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Kilburn Junior School 
 

ENGLISH CURRICULUM 
 

At Kilburn Junior School, English is viewed as a creative and 
highly inter-connected discipline that is essential for everyday 
life and for success, universally, in the world of work. A high-
quality English education, therefore, provides the foundation for 
pupils to understand the world around them. A sound grasp of 
English is critical to understanding all subjects across the 
curriculum. Without having confidence and competence in 
English, children will be denied the language with which to 
understand, unlock and quantify their experiences of the world. 

__________________________________________________________________________________ 

INSPIRE CURRICULUM VALUES AND ATTRIBUTES  

 

 

 

At the heart of the English curriculum is the Embark Federation Multi-
Academy Trust values. Through teamwork, we can reflect upon our 
own and others work and provide purposeful and meaningful 
feedback to progress and improve on our reading, writing and 
grammatical skills. Using the spoken word, we can express our successes 
and can speak openly with integrity and consideration for others.  
 

 

The English curriculum enables our learners to explore the richness and 
diversity of our multicultural society. Through a diet of rich and varied 
selection of texts children can learn to appreciate and show respect and 
tolerance for a range of authors and their historical and cultural 
background. We provide children with the opportunities to express their 
views and opinions using standard English, enabling them to articulate 
themselves with confidence and clarity. 

 

English serves as a useful vehicle to enable children to demonstrate and 
develop a multitude of You22 Values: creativity, independence, 
inquisitiveness, collaboration, perseverance, resilience and 
communication. Developing these skills will empower children to 
achieve their full potential.  

 

English facilitates opportunities for children to rationalize, research and 
present their findings. Working within teams, children will effectively 
communicate and confidently imagine and explore new products and 
services.  

 

The outdoor environment of Trailblazers opens up a whole new world 
of imaginary and purposeful activities. Children are encouraged to 
express themselves through drama, role play and musical activities, in 
which the spoken word and composition skills are vital for success.  



TRANSCRIPTION & HANDWRITING 
OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Writing is legible. 
 
Letters are gaining in consistency 
of size and formation. Capital 
letters are the correct size relative 
to lower case. 
 
Writing is usually spaced 
sufficiently so that ascenders and 
descenders do not meet. 
 
Appropriate letters are joined, 
according to the school’s 
handwriting approach.  

Writing is legible. 
 
All letters and digits are 
consistently formed and of the 
correct size, orientation and 
relationship to one another. 
 
Writing is spaced so that 
ascenders and descenders do not 
meet.  
 
Appropriate letters are joined 
consistently.  

Writing is legible and becoming 
increasingly fluent (quality may 
not be maintained at speed).  
 
Correct choice is often made 
about whether to join 
handwriting or print labels e.g. to 
label a diagram.  

Writing is legible and fluent 
throughout passages of text, with 
a personal style. Quality is usually 
maintained when writing at 
sustained, efficient speed.  
 
Correct choice is made 
consistently about whether to join 
handwriting or print labels e.g. to 
label a diagram. 

 

 

 

 

 

 

 

 

 

 

 

 



TRANSCRIPTION & HANDWRITING 

KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
ascenders 

cursive curls 
descender 

dictate 
dictation 

letter 
letters 

simple sentence 
stroke 

ascenders 
cursive curls 
descender 

dictate 
dictation 

letter 
letters 

simple sentence 
stroke 

ascenders 
cursive curls 
descender 
diagram 
dictate 

dictation 
label 
letter 
letters 

simple sentence 
stroke 
style 

writing implement 

ascenders 
cursive curls 
descender 
diagram 
dictate 

dictation 
label 
letter 
letters 

simple sentence 
stroke 
style 

writing implement 
 

 

 

 

 

 

 

 

 

 

 

 



EXPLORING WRITING And its context 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Discuss writing similar to that 
which they are planning to write 
in order to understand and learn 
from its structure, vocabulary and 
grammar. 

Discuss writing similar to that 
which they are planning to write 
and ask relevant questions about 
it in order to understand and 
learn from its structure, 
vocabulary and grammar. 

Discuss a range of writing and ask 
relevant questions about it to 
understand and learn from its 
structure, vocabulary and 
grammar to inform their own 
ideas. 
 
Identifying the audience for and 
purpose of the writing, selecting 
the appropriate form and using 
other similar writing as models for 
their own. 
 
In writing narratives, 
understanding and considering 
how authors have developed 
characters and settings in what 
pupils have read, listened to or 
seen performed. 

Discuss a range of writing and 
analyse its structure, vocabulary, 
and grammar to inform their own 
writing. 
 
Identifying the audience and 
purpose of the writing, selecting 
the appropriate form and using 
other similar writing as models for 
their own as well as drawing 
upon previous exposure to texts 
they have read. 
 
In writing narratives, considering 
how authors have developed 
characters and settings in what 
pupils have read, listened to or 
seen performed and using this to 
inspire their own construction of 
narratives.  

 

 

 

 

 

 

 

 



EXPLORING WRITING and its context 

KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
grammar 
structure 

vocabulary 
WABOLL 
WAGOLL 

grammar 
questions 
structure 

vocabulary 
WABOLL 
WAGOLL 

 

audience 
author 

characters 
form 
genre 

narratives 
purpose of writing 

settings 
WABOLL 
WAGOLL 

audience 
author 

characters 
construction 

form 
genre 

narratives 
purpose of writing 

settings 
WABOLL 
WAGOLL 

 

 

 

 

 

 

 

 

 

 

 

 

 



PLANNING WRITING 
OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Use planning guides, which reflect 
the final outcome writing layout, 
to jot down initial ideas and 
vocabulary. 
 
With support, begin to use 
planning systems such as story-
mapping and mind-maps to 
record ideas. 

Use a variety of planning guides, 
which reflect the final outcome 
writing layout, to jot down initial 
ideas, vocabulary and 
grammatical features. 
 
Begin to use planning systems 
such as story-maps and mind-
maps to plan with increased 
independence. 

Use what they have learned from 
interrogating texts to inform their 
own planning for an intended 
outcome. 
 
Consider the intended audience, 
purpose and genre. 
 
Use a variety of planning 
structures including planning 
guides, mind-mapping and bullet 
points to allow them to record 
initial ideas, vocabulary and 
features to include. 
 
Begin to choose appropriate 
planning methods which will 
match the final layout for a piece 
of writing, with some confidence. 

Use what they have learned from 
interrogating texts to inform their 
own planning for an intended 
outcome. 
 
Consider the intended audience, 
purpose, genre and tone. 
 
Identify the formality of the piece 
of writing. 
 
Use a variety of planning 
structures including planning 
guides, mind-mapping and bullet 
points to allow them to record 
initial ideas, vocabulary and 
features to include. 
 
Choose appropriate planning 
methods which will match the 
final layout for a piece of writing, 
where appropriate. 

