting social
justice and equity locally,
nationally and globally

• commitment to principles
of democracy, social justice,
equity, and the eradication
of poverty

• starting to think
of others

• respect for other
people’s feelings and
ideas
• respect for the rights of
others
• belief that everyone
has equal rights

• readiness to think through
consequences of words,
actions and choices on
others
• belief that it is everyone’s
responsibility to
challenge prejudice and
discrimination

• sense of solidarity with
those suffering human
rights violations, injustice
and discrimination
• commitment to hold
duty-bearers to account
for upholding equal
rights
for all

• recognition of the needs
and rights of future as well
as current generations

• commitment to
safeguarding human
rights

• positive attitude
towards
difference and
diversity
• willingness to
listen to the
ideas of others

• valuing others as equal
and different
• willingness to listen
respectfully to the ideas
and views of others
even when one
disagrees
• willingness to learn
from the experiences of
others

• valuing difference
• recognising the benefits of
listening to a range of
different perspectives and
viewpoints

• respect for the rights of
all to have a point of
view
• willingness to challenge
prejudiced and
discriminatory views
• recognition of diverse
perspectives on any issue,
and that the majority
view is not always right

• appreciation that
people can learn much
from others’ diverse
backgrounds and
perspectives
• desire to deepen
understanding and
interaction with different
cultures both locally and
globally

• awareness of own
prejudices and biases, and
commitment to
overcoming these
• appreciation of the value of
working with people with
different backgrounds

Respect for
People and
Human Rights

Value Diversity

Ages 7-11

Ages 11-14

Ages 14-16

Ages 16-19

Ages 3-5

Concern for the
Environment
and
Commitment to
Sustainable
Development

Commitment to
Participation
and Inclusion

• appreciation
of, and care
for, living
things and
own
environment
• sense of
wonder and
curiosity
about the
world
• starting to
value
resources
• willingness to
play fairly
and
inclusively
with others

Ages 7-11

Ages 11-14

• concern about the
local environment
and willingness to
care for it
• taking care of
resources and not
wasting them

• sense of responsibility for
the environment and the
use of resources
• commitment to taking
action to protect and
improve the environment
and quality of life for
people locally and globally

• appreciation of
interdependence
between people and
planet
• concern about the
effects of lifestyles and
consumer choices on
people and the planet

• concern for the future
of the planet and future
generations
• willingness to take
personal responsibility for
changing lifestyle
• willingness to engage
decision-makers and
campaign

• willingness to both lead
and support others in
promoting sustainable
development

•

willingness to
participate in
activities both inside
and outside of the
classroom
belief that that
everyone should be
included and
able to participate

•

active participation in
school-based decisionmaking
proactive inclusion of
other people, especially
those who may face
barriers to participating
fully

•

supporting and
encouraging others to
participate
willingness to reach
agreement through
compromise

•

commitment to supporting
democratic processes and
learning more about own
role in these

•

commitment to principles
of inclusion and active
support for involvement of
others in decision-making

belief that people
can make a
difference, both on
their own and when
they work together

•

belief that individuals
and groups can improve
situations
willingness to cooperate
with others to change
things for the better

•

willingness to take an
informed stand on
global issues
belief that people can
often make a greater
difference when they
take action collectively

•

willingness to continually
examine own attitudes,
assumptions and
behaviours
readiness to work towards
a more equitable and
sustainable global future

•

willingness to work with
others to bring about
change locally, nationally
and globally

•

•

Belief that
people Can
Bring About
Change

Ages 5-7

belief that
everyone can
do things to
improve
surroundings
and support
others

•

•

•

•

•

Ages 14-16

•

Ages 16-19

Kilburn Junior School

Domain Taxonomies
DEEPER
LEARNING1.
2.
3.

4.
5.