 

 

 

 

 

 

 



 

PLANNING WRITING 
KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
grammar 
structure 

vocabulary 
 

grammar 
questions 
structure 

vocabulary 
 

audience 
author 

characters 
form 

narratives 
purpose of writing 

settings 

audience 
author 

characters 
construction 

form 
formality 

narratives 
purpose of writing 

settings 
tone 

 

 

 

 

 

 

 

 

 

 

 

 

 



drafting - COMPOSITION OF writing 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Compose and rehearse sentences 
orally. Talk about initial ideas to 
plan and draft before writing. 
 
Write to suit purpose and show 
some features of the genre being 
taught. 
 
Create chronological narratives, 
writing in sequence. Write simple 
beginning, middle, ending.  
 
With scaffold, organize sections 
broadly, within a theme.  
 
Use headings and subheadings to 
aid presentation. 
 
Describe characters, settings and / 
or plot in a simple way, with some 
interesting details. 
 
Evaluate own and others’ writing, 
with direction; re-read and check 
own writing; make changes. 

Discuss and develop initial ideas 
in order to plan and draft before 
writing. 
 
Write to suit purpose and with a 
growing awareness of audience, 
using some appropriate features. 
 
Organise writing into sections or 
paragraphs, including fiction and 
non-fiction. 
 
Appropriately use a range of 
presentational devices, including 
use of a title and subheadings. 
 
Use dialogue within narrative, 
although balance between 
dialogue and narrative may be 
uneven.  
 
Describe characters, settings and 
plot, with some interesting details. 
 
Evaluate own and others’ writing; 
proofread, edit and revise.  

Develop initial ideas with some 
discussion in order to plan and 
draft before writing. 
 
Write to suit purpose and with a 
growing awareness of audience, 
using appropriate features. May 
include humour or suspense. 
 
Organise writing into sections or 
clear paragraphs; create cohesion 
by linking ideas within 
paragraphs. (Joins between 
sections may need development). 
 
Use a range of presentational 
devices, including use of a title, 
subheadings and bullet points. 
 
Use dialogue to indicate 
character and event with 
appropriate balance. 
 
Describe characters, settings and 
plot, with growing precision and 
detail. 
 
Find key words and ideas; begin 
to write a summary. 
 
Evaluate own and others’ writing; 
with direction, proofread, edit 
and revise.  

Discuss and develop ideas; routinely 
use the drafting process before and 
during writing. 
 
Adapt form and style to suit 
purpose and audience; draw 
appropriate features from models 
of similar writing.  
 
Use paragraphs to develop and 
expand some ideas in depth; add 
detail within each paragraph; 
coverage may not always be even. 
 
Use a range of devices to link ideas 
within and across paragraphs e.g. 
adverbials or repetition of a phrase. 
 
Use a range of presentational 
devices, including use of bullet 
points, table and columns, to guide 
the reader. 
 
Integrate dialogue to convey 
character and advance the action. 
 
Describe characters, settings and 
atmosphere, with some precision. 
 
Summarise longer passages, when 
required. 
 
Evaluate own and others’ writing; 
proof read, edit and revise.  



drafting - COMPOSITION OF writing 

KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
plan 

discuss 
model 

structure 
text 

compose 
rehearse 

vocabulary 
sentence structure 

plan 
discuss 

modelled text 
structure 
text type 
compose 
rehearse 

vocabulary 
sentence structure 

plan 
discuss 
model 

structure 
text 

compose 
rehearse 

vocabulary 
sentence structure 

note 
research 

plan 
discuss 
model 

structure 
text 

compose 
rehearse 

vocabulary 
sentence structure 

note 
research 

 

 

 

 

 

 

 

 

 

 

 

 

 



DRAFTING – structure 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Generally organising paragraphs 
around a theme. 
 
In narratives, creating settings, 
characters and plot. 
 
In non-narrative material, using 
simple organisational devices 
(headings & subheadings). 

Organising paragraphs around a 
theme. 
 
In narratives, creating settings, 
characters and plot. 
 
In non-narrative material, using 
simple organisational devices 
(headings & subheadings). 

Selecting appropriate grammar 
and vocabulary, showing some 
understanding of how such 
choices can change and enhance 
meaning. 
 
In narratives, describing settings, 
characters and atmosphere and 
integrating dialogue to convey 
character and advance the 
action. 
 
Precising longer passages. 
 
Using a range of devices to build 
cohesion between paragraphs. 
 
Generally using further 
organisational and presentational 
devices to structure non-narrative 
text and to guide the reader. 

Selecting appropriate grammar 
and vocabulary, understanding 
how such choices can change and 
enhance meaning. 
 
In narratives, describing settings, 
characters and atmosphere and 
integrating dialogue to convey 
character and advance the 
action. 
 
Precising longer passages. 
 
Using a wide range of devices to 
build cohesion within and across 
paragraphs. 
 
Using further organisational and 
presentational devices to 
structure texts and to guide the 
reader. 

 

 

 

 

 

 

 

 



DRAFTING – structure 

KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
paragraph 

theme 
narratives 
character 

setting 
plot 

non-narrative 
organisational device 

heading 
subheading 

fiction 
non-fiction 

paragraph 
theme 

narratives 
character 

setting 
plot 

non-narrative 
organisational device 

heading 
subheading 

fiction 
non-fiction 

y3/4 + 
atmosphere 

dialogue 
action 

cohesion 
presentation 

 

y3/4 + 
atmosphere 

dialogue 
action 

cohesion 
presentation 

 

 

 

 

 

 

 

 

 



grammar, punctuation and spelling 
(INFORMED BY Embark Assessment GRIDS) 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Uses compound and complex sentences 
consistently throughout written pieces, 
sometimes starting sentences with 
subordinate conjunctions 
 
Uses expanded noun phrases to describe and 
specify e.g. the blue butterfly, plain flour, the 
man in the moon 
 
Uses adverbs within and to start sentences 
e.g. then, next, soon, therefore, frantically, 
surprisingly 

Uses compound and complex sentences 
consistently throughout written pieces, with 
subordinate conjunctions used to start 
sentences and join clauses 
 
Uses expanded noun phrases modified by 
adjectives and, sometimes, prepositional 
phrases e.g. the old, brown chair/the chair 
nearest the window 
 
Uses adverbs and fronted adverbials to start 
sentences 

Write effectively for a range of purposes and 
audiences, selecting appropriate language 
and structures 
 
Is beginning to use a range of complex 
sentence structures, with subordinate clauses 
starting in different ways e.g. subordinate 
conjunctions, relative pronouns, verbs ending 
in -ing or -ed 
 
Uses expanded noun phrases modified by 
adjectives and prepositional phrases 

Write effectively for a range of purposes and 
audiences, selecting language that shows 
good awareness of the reader 
 
Selects vocabulary & grammatical structures 
that reflect what the writing requires, doing 
this mostly appropriately 
 
Uses a range of complex sentence structures, 
with subordinate clauses starting in different 
ways e.g. subordinate conjunctions, relative 
pronouns, verbs ending in -ing or -ed 
 
Uses expanded noun phrases modified by 
adjectives and prepositional phrases  

Uses inverted commas mostly correctly 
 
Is beginning to uses commas after adverb 
starters 
 
Uses the punctuation taught at Key Stage 1 
mostly correctly: 
• Capital letters to start sentences 
• Full stops 
• Question marks 
• Exclamation marks 
• Capital letters for names and ‘I’ 
• Commas to separate items in a list 
• Apostrophes for contracted word forms 
• Apostrophes for singular possession. 