SURFACE 6.
LEARNING

COGNITIVE

AFFECTIVE

PSYCHOMOTOR

Synthesising – creating new material, 1.
putting together distinct ideas to create a
coherent whole
Evaluating – presenting and defending2.
opinions about information, criticality
Analysing – examining and breaking
down information into component parts
and identifying relationships between
3.
those parts
Applying – using acquired knowledge
in a new situation
Understanding – comprehension may 4.
be demonstrated by describing,
5.
organising or interpreting
Remembering – key information is
memorised

Characterising – 1.
abstract knowledge is
built
2.
Organising –
different pieces of
3.
learning can be
structured and linked4.
within a schema
Valuing – value is
assigned to a piece of5.
learning
Responding – active6.
participation
7.
Receiving – passively
paying attention

Origination – new movement patterns can
be created in response to complex situation
Adaptation – learned responses can be
modified for different situations
Complex overt response – skilful
performance of complex motor patterns
Mechanism – the action has become
habitual and can be performed with some
confidence and accuracy
Guided response – imitation, trial and
error, practice is needed
Set – readiness to act
Perception – the use of sensory cues to
guide motor activity

Taxonomy VERBS
COGNITIVE

AFFECTIVE

Synthesising – Categorizes, Combines,
Compiles, Composes, Creates, Devises, Designs,
Explains, Generates, Modifies, Organizes, Plans,
Rearranges, Reconstructs, Relates, Reorganizes,
Revises, Rewrites, Summarizes, Tells, Writes
Evaluating – Appraises, Compares,
Concludes, Contrasts, criticizes, critiques,
defends, describes, discriminates, evaluates,
explains, interprets, justifies, relates, summarizes,
supports
6.
Analysing – Analyzes, Breaks Down,
Compares, Contrasts, Diagrams, Deconstructs,
Differentiates, Discriminates, Distinguishes,
Identifies, Illustrates, Infers, Outlines, Relates,
Selects, Separates
7.
8.
1.

Applying – Applies, Changes, Computes,
Constructs, Demonstrates, Discovers,
Manipulates, Modifies, Operates, Predicts,
Prepares, Produces, Relates, Shows, Solves, Uses
Understanding – Comprehends, Converts,
Defends, Distinguishes, Estimates, Explains,
Extends, Generalizes, Gives an Example, Infers,
Interprets, Paraphrases, Predicts, Rewrites,
Summarizes, Translates

1.

Remembering – Defines, Describes, Identifies,
Knows, Labels, Lists, Matches, Names, Outlines,
Recalls, Recognizes, Reproduces, Selects, States

Characterising – Act, Discriminate, Display,
Influence, Internalize, Listen, Modify, Perform,
Practice, Propose, Qualify, Question, Revise,
Serve, Solve, Use, Verify
Organising – Adhere, Alter, Arrange, Codify,
Combine, Compare, Defend, Discriminate,
Display, Explain, Generalize, Identify, Integrate,
Modify, Order, Organize, Prepare, Relate,
Systemize, Weigh
Valuing – Accept, Complete, Defend,
Describe, Devote, Differentiate, Explain, Follow,
Form, Initiate, Invite, Join, Justify, Propose,
Puruse, Read, Report, Seek, Select, Share,
Study, Work
Responding – Answer, Assist, Complete,
Comply, Conform, Cooperate, Discuss, Examine,
Greet, Help, Label, Obey, Perform, Practice,
Present, Read, Recite, Report, Respond, Select,
Tell, Write
Receiving – Accept, Ask, Attend, Choose,
Describe, Develop, Follow, Give, Hold, Identify,
Locate, Name, Point to, Recognize, Select, Sit
Erect, Reply, Use

PSYCHOMOTOR
Origination – Arranges, Builds, Combines,
Composes, Constructs, Creates, Designs, Initiate,
Makes, Originates.
Adaptation – Adapts, Alters, Changes,
Rearranges, Reorganizes, Revises, Varies
Complex overt response – NOTE: The Key
Words are the same as Mechanism, but will
have adverbs or adjectives that indicate that
the performance is quicker, better, more
accurate, etc.
Mechanism – Assembles, Calibrates,
Constructs, Dismantles, Displays, Fastens, Fixes,
Grinds, Heats, Manipulates, Measures, Mends,
Mixes, Organizes, Sketches
Guided response – Copies, Traces, Follows,
React, Reproduce, Responds
Set – Begins, Displays, Explains, Moves,
Proceeds, Reacts, Shows, States, Volunteers
Perception – Chooses, Describes, Detects,
Differentiates, Distinguishes, Identifies, Isolates,
Relates, Selects

NOTES