Uses apostrophes to mark plural possession 
mostly correctly 
 
Uses inverted commas mostly correctly and 
makes some correct use of other punctuation 
in direct speech, including a comma after the 
reporting clause and end punctuation within 
inverted commas 
 
Uses commas after adverb starters and 
fronted adverbials mostly correctly 
 
Is beginning to use commas to mark complex 
sentences starting with subordinate 
conjunctions 
 
Uses the punctuation taught at Key Stage 1 
correctly. (Listed in Y3) 

Uses commas mostly correctly to mark 
sentence openers, e.g. adverb starters, 
fronted adverbials and subordinate clauses 
starting with conjunctions and verbs 
 
Making some correct use of commas to clarify 
meaning or avoid ambiguity, mostly correctly 
e.g. to separate items in a list; names from 
the beginning or end of a sentence, clauses 
 
Making some correct use of brackets, dashes 
or commas to indicate parenthesis or 
punctuate relative clauses 
 
Uses the punctuation taught at LKS2 mostly 
correctly: 
• inverted commas and other 

punctuation to indicate direct speech 
• apostrophes for plural possession 
• commas after fronted adverbials 

Uses the punctuation taught at LKS2 mostly 
correctly: 
• inverted commas and other 

punctuation to indicate direct speech 
• apostrophes for plural possession 
• commas after fronted adverbials 
 
Uses the punctuation taught at UKS2 mostly 
correctly: 
• brackets, dashes and commas for 

parenthesis 
• commas to clarify meaning or avoid 

ambiguity 
• semi-colons, colons and dashes to mark 

the boundary between independent 
clauses 

• colons to introduce a list and semi-colons 
within lists 

• bullet points to list information 
• hyphens to avoid ambiguity 

Uses verb tenses consistently and correctly 
throughout their writing 
 
Uses the determiners ‘a’ or ‘an’ correctly 
 
Spells correctly most words from the Year 3 
spelling lists. 

Uses verb tenses consistently and correctly 
throughout their writing 
 
Spells correctly most words from the Year 3/4 
spelling lists. 

Uses verb tenses consistently and correctly 
throughout their writing 
 
Spells correctly most words from the Year 5 
spelling lists. 

Uses verb tenses consistently and correctly 
throughout their writing 
 
Spells correctly most words from the Year 5/6 
spelling lists. 



Spag – GREATER DEPTH 
(INFORMED BY Embark Assessment GRIDS) 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Selects vocabulary precisely to 
create desired effects 
 
Uses subordinate conjunctions to 
start sentences and join clauses 

Selects vocabulary precisely to 
create desired effects 
 
Uses a range of sentence starting 
techniques e.g. adverbs, fronted 
adverbials, subordinate clauses 
starting with conjunctions 

Selects vocabulary precisely and 
manipulates grammatical 
structures to create desired effects 
 
Uses a range of complex sentence 
structures, with subordinate 
clauses starting in different ways 
e.g. subordinate conjunctions, 
relative pronouns, omitted 
relative pronouns, verbs ending in 
-ing or -ed 

Exercises an assured and conscious 
control over levels of formality, 
particularly through 
manipulating grammar and 
vocabulary to achieve this 
 
Distinguishes between the 
language of speech and writing1 
and chooses the appropriate 
register 

Uses the full range of punctuation 
taught at Key Stage 1 
 
Punctuates adverb starters with 
commas, mostly correctly 
 
Is beginning to use other 
punctuation to indicate direct 
speech e.g. capital letters to open 
speech; commas to end speech if 
followed by a reporting clause 

Uses the full range of punctuation 
taught at Key Stage 1 (see above) 
 
Punctuates sentence starters with 
commas, mostly correctly 
 
Uses inverted commas and other 
punctuation in direct speech, 
mostly correctly e.g. including a 
comma after the reporting clause 
and end punctuation within 
inverted commas 

Uses the full range of punctuation 
taught up to and including year 5 
correctly (see above) 
 
Uses commas mostly correctly to 
clarify meaning or avoid 
ambiguity e.g. to separate items 
in a list; names from the 
beginning or end of a sentence, 
clauses 
 
Uses brackets, dashes and 
commas to mark parenthesis 
mostly correctly 

Uses the range of punctuation 
taught at key stage 2 correctly 
(see above) and, when necessary, 
use such punctuation precisely to 
enhance meaning and avoid 
ambiguity 

 

 
1 Pupils should recognise that certain features of spoken language (e.g. contracted verb forms, other grammatical informality, colloquial expressions, long coordinated sentences) are less likely in writing and be able to 
select alternative vocabulary and grammar. 



Proofreading, EDITING & redrafting 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Proofread for spelling and 
punctuation errors appropriate to 
Y3 SPAG. 
 
Proofread to check for any 
missing words which should 
already be there. 
 
Begin to propose editorial 
changes to grammar and 
vocabulary to improve 
consistency, including the 
accurate use of pronouns in 
sentences. 
 
Assess their own writing against 
success criteria to help aid editing 
choices. 

Proofread for spelling and 
punctuation errors appropriate to 
Y4 SPAG. 
 
Proofread to check for any 
missing words which should 
already be there. 
 
Propose editorial changes to 
grammar and vocabulary to 
improve consistency, including the 
accurate use of pronouns in 
sentences. 
 
Suggest sentence structure 
amendments to improve the flow 
and quality of their writing. 
 
Assess their own and others’ 
writing against co-constructed 
success criteria to help aid editing 
choices. 
 
 
 

Proofread for spelling and 
punctuation errors appropriate to 
Y5 SPAG skills & spelling lists. 
 
Proposing changes to vocabulary, 
grammar and punctuation to 
enhance effects and clarify 
meaning. 
 
Mostly ensuring the consistent and 
correct use of tense throughout a 
piece of writing. 
 
Ensuring correct subject and verb 
agreement when using singular 
and plural, distinguishing 
between the language of speech 
and writing and choosing the 
appropriate register. 
 
Assess their own and others’ 
writing against co-constructed 
success criteria to help aid editing 
choices, identify strengths and 
suggest improvements. 
 

Proofread for spelling and 
punctuation errors appropriate to 
Y6 SPAG skills & spelling lists. 
 
Proposing changes to vocabulary, 
grammar and punctuation to 
enhance effects and clarify 
meaning. 
 
Always ensuring the consistent 
and correct use of tense 
throughout a piece of writing. 
 
Ensuring correct subject and verb 
agreement when using singular 
and plural, distinguishing 
between the language of speech 
and writing and choosing the 
appropriate register. 
 
Confidently assess their own and 
others’ writing against co-
constructed success criteria to help 
aid editing choices, identify 
strengths and suggest 
improvements. 
 

 

 

 



 

Proofreading, EDITING & redrafting 

KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
change 
develop 

edit 
grammar 
improve 
pronouns 

proofread 
punctuation 

spelling 
vocabulary 

change 
develop 

edit 
grammar 
improve 
pronouns 

proofread 
punctuation 

spelling 
vocabulary 

change 
develop 

edit 
grammatical features 

improve 
language 
proofread 

punctuation 
singular / plural 

spelling 
strengths 
subject 
tense 
verb 

vocabulary 

change 
develop 

edit 
grammatical features 

improve 
language 
proofread 

punctuation 
singular / plural 

spelling 
strengths 
subject 
tense 
verb 

vocabulary 
 

 

 

 

 

 

 

 

 

 



 

reflecting on and PERFORMING WRITING 

OBJECTIVES 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
With support, begin to reflect on 
their own writing and recognise 
what they have done well and 
what they could improve. 
 
Read their own writing aloud, to 
a group or the whole class, using 
appropriate intonation and 
controlling the tone and volume 
so that the meaning is clear. 
(See Reading Guide for further 
guidance) 

Reflect on their own writing and 
their peers’ by identifying how 
their writing is successful and steps 
they could take in the future to 
improve. 
 
Read their own writing aloud, to 
a group or the whole class, using 
appropriate intonation and 
controlling the tone and volume 
so that the meaning is clear. 
(See Reading Guide for further 
guidance) 

Answer a range of questions 
about their own writing which 
allow them to consider how 
successful their writing has been 
and further points to develop. 
 
Reflect on how their writing suits 
the intended purpose, audience 
and genre with some evidence to 
support their ideas. 
 
Perform their own compositions, 
using appropriate intonation, 
volume, and movement so that 
meaning is clear. (See Reading 
Guide for further guidance) 

Answer a range of questions 
about their own writing which 
allow them to consider how 
successful their writing has been 
and further points to develop. 
 
Reflect on how their writing suits 
the intended purpose, audience 
and genre using evidence taken 
from their own writing to support 
their ideas. 
 
Perform their own compositions, 
using appropriate intonation, 
volume, and movement so that 
meaning is clear. (See Reading 
Guide for further guidance) 

 

 

 

 

 

 



reflecting on and PERFORMING WRITING 
KEY VOCABULARY 

YEAR 3 YEAR 4 YEAR 5 YEAR 6 
intonation 
read aloud 

tone 
volume 

intonation 
read aloud 

tone 
volume 

composition 
intonation 
meaning 

movement 
read aloud 

tone 
volume 

composition 
intonation 
meaning 

movement 
read aloud 

tone 
volume 

 



Grammar and Punctuation
Skills Progression



Grammar and Punctuation
SKILLS PROGRESSION

This document outlines what should be taught within each half term for the Autumn 
and Spring terms for each year group. The Summer term should be used to address any 

previous misconceptions in more detail and focus on class specific gaps within 
knowledge. These gaps should be identified from NFER/SATs data. For mixed year 

groups, please see individual year group skills progression.

Within writing units, you will still need to teach skills which are required for the specific 
writing genre. This may mean teaching or referring to additional grammatical skills. 

However, all skills should be taught/reviewed within the specified term too.

Relevant CGP pages are also listed, where applicable. Additional CGP pages should be 
used regularly to help teach and review additional skills. CGP pages which are not 

explicitly mentioned within this sequence have not been listed owing to the fact that 
these are more focused on the layout and structure of a text.



Grammar and Punctuation

Year 3

Before starting the grammar sequeunce for this year group, ensure that children are 
given the opportunity to review grammar skills expected in prior year groups. For Year 

3, ensure they are reminded to use the punctuation taught at Key Stage 1 correctly. 
This includes: capital letters to start sentences and for I, full stops, question 

marks, exclamation marks, commas to separate items in a list and 
apostrophes for contracted forms and singular possession. 

In Year 3, children should be taught to recognise the audience, purpose and genre and 
begin to explain their reasoning for this. 

In narratives, children should describe settings and characters to develop them further.

They should begin to group related material into paragraphs. 

When writing across the curriculum, children should produce legible, joined handwriting, 
using the diagonal and horizontal strokes that are needed to join letters in accordance 

to the school’s handwriting policy.



Grammar and Punctuation
Year 3: Half Term 1

I can 
understand 

and use nouns.

I can understand 
and use proper 

nouns.

Capital letters for 
proper nouns.

I can understand 
and use pronouns.

I can use a wide range 
of punctuation accurately 

and consistently. * 

Statements, commands, 
exclamations and questions.

I can 
understand and 
use expanded 
noun phrases.

How can I master these skills?

• To enhance expanded noun phrases, consider synonyms 
which could be used. 

• Ordering the degree of intensity with synonyms.
• Apply new vocabulary to characters studying in class. 

Use a zone of proximal development to support this.
• In descriptions children could begin to use similes 

alongside their expanded noun phrases.
• Alan Peat Sentences

I can use commas in a list.

I can understand 
and use the 

determiners a, an 
and the.

I can recognise 
common nouns. 

I can distinguish 
between proper 

and common 
nouns.

I can 
understand 

and use 
adjectives.

4 6 5 15

46,48

36

18,19

* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.



Grammar and Punctuation
Year 3: Half Term 2

I understand 
and use verbs.

I can use the 
perfect form of 

verbs.
E.g. to jump

I can use commas 
to mark clauses. 

E.g. Switching the 
main and 

subordinate clauses 
within a sentence. 

I can recognise 
and use 

different verb 
tenses: simple past 
and present, past 

and present 
progressive.

I can begin to 
identify 

the main and 
subordinate clause. 

I can use a wide 
range of 

coordinating 
conjunctions.
(FANBOYS)

12S58 20 22

I can use a 
wide range of 
subordinating 

conjunctions.(ISAW
AWABUB)

How can I master these skills?

• Ensuring children understand why and when to use different 
coordinating conjunctions.

• Using alternative conjunctions.
• Use compound and complex sentences consistently throughout 

written pieces, sometimes starting sentences with subordinate 
conjunctions.

• Alan Peat Sentences
* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.



Grammar and Punctuation
Year 3: Half Term 3

I can follow the rules of standard 
English in written and verbal work.*

• Subject-verb agreement
• Consistency of tense
• Avoidance of slang

I can understand 
when to use an 
apostrophe for 

omitted letters in 
contractions. 

I can 
understand when 

to use an 
apostrophe to show 
singular possession.  

I know that I do not need to use apostrophes 
when pluralising nouns.

I can use inverted commas to punctuate
direct speech.*

• Inverted commas around spoken words.
• Children should also maintain standard 

sentence punctuation within the inverted 
commas. E.g. capital letter to open and 

closing punctuation.

50

58-63

52,92
How can I master these skills?

• Begin to experiment with the placement of said 
within direct speech.

• Begin to use a variety of synonyms for ‘said’.
• Begin to explore the direct speech to create a 

character’s personality* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.



Grammar and Punctuation
Year 3: Half Term 4

I can recognise 
and use adverbs.

I can understand that some words can belong to 
more than one word class depending on the 

context in which it is used.
E.g. play = noun or verb

orange = noun or adjective
swim = noun or verb

light = noun, adjective, verb

I can recognise 
and use prepositions.

I can recognise and 
use adverb within 

and to begin 
sentences.

24 10

How can I master these skills?

• Begin putting commas after adverbs when placed 
at the start of a sentence.

• Explore adverbs that do not end in the suffix –ly
• Use the spelling rules for that week (if it uses 

suffixes) to see how the adding of a suffix changes 
the word class or meaning.

• Alan Peat Sentences
* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.



Grammar and Punctuation
Year 4

Before starting the grammar sequeunce for this year group, ensure that children are 
given the opportunity to review grammar skills expected in prior year groups (these are 
highlighted in blue throughout the sequence of learning). For Year 4, the children should 
still be reminded to use their knowledge of basic punctuation taught in KS1 and Year 3.

In Year 4, children should be taught to recognise the audience, purpose and genre and 
explain their reasoning for this. 

In narratives, children should describe settings and characters to develop them further.

They should begin to group related material into paragraphs. 

When writing across the curriculum, children should produce legible, joined handwriting, 
using the diagonal and horizontal strokes that are needed to join letters in accordance 

to the school’s handwriting policy.



Grammar and Punctuation
Year 4: Half Term 1

I can understand 
and use nouns.

I can 
understand 

and use 
collective 

nouns.

Capital letters for 
proper nouns.

I can understand 
and use pronouns.

I can use a wide range of 
punctuation accurately and 

consistently. * 

Statements, commands, 
exclamations and questions.

I can 
understand 

and use 
expanded 

noun 
phrases.

How can I master these skills?

• Begin to recognise countable and uncountable nouns. E.g. 
three water X. This continues to ensure children are using 
the correct rules for Standard English.

• Explore the use of synonyms when to edit and improve on 
expanded noun phrases

• In descriptions children could begin to use similes 
alongside their expanded noun phrases.

• Alan Peat Sentences

I can use commas in 
a list.

I can understand 
and use a wide 

variety of 
determiners in 

addition to a, an 
and the.

That, those, my, 
your, some, every, 

one, three

I can recognise 
common and 
proper nouns. 

I can choose nouns 
or pronouns to 

make my meaning 
clear and avoid 

repetition.

I can 
understand 

and use 
adjectives.

I can begin to 
modify 

expanded 
noun phrases 

by using 
prepositional  

phrases.

I can 
recognise 
and use 

prepositions.

4 8,10 12 5 16 24

42

36-40

* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.



Grammar and Punctuation
Year 4: Half Term 2

I understand and 
use verbs.

I can use commas 
to mark clauses. 

E.g. Switching the 
main and 

subordinate clauses 
within a sentence. 

I can make 
appropriate tense 
choices for a task. 

E.g. simple past and 
present, past and 

present progressive.

I can identify the main 
and subordinate clause 

accurately and 
consistently. 

How can I master these skills?

• Editing writing to use more powerful verbs independently.
• I can begin to start sentences with a range of subordinate 

clauses at the beginning of them and punctuate these 
accurately and consistently.

• Identify where conjunctions have been use incorrectly and 
explain how this should be changed and why.

• Alan Peat Sentences

I can use a wide 
range of 

coordinating 
conjunctions. 
(FANBOYS)

I can use a wide 
range of 

subordinating 
conjunctions. 

(ISAWAWABUB)
I can use the 

perfect form of 
verbs.

E.g. to jump

I can use powerful 
verbs to describe.

E.g. The man 
collapsed  instead 

of the man fell.
I can use subordinate 
conjunctions to create 

complex sentences. 

6 S5 14 22 23

44

* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.



Grammar and Punctuation
Year 4: Half Term 3

I can follow the rules of standard 
English in written and verbal work.*

• subject-verb agreement 
• consistency of tense
• avoidance of slang

How can I master these skills?

• Begin to experiment with the placement of said 
within direct speech.

• Begin to use a variety of synonyms for ‘said’.
• Develop character through what is being said. 
• Experiment with the placement of the reported 

clause.
• Alan Peat Sentences

I can understand 
when to use an 
apostrophe for 

omitted letters in 
contractions. 

I can understand 
when to use an 
apostrophe to 
show singular 

possession.  

I know that I do not need to use apostrophes when pluralising 
nouns.

I can punctuate direct speech with 
inverted commas.*

I can begin to 
use 

apostrophes to 
show plural 
possession.

• Inverted commas around spoken 
words.

• Comma after the reported clause
• End punctuation within inverted 

commas

50 52 54

30-35 60,62

* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.



I can recognise the 
difference between a 
clause and a phrase 

and use both 
appropriately.

Grammar and Punctuation
Year 4: Half Term 4

I can recognise and 
use adverbs.

How can I master these skills?

• Vary the type of fronted adverbials used within 
writing using the ISPACED sentence starters.

• Experiment with moving the subordinate clause to 
the front of the sentence and vice versa.

• Use the spelling rules for that week (if it uses 
suffixes) to see how the adding of a suffix changes 
the word class or meaning.

• Alan Peat Sentences

I can understand that some words 
can belong to more than one word 
class depending on the context in 

which it is used.
E.g. play = noun or verb

orange = noun or adjective
swim = noun or verb

light = noun, adjective, verb

I can recognise and 
use prepositions.

I can use fronted 
adverbials followed 

by commas to 
indicate time, 

manner and place.

I can use commas 
after fronted 

adverbial.

I can write complex 
sentences using 

subordinate clauses .

24 7 20

46

* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.



Grammar and Punctuation
Year 5

Before starting the grammar sequence for this year group, ensure that children are given the 
opportunity to review grammar skills expected in prior year groups (these are highlighted in blue 
throughout the sequence of learning). Basic punctuation taught in previous year groups should be 

implemented accurately in all writing. Frequent reminders must be given to those who need it.

In Year 5, children should be taught to confidently recognise the audience, purpose and genre and 
explain their reasoning for this. 

In narratives, children should describe settings and characters to develop them further.

They should begin to group related material into paragraphs. 

Children should use devices to build cohesion within a paragraph (e.g. conjunctions, adverbials for 
time and place, pronouns, synonyms) 

They should make links across paragraphs using adverbials for time, place, number or tense 
choice e.g. later, nearby, secondly, he had see her before

When writing across the curriculum, children should produce legible, joined handwriting, using the 
diagonal and horizontal strokes that are needed to join letters in accordance to the school’s 

handwriting policy.



Grammar and Punctuation
Year 5: Half Term 1

I can 
understand 

and use 
abstract 
nouns.

Capital letters for 
proper nouns.

I can understand 
and use pronouns.

I can use a wide range of 
punctuation accurately and 

consistently. 

Statements, commands, 
exclamations and questions.

I can 
understand 

and use 
expanded 

noun 
phrases.

How can I master these skills?

• Begin to recognise countable and uncountable 
nouns. E.g. three water X. This continues to ensure 
children are using the correct rules for Standard 
English.

• Recognise the type of preposition that is being used.
• Alan Peat Sentences

I can understand and 
use a wide variety of 

determiners in 
addition to a, an and 

the.
That, those, my, 

your, some, every, 
one, three

I can choose nouns 
or pronouns to 

make my meaning 
clear and avoid 

repetition.

I can 
understand 

and use 
adjectives.

I can recognise 
and use 

prepositions.

I can modify 
expanded noun 
phrases by using 

prepositional  
phrases.

I can understand 
and use nouns.

I can recognise 
common, proper 

and collective 
nouns.

4 12

I can use commas in 
a list.

* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.

36

37-39

14 8

40

13



Grammar and Punctuation
Year 5: Half Term 2

I understand and 
use verbs.

I can recognise main and subordinate 
clauses, and phrases, and can use them to 

construct sentences in different ways.

How can I master these skills?

• Editing writing to use more powerful verbs independently.
• I can begin to start sentences with a range of subordinate 

clauses at the beginning of them and punctuate these 
accurately and consistently.

• Encourage regular use of ISPACE starters & Alan Peat 
Sentences to help embed learning.

• Alan Peat Sentences

I can use a wide 
range of 

coordinating 
conjunctions.
(FANBOYS)

I can use a wide 
range of 

subordinating 
conjunctions. 

(ISAWAWABUB)
I can use powerful 
verbs to describe.

E.g. The man 
collapsed  instead 

of the man fell.

I can start sentences in different ways.
E.g. subordinating conjunctions, relative 

pronouns and verbs ending in –ing and –
ed.*

I can recognise and 
use adverbs.

I can use fronted 
adverbials followed 

by commas to 
indicate time, 

manner and place.

922

* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.

I can begin to use commas to clarify meaning or ambiguity.
to separate items in a list; names from the beginning or end of a sentence, clauses

I can use 
colons to 

introduce a 
list.

5

42-50

21 46 15 - 20



Grammar and Punctuation
Year 5: Half Term 3

How can I master these skills?

• Experiment with embedding relative clauses and 
using brackets, dashes or commas to punctuate 
these.

I can 
understand 
when to use 

an 
apostrophe 
for omitted 

letters in 
contractions. 

I know that I do not need to use 
apostrophes when pluralising nouns.

I can make 
appropriate tense 
choices for a task. 

E.g. simple past and 
present, past and 

present progressive.

I can use the perfect form 
of verbs to show time and 

cause.
E.g Jason was tired because 

he had been jogging.

I can use modal 
verbs or adverbs to 
show the degrees of 

possibility.

I can begin clauses with who, which, where etc or 
with an implied relative pronoun (e.g. Bob arrived 

at the house, which stood at the top of a hill).*

I can use brackets, dashes or commas to indicate 
parenthesis.*

* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.

I can understand 
when to use an 
apostrophe to 
show singular 

and plural 
possession and 

use these 
accurately.

16 3052-54 32 6

56 57

58



Grammar and Punctuation
Year 5: Half Term 4

How can I master these skills?

• Vary the type of fronted adverbials used within 
writing.

• Alan Peat Sentences

I can use direct and reported speech 
accurately.

I can follow the rules of 
standard English in 
written and verbal 

work.*
• subject-verb 

agreement 
• consistency of tense
• avoidance of slang

I can understand that some words 
can belong to more than one word 
class depending on the context in 

which it is used.
E.g. play = noun or verb

orange = noun or adjective
swim = noun or verb

light = noun, adjective, verb

I can use suffixes (-
ate –ise –ify –ness –

ment –ful –ous)
to convert from one 

word class to 
another

E.g. play → playful
simple → simplify

agree → agreement

I can punctuate direct speech with inverted 
commas.

• Inverted commas around spoken words.
• Comma after the reported clause

• End punctuation within inverted commas
• New speaker, new line

* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.

33

84

62-64



Before starting the grammar sequence for this year group, ensure that children are given the 
opportunity to review grammar skills expected in prior year groups (these are highlighted in blue 
throughout the sequence of learning). Basic punctuation taught in previous year groups should be 

implemented accurately in all writing. Frequent reminders must be given to those who need it.

In Year 6, children should be taught to confidently recognise the audience, purpose and genre and 
explain their reasoning for this. 

In narratives, children should describe settings, characters and atmosphere. In addition, they 
should integrate dialogue in narratives to convey character and advance the action.

They should begin to group related material into paragraphs. 

They should use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and 
place, pronouns, synonyms) within and across paragraphs.

Recognise vocabulary and structures appropriate for formal writing (including subjunctive).
E.g Furthermore , … the doctor recommended he giv eup smoking.

When writing across the curriculum, children should produce legible, joined handwriting, using the 
diagonal and horizontal strokes that are needed to join letters in accordance to the school’s 

handwriting policy.

Grammar and Punctuation
Year 6



Grammar and Punctuation
Year 6: Half Term 1

Capital letters 
for proper 

nouns.

I can understand 
and use pronouns.

I can use a wide range of 
punctuation accurately and 

consistently.  

Statements, commands, 
exclamations and questions.

I can 
understand 

and use 
expanded 

noun 
phrases.

How can I master these skills?

• Begin to recognise countable and uncountable 
nouns. E.g. three water X. This continues to ensure 
children are using the correct rules for Standard 
English.

• Recognise the type of preposition that is being used.
• Alan Peat Sentences

I can understand and 
use a wide variety of 

determiners in 
addition to a, an and 

the.
That, those, my, 

your, some, every, 
one, three

I can choose nouns 
or pronouns to 

make my meaning 
clear and avoid 

repetition.

I can 
understand 

and use 
adjectives.

I can recognise 
and use 

prepositions.

I can modify 
expanded noun 
phrases by using 

prepositional  
phrases.

I can understand 
and use nouns.

I can recognise 
common, proper, 

collective and 
abstract nouns.

I can use suffixes (-
ate –ise –ify –ness –

ment –ful –ous)
to convert from 

one word class to 
another

E.g. play → playful
simple → simplify

agree →
agreement

I can use commas in 
a list.

* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.

33

36

11 10 5
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Grammar and Punctuation
Year 6: Half Term 2

I understand and 
use verbs.

I can recognise main and 
subordinate clauses, and phrases, 

and can use them to construct 
sentences in different ways.

How can I master these skills?

• Editing writing to use more powerful verbs independently.
• I can begin to start sentences with a range of subordinate clauses at the 

beginning of them and punctuate these accurately and consistently.
• Encourage regular use of ISPACE starters & Alan Peat Sentences to 

help embed learning.

I can use a wide 
range of 

coordinating 
conjunctions.
(FANBOYS)I can use 

powerful verbs to 
describe.

I can start sentences in different 
ways. E.g. subordinating 

conjunctions, relative pronouns and 
verbs ending in –ing and –ed.*

I can recognise and 
use adverbs.

I can use fronted 
adverbials followed 

by commas to 
indicate time, 

manner and place.

* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.

I can begin to use commas to clarify meaning or ambiguity.
to separate items in a list; names from the beginning or end of a sentence, clauses

I can use 
colons to 

introduce a 
list.

I can use a wide 
range of 

subordinating 
conjunctions.

(ISAWAWABUB)

41 - 46
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Grammar and Punctuation
Year 6: Half Term 3

How can I master these skills?

• Ensure a range of brackets, dashes and commas 
are used to indicate parenthesis rather than just 
one type of punctuation.

• Alan Peat Sentences

I can understand 
when to use an 
apostrophe for 

omitted letters in 
contractions. 

I can understand 
when to use an 

apostrophe to show 
singular and plural 
possession and use 
these accurately.

I know that I do not need to use 
apostrophes when pluralising nouns.

I can use modal 
verbs or adverbs to 
show the degrees of 

possibility.

I can begin clauses with who, 
which, where etc or with an 

implied relative pronoun (e.g. 
Bob arrived at the house, which 

stood at the top of a hill).*

I can use brackets, dashes or 
commas to indicate 

parenthesis.*

I can use 
passive 

verbs in a 
sentence.

I can use a range of 
verb forms 

(including the 
perfect form) to 

develop meaning 
and maintain 

appropriate tense 
choices.

* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.

52
53

48 - 49

19 - 21 53



Grammar and Punctuation
Year 6: Half Term 4

How can I master these skills?

• Use compound adjectives to replace adjectives in 
writing to embed use of a hyphen.

• Vary the way in which speech is used.  Use dialogue 
to advance the action in narratives.

• Alan Peat Sentences

I can use direct and reported speech 
accurately.

I can follow the rules of 
standard English in 
written and verbal 

work.*
• subject-verb 

agreement 
• consistency of tense
• avoidance of slang

I can understand that some words 
can belong to more than one word 
class depending on the context in 

which it is used.
E.g. play = noun or verb

orange = noun or adjective
swim = noun or verb

light = noun, adjective, verb

I can punctuate direct speech with inverted 
commas.

• Inverted commas around spoken words.
• Comma after the reported clause

• End punctuation within inverted commas
• New speaker, new line

* This skill should be separated into further smaller 
steps to reduce cognitive load and to master the skill.

I can use hyphens to 
avoid confusion.

E.g. the best-dressed 
dancers win a 
special award.

I can use an ellipsis. 

32

51

18

56

I can use bullet 
points.

67

I can identify the 
subject and object 
within a sentence.

22



Alan Peat 
Sentences 

 
 
 

 



Examples:

She was a strict woman most of the time, but she could be kind.
He could be really friendly, or he could be miserable.

It was a warm day, yet storm clouds gathered over the distant mountains.
It was a beautiful morning for a walk, so they set off quite happily.

A BOYS sentence has two parts. The first part always ends with a comma and the 
second part always begins with a coordinating conjunction. The most popular 
coordinating conjunctions are: 

B O Y S
but or yet so



Examples:

He was a tall, awkward man with an old, crumpled jacket.

It was an overgrown, messy garden with a lifeless, leafless tree.

A 2A sentence has two adjectives before the first noun, followed by two more 
adjectives before a second noun. A comma is used between the adjectives.
This type of sentences is useful for creating a strong visual image in the reader’s mind.

When you have a determiner followed 
by one or more adjectives and a noun, 
you have an expanded noun phrase.



Examples:

The moon hung above us like a patient, pale, white face.

Although it was August, it was as cold as a late December evening.

As fast as a cheetah, she raced down the corridor.

A simile sentence has a simile in the middle, which creates a vivid picture in the 
reader’s mind. A simile compares one thing to another. Exaggeration is sometimes 
used to make something appear more intense than it is. Certain similes can be 
overused though so be careful!

Fancy a challenge?
Using a simile to start your sentence is a good way to vary 
your sentence openers. This is the S element of ISPACE.



Examples:

Frightened, terrified, exhausted, they ran from the creature.
Amused, amazed, excited, he left the circus reluctantly.

Confused, troubled, worried, she didn’t know what had happened.

A 3 _ _ _ed sentence begins with three related words, each of which ends in –ed. All 
the words must be followed by commas. Most –ed words for this sentence type will 
describe emotions.

Here are some –ed words for writing about a character’s emotions.

A – appalled, angered
B – bemused, bewildered
C – confused, controlled
D – disappointed, dejected
E – excited, elated
F – frightened, feared
G – gladdened, guarded
H – horrified, hated

I – interested, introverted
K – kind-hearted, knackered
L – loved, loathed
M – maddened, mellowed
N – numbed, nurtured
O – overawed, overjoyed
P – perplexed, perturbed
Q – quietened, questioned

R – relaxed, relieved
S – shocked, startled
T – terrified, troubled
U – unnerved, uninterested
V – vexed, valued
W – worried, wretched
Z – zonked, zapped



Examples:

Exhausted and worried, cold and hungry, they did not know how much further they 
had to go.

Injured and terrified, shell-shocked and lost, he wandered aimlessly across the 
battlefield.

Angry and bewildered, numb and fearful, she couldn’t believe that this was 
happening to her.

A 2 pairs sentence begins with two pairs of related adjectives. Each pair is:
• followed by a comma
• separated by the conjunction ‘and’.



Examples:

The vampire is a dreadful creature: it kills by sucking all the blood from its victims.

Snails are slow: they take hours to cross the shortest of distances.

I was exhausted: I hadn’t slept for more than two days!

A De: de sentence is a compound sentence, with two independent clauses separated 
by a colon. The first clause is descriptive and the second adds further detail. Using a 
colon shows that the information in the second clause will expand on the first part of 
the sentence. 

If you whisper “because” to yourself when you use a 
colon between clauses, it should make sense because 
the second clause explains more about the first.



Examples:

Flinching, Kim turned quickly as the door slammed shut.

Crying, Julia ran towards her mother with a bleeding knee.

Hiding, Uzman breathed as quietly as he could.

Arguing, Alice and Zoe could be heard clearly by their neighbours.

It is possible to start a sentence with a verb in order to give greater importance to 
that verb. The verb should always be followed with a comma and then the name of a 
person (or a personal pronoun such as ‘he’, ‘she’, ‘they’ or ‘it’) and then the rest of the 
sentence.



Examples:

He laughed heartily at the joke he had just been told. (At 
the same time it would be true to say he was quite 
embarrassed.)

She told the little girl not to be so naughty. (Inside, however, 
she was secretly amused by what the little girl had done.)

Mo said how pleased he was to be at the party. (It wasn’t 
the truth – he longed to be elsewhere.)

O (I) sentences stands for ‘outside (inside) sentences’. The first sentence tells the reader 
what a character is supposedly thinking. This is what is happening on the outside: the 
character’s outward actions. The second sentence, which is always placed in brackets, 
lets the reader know the character’s true inner feelings.



Examples:

If we buy less, if we recycle more, if we change our habits, then we can change the 
world.

If I was just a little taller, if I was just a little stronger, if I was just a little smarter,
then I’d have a chance of beating my sister.

If I hadn’t found that watch, if the alarm hadn’t gone off, if it hadn’t scared those 
burglars, then I wouldn’t be sitting here today.

If, if, if, then sentences have three dependent clauses in a series. A comma is used after 
each dependent clause. They can help to present a hypothetical scenario. They are 
often used in speeches, as a good opening to a story or as a way to sum up a story.

If… , if… , if… , then… .
If, if, if, then 
sentence



Examples:

Desperate, she screamed for help.

Terrified, he froze instantly on the spot where he stood.

Anxious, they began to realise that they were lost in the forest.

These sentences start with an adjective describing an emotion, followed by a comma. 
The rest of the sentence describes actions which are related to the opening adjective. 
Placing the emotive adjective at the start of the sentence gives more importance to 
the emotion.

If you use an –ed emotive adjective like ‘terrified’, 
you will be using th E element of ISPACE.



Examples:

Snakes, which scare me, are not always poisonous.

My bicycle, which is covered in mud, needs cleaning with warm soap and water.

Cakes, which taste fantastic, are not so good for your health.

These sentences contains an embedded clause: an embedded clause can be removed 
and the sentence would still make sense without it. The sentence begins with a noun, 
followed by an embedded clause, which starts and ends with a comma. 
This means you are using commas to indicate parenthesis when you use this sentence 
type. The final part of the sentences gives some detail.

relative pronoun used to 
introduce the embedded 
relative clause that tells 

you more about the noun

Noun comma comma
detail 

about the 
noun



Examples:

He was a smart dresser, smart because he had the money to buy the best.

It was a foolish animal, foolish in a way that will become obvious as this story unfolds.

It was a silent town, silent in a ways that did not make you feel restful.

She was a fast runner, fast because she needed to be.

An ad, same ad sentence contains two identical adjectives, one 
repeated shortly after the other. The first is used in the opening 
clause of a sentence and the second is use immediately after the comma. 
Repeating adjectives like this can make them stick in the reader’s mind.



Examples:

Greed, jealousy , hatred – which of these is Mat’s worst trait?

Selfish, rude, unkind – how could Julia be more obnoxious?

Thirst, heatstroke, exhaustion – which would kill him first?

A 3 bad (dash) question begins with three negative words (adjectives or nouns). The 
third negative world is followed with a dash, then a question. By using three 
negatives, we can include a large amount of information in a short dramatic 
sentence. 

negative word comma negative word comma negative word question with question mark



Examples:

A double –ly sentence ends with two adverbs of manner. These describe the verb in 
the first part of the sentence.

Initial sentence Extending the sentence with a double –ly ending

The worried people ran. The worried people ran quickly and purposefully.

He swam. He swam slowly and falteringly.

She rode. She rode determinedly and swiftly.

He laughed. He laughed loudly and heartily.



Examples:
Why do you think he ran away?

What next?

Why is our climate changing?

Will that really be the end?

All the Ws sentences are short sentences which begin with one of the following: 
Who? What? When? Why?

Would? Was? Will? What if?

They are used:
• To directly involve the reader or to arouse interest
• As an opening to a paragraph
• As an ending to invite the reader to decide.



Examples:

It was a dark, long, leafy lane.

She had an evil, cold, cruel cackle.

It was a cold, wet, miserable and misty morning.

Using a list with three and no more than four adjectives before a noun
can create a striking visual impression in the reader’s mind. Commas

are used between the adjectives to separate then and avoid confusion.
Using alliteration can make the sentence even more dramatic.



Some; others sentences are compound sentences which begin with the word ‘some’ 
and end with the word ‘other’. These sentences have two parts, separated by a semi-

colon.
They are useful for introducing a dilemma or an argument.

They can also be a good way to start a story.

Examples:

Some people love football; others just can’t stand it.

Some days are full of enjoyment; others begin and end terribly.



These sentences (also known as ‘pathetic fallacy sentences’) describe the weather as if 
it were a person. They are particularly useful for creating mood in a story. If you 

describe the rain as ‘weeping’ for example, it creates a sad mood. In the examples 
below, the verbs which are used are key to likening the weather to a person.

Examples:

The wind screamed through the branches. (tense mood)

The rain wept down the window. (sad mood)

The breeze murmured through the branches. (happy mood)

The snow smothered the town. (tense, claustrophobic mood)



The more, the more sentences use a paired form and are particularly useful when 
developing a character trait in a story. The first ‘more’ should be followed by an 
emotive word and the second ‘more’ should be followed by a related action. 

They are separated by a comma.

Examples:

The more upset she was, the more her tears flowed.

The more excited she became, the more talkative she seemed to be.

The more confused he became, the more he hammered his fist on the table.



Imagine 3 example sentences begin with the word ‘Imagine’, then describe three 
things (often times or places). The first two things are separated by commas and the 

third concludes with a colon.

The writer then explains that such a time or place exists. This is a superb sentence type 
to use at the start of a science fiction or fantasy story.

Examples:

Imagine a time when people were not afraid, when life was much simpler, when 
everyone helped each other: this is the story of that time. 

Imagine a place where the sun always shines, where wars never happened, where no 
one ever dies:  in the Andromeda 5 system, there is such a planet. 

Imagine… first 
thing ,

second 
thing

Explanation of time 
of place existing + + +third 

thing… :


